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Theorizing Education at the Confluence of Cognition, Culture, and Values:
Contemporary Perspectives from Emerging Educational Studies

With this second issue of Volume 2, the Journal of Emerging Educational Studies (JEES)
reaffirms its commitment to advancing theoretically grounded, methodologically pluralistic,
and socially responsive educational scholarship. The articles collected in this issue collectively
engage with foundational questions concerning how learning, teaching, and development are
conceptualized in contemporary educational contexts, which are shaped by globalization,
diversity, sustainability concerns, and shifting epistemological paradigms. Rather than
approaching education as a unidimensional or purely instructional process, the contributions
in this issue foreground education as a complex, situated, and value-laden phenomenon that
unfolds across formal, informal, and nonformal learning environments.

A unifying feature of this issue is its emphasis on theoretical integration. Across diverse
populations and contexts—gifted students, pre-service teachers, parents, and the global
research community —education is examined through lenses that intersect cognition,
sociocultural interaction, and ethical orientation. In doing so, the studies respond to a growing
call within educational research to move beyond reductionist models and toward frameworks
capable of capturing the multifaceted nature of learning in the twenty-first century.
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Methodological Orientations and Theory - Method Alignment

Before engaging with the thematic contributions of the individual studies, it is worth
noting that this issue also reflects significant developments in methodological thinking within
educational research. The articles collectively employ quantitative survey designs, mixed-
methods approaches, and bibliometric analysis, illustrating a commitment to methodological
pluralism grounded in theoretical purpose rather than procedural convention. Such diversity
highlights a critical epistemological stance: complex educational phenomena necessitate
research designs that are sensitive to both measurable patterns and the contextualized
meaning - making processes that underlie them.

The mixed-methods studies included in this issue demonstrate how quantitative
findings gain explanatory depth when complemented by qualitative insights, particularly in
the investigation of constructs such as intercultural competence, willingness to communicate,
and value orientation. At the same time, the bibliometric analysis offers a meta-level
methodological lens, enabling reflection on how knowledge in a given field is produced,
organized, and circulated. Taken together, these methodological choices reinforce the
importance of theory - method alignment in emerging educational studies and contribute to
more nuanced and robust forms of academic inquiry.

Rethinking Gifted Education: Cognition, Context, and Domain Specificity

Two articles in this issue make substantial contributions to the theoretical discourse on
gifted education by challenging essentialist and monolithic conceptions of giftedness. The
study examining gifted high school students’ critical thinking skills in daily life situates crucial
thinking as a transferable, context-dependent competence rather than as an automatic
outcome of high cognitive ability. Drawing implicitly on constructivist and sociocultural
perspectives, the study emphasizes the formative role of educational experiences and learning
environments in shaping higher-order thinking skills.

The finding that critical thinking levels vary significantly across talent domains, while
remaining unaffected by gender or grade level, raises essential theoretical questions regarding
domain specificity and instructional differentiation. In particular, the comparatively lower
performance observed in the “questioning” dimension highlights the need to reconceptualize
gifted education curricula as spaces where inquiry, epistemic curiosity, and reflective thinking
are systematically cultivated across all domains, including the arts. This perspective aligns
with contemporary gifted education theories that advocate for interdisciplinary learning and
the integration of cognitive, creative, and metacognitive processes.

Complementing this micro-level analysis, the bibliometric study of gifted education
research offers a macro-theoretical contribution by mapping the intellectual structure of the
field. Through its examination of publication trends, citation patterns, institutional
productivity, and international collaboration networks, the study situates gifted education
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within a global knowledge production system. The prominence of keywords such as equity
and giftedness reflects an ongoing shift in paradigm toward more inclusive and socially
attuned frameworks.

At the same time, the concentration of scholarly influence within specific countries and
institutions invites critical reflection on issues of epistemic authority and representation. From
a theoretical standpoint, this study highlights the value of bibliometric approaches not only as
descriptive tools but also as instruments for examining the sociopolitical dimensions of
academic knowledge production.

Intercultural Communicative Competence and Teacher Agency

The third contribution in this issue addresses a central concern in contemporary teacher
education: preparing educators for linguistically and culturally diverse classrooms. By
examining the relationship between Intercultural Communicative Competence (ICC) and
Willingness to Communicate (WTC) among pre-service EFL teachers, the study advances a
theoretically rich understanding of communication as a socially situated and affectively
mediated practice.

The strong predictive relationship between ICC and WTC supports theoretical models
that conceptualize communication as an emergent phenomenon shaped by cognitive
awareness, emotional orientation, and cultural sensitivity. The particular significance of the
affective and cognitive dimensions of ICC aligns with sociopsychological and intercultural
theories that emphasize empathy, openness, and self-reflection as foundational to
communicative agency.

Importantly, this study challenges instrumental views of teacher competence that
prioritize the acquisition of technical skills over the relational and ethical dimensions of
teaching. By positioning ICC as a core component of teacher preparedness, the research
contributes to a growing theoretical discourse that frames teaching as an inherently
intercultural, dialogic, and value-infused practice —especially within globalized educational
landscapes.

Values Education, Sustainability, and Informal Learning Ecologies

Extending the theoretical scope of the issue beyond institutional settings, the final article
examines the relationship between parental awareness of circular fashion and children’s value
orientations. Grounded in perspectives from values education, sustainability education, and
social learning theory, the study conceptualizes learning as an ecological process that unfolds
through everyday practices and intergenerational interaction.

The findings reveal a familiar yet theoretically significant tension between knowledge,
attitudes, and behavior—one that has long occupied scholars of moral education and
educational psychology. While parents may possess substantial awareness of environmental
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issues, this awareness does not consistently translate into behavioral change. Nevertheless,
parental awareness emerges as a determining factor in children’s prioritization of values such
as thrift, responsibility, compassion, and respect for nature.

From a theoretical perspective, this study reinforces the argument that values education
cannot be confined to formal curricula. Instead, it must be understood as a distributed process
shaped by family practices, cultural narratives, and material conditions. By framing circular
fashion as both an environmental and moral practice, the study contributes to the expansion
of conceptualizations of education for sustainability and highlights the pedagogical
significance of informal learning contexts.

Concluding Reflections: Toward an Integrated Theoretical Vision

Taken together, the studies in this issue exemplify the intellectual orientation of the
Journal of Emerging Educational Studies: an orientation that values theoretical depth,
methodological rigor, and social relevance. Across diverse contexts and populations, the
articles converge on a shared insight —that education is a relational, contextual, and ethically
grounded endeavor that resists simplistic explanation.

By integrating micro-level analyses of learners and families with macro-level
examinations of research systems and theoretical constructs, this issue advances a more
holistic vision of emerging educational studies. It invites scholars to engage in
interdisciplinary dialogue, to critically examine dominant paradigms, and to develop
theoretical frameworks capable of addressing the complexities of contemporary education.

On behalf of the editorial board, I would like to extend my sincere appreciation to the
authors for their substantive contributions and to the reviewers for their critical engagement
and scholarly rigor. It is our hope that this issue will not only inform ongoing debates but also
inspire future research that continues to theorize education in ways that are both intellectually
robust and socially meaningful.

Assoc. Prof. Dilsah KALAY
Editor-in-Chief

Journal of Emerging Educational Studies
Volume 2, Issue 2
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Abstract

Intercultural Communicative Competence (ICC) refers to the ability to communicate effectively and
appropriately in intercultural contexts by understanding cultural differences, demonstrating empathy, and
adapting to diverse communication styles, while Willingness to Communicate (WTC) is defined as an
individual's readiness to engage in communication when given the opportunity. Both concepts are critical for
pre-service English as a Foreign Language (EFL) teachers in increasingly multicultural classrooms. Despite
the importance of these constructs, limited research has explored the direct relationship between ICC and
WTC, particularly within the EFL context. This study addresses this gap by investigating how ICC influences
WTC among 164 pre-service EFL teachers at a state university in Tiirkiye employing Arasaratnam's (2010)
Integrated Model of ICC and the International Posture Scale (Mystkowska-Wiertelak & Pawlak, 2016), along
with 10 open-ended interview questions. The quantitative findings suggest that ICC significantly influenced
WTC, explaining 60% of its variance. Both the affective and cognitive dimensions of ICC were key predictors
of WTC. Qualitative insights from interviews illustrate how intercultural experiences enhance adaptability
and communication readiness. Accordingly, teachers who possess strong ICC and WTC are better equipped
to foster inclusive, communicative classrooms where students from diverse linguistic backgrounds feel
empowered to use their languages. Moreover, the research demonstrates that those with higher levels of ICC
are more likely to participate in conversations, thus promoting more fluid communication in multilingual
settings. This study emphasizes the need for curriculum reforms and professional development to foster ICC,
promoting inclusive communication in diverse educational contexts.

Keywords: intercultural communicative competence (ICC), multicultural education, pre-service EFL
teachers, willingness to communicate (WTC)
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INTRODUCTION

English has experienced a remarkable expansion, emerging as a global lingua franca (ELF)
due to various historical, political, and economic factors (Ostler, 2011). As a lingua franca,
English facilitates communication among individuals from diverse linguistic backgrounds,
serving as a tool for non-native speakers in fields like business, academia, and travel (Cogo,
2008). Its role in breaking down language barriers enables effective communication across
cultures, promoting intercultural understanding (Marlina, 2017). Therefore, English language
education must extend beyond linguistic proficiency to include intercultural communication
skills, fostering cultural awareness and sensitivity (Marlina, 2017). Through ELF, individuals
can engage in meaningful dialogue, exchange ideas across cultures, and appreciate diverse
perspectives, thereby building bridges between communities (Shohamy, 2006).

ELF has also heightened awareness of different English varieties, which, while contributing
to creativity, can lead to misunderstandings (Seidlhofer, 2013; Canagarajah, 2012; Jenkins,
2014). Recognizing and embracing these varieties is critical to understanding the role of
English in intercultural communication (Seidlhofer, 2013). Accordingly, learners engaging in
ELF interactions must adapt their language use based on context to ensure effective
communication, requiring both an understanding of communicative needs and the application
of appropriate strategies (Bayyurt et al., 2019).

In response to ELF’s global spread, the fields of World Englishes and English as an
International Language (EIL) have gained prominence in education. These perspectives
highlight the importance of acknowledging diverse English varieties and rejecting
monolingual biases in teaching and testing (Ojha, 2022; Matsuda & Friedrich, 2011). The shift
towards Global Englishes Language Teaching (GELT) advocates for classroom practices that
reflect the linguistic diversity of today's globalized world (Rosenhan & Galloway, 2019).
Scholars emphasize that pedagogical approaches must evolve to address the cultural and
linguistic diversity that EIL represents, offering more relevant educational strategies (McKay,
2018).

Parallel to developments in ELF and GELT, Global Citizenship Education (GCE) has gained
prominence for its emphasis on empathy, cultural awareness, and responsibility beyond
national boundaries (Tarozzi & Torres, 2016). GCE promotes values such as social justice and
intercultural dialogue, which closely align with the affective and attitudinal dimensions of ICC
(Reysen et al.,, 2012; Aydin et al., 2019). Within language education, these perspectives
underscore the importance of preparing teachers who are not only linguistically competent
but also willing and confident to engage in intercultural communication.

As globalization promotes cross-cultural exchanges, classrooms are becoming microcosms
of diversity (Holliday, 2010; Marginson, 2016). In this context, pre-service EFL teachers often
encounter students from varied cultural, linguistic, and socioeconomic backgrounds. Effective
cross-cultural communication is essential in creating inclusive learning environments
(Damnett, 2021), which is why teachers must possess strong Intercultural Communicative
Competence (ICC) to address the needs of these heterogeneous classrooms.

Willingness to Communicate (WTC) plays a vital role in language learning, particularly in
contexts where learners and teachers communicate in a second language (Maclntyre et al.,
1998). Despite the importance of WTC for effective language teaching, there is limited research
on the WTC levels of pre-service EFL teachers. Various factors such as individual personality
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traits (Oz, 2014), classroom settings, and the pressure to use the native language (L1) may
influence a teacher’s WTC, potentially diminishing their confidence in using the target
language over time. High levels of WTC, as noted by MacIntyre et al. (1998) and Peng (2007),
can lead to greater participation in language learning activities and improved communicative
competence. Therefore, enhancing WTC among teachers through targeted teacher training is
crucial (Gong et al., 2022).

Additionally, incorporating culturally responsive pedagogies into teacher education is
essential for developing pre-service teachers' ICC (Byram, 1997; Kramsch, 1993). Through
curriculum reforms that emphasize ICC, teachers gain the knowledge, skills, and attitudes
necessary to successfully navigate diverse educational settings (Byram, 1997; Kramsch, 1993).

The link between ICC and WTC in pre-service EFL teachers also has profound implications
for professional development and teacher education programs. Pre-service teachers undergo
formative experiences during their training that shape their pedagogical approaches (Darling-
Hammond, 2017; Gudykunts and Kim, 1992). By incorporating ICC and WTC modules into
teacher education, future teachers can be better equipped to meet the challenges of globalized
classrooms (Fantini, 2009). Teacher education programs that foster intercultural competence
offer opportunities for pre-service teachers to gain cultural knowledge and practical skills,
enabling them to teach effectively in multicultural environments (Spooner-Lane et al., 2013).
Such programs also cultivate a more open attitude toward communication, supporting a
teaching workforce that is both culturally aware and capable of fostering cross-cultural
dialogue (Fantini, 2009).

Literature Review
Theoretical Framework: Intercultural Communicative Competence (ICC)

The concept of Intercultural Communicative Competence has evolved significantly over
time, particularly after Byram's (1997) model, which challenged the traditional notions of
communicative competence (CC) in foreign language education. Byram critiqued earlier CC
models for their unrealistic expectations of learners aspiring to native-speaker proficiency,
which ignored intercultural dimensions of communication. His model introduced key
intercultural factors that had previously been overlooked, though it has since faced its own
theoretical criticisms and been subject to refinements as new perspectives have emerged.

Hoff (2020) highlights the multidimensionality of ICC, characterizing it as a complex
construct that weaves together culture, identity, and language. According to Hoff, ICC is
comprised of knowledge, skills, attitudes, and critical cultural awareness. "Knowledge"
involves understanding cultural norms, values, and differences. "Skills" refer to the ability to
communicate effectively across cultures, including interpreting and negotiating meaning.
"Attitudes" emphasize openness, respect, and empathy towards other cultures. Finally,
“critical cultural awareness" includes the ability to reflect on one's own cultural biases and
assumptions, as well as recognize social inequalities and power dynamics.

Byram (1997) proposed five key components of ICC: attitudes, knowledge, skills, critical
cultural awareness, and autonomy. Deardorff’s (2006) framework, on the other hand,
comprises three dimensions: cognitive, affective, and behavioral, all of which contribute to
effective intercultural communication. Additionally, other scholars such as Bennett (1993) with
his Developmental Model of Intercultural Sensitivity, and Earley and Ang (2003) with their
Cultural Intelligence Model, emphasize a multidimensional approach to developing ICC.
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These diverse frameworks illustrate the broad scope of ICC, showing it as a critical competence
in navigating today's interconnected world.

The Importance of ICC in Intercultural Communication

ICCis crucial in today’s increasingly globalized societies, where individuals from different
cultures interact regularly. Deardorff (2011) defines ICC as the ability to engage effectively
with individuals from different cultures, highlighting the role it plays in fostering
understanding and collaboration across cultural boundaries. Effective intercultural dialogue —
defined by Gudykunst and Kim (1992) as the exchange of meaningful and respectful
communication across cultures —requires a high level of ICC to minimize misunderstandings
and misperceptions.

The development of ICC offers numerous benefits, both for individuals and society. At a
personal level, ICC can enhance empathy, tolerance, and adaptability, leading to improved
communication skills and a greater capacity to handle unfamiliar situations (Deardorff, 2006).
On a broader scale, Kramsch (2013) highlights the role of ICC in fostering economic and
political cooperation between nations. By promoting intercultural competence, societies are
better equipped to build peaceful and equitable relationships, reducing conflict and fostering
mutual respect.

ICC, however, is not just about linguistic competence; it also requires an understanding of
cultural differences, self-reflection on personal biases, and the ability to adapt communication
styles to various cultural contexts (Deardorff, 2011). Without these skills, individuals may
struggle to engage effectively in intercultural interactions, leading to miscommunication,
conflict, or missed opportunities for collaboration. Consequently, ICC is an essential skill for
both personal and professional success in a multicultural world.

Willingness to Communicate (WTC)

WTC is a fluid and adaptive concept that evolves as new opportunities for second-language
communication emerge. MacIntyre and Legatto (2010) describe WTC as a dynamic system that
considers both the stable personal characteristics of speakers and observations of their
communication behavior.

WTC plays an important role in language learning and the development of language
proficiency. Fernandez Garcia and Fonseca Mora (2022) found a strong positive correlation
between WTC in EFL classrooms and students' speaking abilities, indicating that a greater
willingness to communicate may lead to improved language skills. Intercultural
communication contexts also differ significantly across cultures, and WTC is influenced by
these variations. For example, a study by Gong et al. (2022) compared university students from
Pakistan and China, both collectivist cultures, and revealed that Pakistani students exhibited
higher levels of ethnocentrism and lower intercultural WTC than their Chinese counterparts.
Additionally, males in both groups demonstrated more ethnocentrism, making them less
willing to engage in intercultural communication than females. These findings emphasize how
cultural factors such as ethnocentrism shape WTC, particularly in intercultural contexts.

Exposure to intercultural experiences and the development of a global perspective (GP) also
enhance WTC. Zhao (2010) suggests that students who engage with foreign cultures and
develop a GP tend to be more eager to communicate in English. Teachers can actively foster
this development by integrating global perspectives into their instruction, thereby increasing
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students' WIC and improving their communication skills. Creating supportive and non-
threatening English-speaking environments can also encourage students to engage in
communication, helping them overcome any anxiety or fear associated with using a second
language (Xiao & Qiu, 2022). Additionally, informing learners about the relationship between
global perspectives and WTC can lead to sustained language learning.

Affective factors such as confidence, motivation, and the context in which communication
takes place also play a significant role in influencing WTC. Yashima et al. (2004) note that these
emotional and psychological aspects can either enhance or hinder a learner’s willingness to
communicate. Therefore, promoting WTC in language and intercultural education requires a
diversified approach. Teachers must create an inclusive environment that encourages
communication, addresses affective factors, and integrates cultural awareness and global
perspectives into language learning. By doing so, learners can develop both the confidence
and the competence necessary for successful communication in a second language.

Significance of the Study

Although WTC has been widely examined in learner populations, research focusing on pre-
service EFL teachers remains limited. Moreover, studies investigating ICC and WTC have
largely treated these constructs independently, leaving their interrelationship underexplored
in teacher education contexts. Given that intercultural sensitivity, confidence, and openness
may directly influence teachers’ readiness to communicate in English, examining the ICC-
WTC relationship is particularly important for preparing teachers for globalized classrooms.

Addressing this gap, the present study investigates how different dimensions of ICC
(affective, behavioral, and cognitive) relate to and predict WIC among pre-service EFL
teachers. By adopting a mixed-methods approach, the study aims to contribute empirical
evidence to the literature and offer pedagogical implications for integrating ICC and WTC into
teacher education programs. Guided by these objectives, the research will seek to answer the
following key questions to uncover the dynamics between ICC and WTC in pre-service EFL
teachers:

1. How does the level of ICC (affective, behavioral, cognitive) influence WTC among
preservice EFL teachers, and to what extent do these different dimensions predict
variations in WTC?

2. What are the perceptions of prospective EFL teachers regarding:
a) the factors influencing the development of ICC?

b) the nature of ICC concerning its susceptibility to instruction and effective methods to
improve it?

METHOD
Data Collection and Participants

In the current study, a mixed-methods design was employed, leveraging both quantitative
and qualitative approaches to capitalize on their respective strengths. The quantitative
component involved the use of an online survey incorporating the IMICC Scale (Arasaratnam
et al., 2010) and the International Posture Scale (Mystkowska-Wiertelak & Pawlak, 2016). The
qualitative part encompassed ten open-ended questions delivered through an online platform
to a subset of participants from the quantitative phase. This approach enabled a detailed
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analysis of individual perspectives, enriching the overall understanding of the research
problem (Clark & Creswell, 2008).

To ensure rigor, the study adhered to ethical standards, including obtaining informed
consent, maintaining participant anonymity, and securing ethical approval from the relevant
institutional review board and ethics committee.

The Setting and Participants

The quantitative phase of the study included 164 preservice EFL teachers from a state
university in Turkey, with their demographic distribution detailed in Table 1.

Table 1. Distribution of Participants Across year of study

Grade n %

st 38 23,2
2nd 32 19,5
3rd 47 28,7
4th 47 28,7
Total 164 100

In the qualitative phase, 22 participants were selected from the quantitative sample,
comprising 15 females (68.2%) and 7 males (31.8%). Table 2 shows that 95.5% of these
participants had not participated in the Erasmus program. Linguistically, 72.7% spoke
additional languages, including Arabic, German, and French, while 27.3% reported no
proficiency in other languages.

Table 2. Characteristics of Participants

n %
Gender
Female 15 68.2%
Male 7 31.8%
Grade
1t 2 9.1%
2nd 3 13.6%
3rd 2 9.1%
4th 15 68.2%
Participating  Erasmus
Program
Yes 1 4.5%
No 21 95.5%
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Speaking Additional

Language
Yes 16 72.7%
No 6 27.3%

Data Collection Instruments

Pre-service EFL teachers' ICC levels were assessed using the Integrated Model of ICC
(IMICC), developed by Arasaratnam, Banerjee, and Dembek (2010). The IMICC is a 21-item
Likert-type scale, where each item is rated from 1 (strongly disagree) to 5 (strongly agree) and
consists of three subscales aligned with Deardorff's (2006) ICC components: affective,
behavioral, and cognitive dimensions.

To ensure the IMICC's validity in our specific context, we conducted principal component
analysis followed by confirmatory factor analysis. This process, detailed in the findings
section, led to the deletion of some items to better reflect the ICC construct. The revised version
of the IMICC included 13 items across the original three subcategories, achieving a Cronbach's
alpha value of 0.82, indicating high internal consistency.

For evaluating WTC, International Posture Scale (Yashima, 2002, 2009), later adapted by
Mystkowska-Wiertelak and Pawlak (2016), was utilized. This scale measures an individual's
readiness for cross-cultural communication through aspects such as intergroup approach-
avoidance, interest in international activities, and foreign affairs. Originally a seven-point
Likert scale, it was modified to five points, with a Cronbach's alpha of 0.78.

In the qualitative component of the study, semi-structured interviews were conducted with
a subset of participants to explore their intercultural communication experiences and
perceptions of ICC development. The open-ended nature of these interviews, as recommended
by Creswell et al. (2003), provided a deep understanding of the participants' experiences and
allowed for a comprehensive exploration of the research questions.

Data Collection

Data collection utilized two distinct Google Forms, each linked to QR codes prominently
displayed in classrooms with the assistance of teachers. Students were allocated a specific class
session to complete the surveys by scanning the provided QR codes.

The first Google Form comprised three sections: basic demographic information, the
Integrated Model of ICC (IMICC) by Arasaratnam, Banerjee, and Dembek (2010), and the
International Posture Scale (Yashima, 2002; Mystkowska-Wiertelak & Pawlak, 2016). This form
gathered comprehensive data on both ICC and WTC.

The second Google Form was distributed to a smaller group of participants via WhatsApp
groups. This form collected demographic information and included ten open-ended questions
designed to explore qualitative aspects of participants' experiences and perceptions.

7 | JEES



Yilmaz & Kazazoglu

Data Analysis

Quantitative data were analyzed using the Statistical Package for Social Sciences (SPSS)
version 22.0. Regression analysis (multiple linear regression) was employed to assess the
contribution of ICC to WTC. Prior to regression, preliminary checks were performed to ensure
that assumptions were met (normality of residuals, independent errors, multicollinearity, and
absence of influential outliers). Qualitative data were analysed with MaxQDA Pro Analytics
2022; themes were generated by two experienced researchers and verified by an independent
qualitative expert.

In addition to the regression analysis reported below, the validity and reliability of the
adapted instruments were examined using factor-analytic techniques and internal consistency
statistics, the full details of which are presented in the Findings Related to Validity and
Reliability of Instruments section.

Validity and Reliability of Instruments

To assess the suitability of the dataset for factor analysis, the Kaiser-Meyer—Olkin (KMO)
measure and Bartlett's Test of Sphericity were conducted. The results indicated adequate
sampling adequacy and a statistically significant test of sphericity, confirming that the data
were appropriate for factor-analytic procedures (see Appendix A).

Exploratory principal component analyses (PCA) were conducted to examine the construct
validity of the adapted ICC instrument and to determine whether the items clustered under
the theoretically proposed dimensions. The initial analysis revealed a multidimensional
structure exceeding the intended three components. Therefore, items exhibiting weak factor
loadings or conceptual inconsistencies—particularly those related to reverse coding—were
removed. Following these revisions, a refined three-component structure (affective, cognitive,
and behavioral) emerged, explaining approximately 55% of the total variance.

Subsequently, confirmatory factor analysis (CFA) was performed to test the factorial
validity of the revised ICC scale. The results demonstrated acceptable to good model-fit
indices (x?/df = 1.75, CFI = .93, SRMR = .058, RMSEA = .068), indicating that the three-
dimensional model provided a satisfactory representation of the data. Standardized factor
loadings and inter-factor covariances further supported the construct validity of the
instrument (detailed results are presented in Appendix B).

Reliability analyses revealed strong internal consistency, with Cronbach’s alpha coefficients
of .83 for the ICC scale and .87 for the WTC scale. Prior to regression analyses examining the
predictive relationship between ICC and WTC, assumptions including normality,
independence of errors, multicollinearity, and outliers were tested. One outlier was identified
and removed, after which all assumptions for regression analysis were met.

FINDINGS
Findings Related to Influence of ICC Level on WTC

RQ 1: How does the level of ICC (affective, behavioral, cognitive) influence WTC among
preservice EFL teachers, and to what extent do these different dimensions predict variations
in WTC?

Table 3 shows that participants scored highest in the affective dimension of the ICC (M =
4.10, SD = .62) and lowest in the behavioural dimension (M = 3.55, SD = .61), indicating the
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participants perceive themselves as less competent behaviourally, possibly due to limited
experience in intercultural communication.

Table 3. Descriptive Statistics for the Scales

N Mean SD
WTC Overall 164 3,7991 ,52922
ICC Affective 4,1026 ,62563
ICC Cognitive 3,8780 ,69178
ICC Behavioural 3,5467 ,61329

After addressing the outlier, the assumptions for regression analysis were confirmed.
Multicollinearity was ruled out as none of the independent variables (affective, cognitive,
behavioural) showed high correlation (Tolerance > .6, VIF <1.7), and the Durbin-Watson value
of 1.961 confirmed independent errors. The residuals also followed a normal distribution,
allowing for a valid regression analysis. The multiple linear regression results (F(3,160) =
81.560, p <.001, R?=.60) showed that ICC explains 60% of the variability in WTC scores. Both
affective (B =.535) and cognitive (B =.163) dimensions significantly contributed to WTC, while
the behavioural dimension did not.

This suggests that while emotional and cognitive factors play a significant role in shaping
participants' willingness to communicate, one cannot determine their WTC solely based on the
behavioural component of their ICC. More specifically, ICC dimensions, particularly affective
and cognitive components, account for 60% of the variation in WTC scores (refer to Table 3).
This suggests that teachers with higher ICC levels are more open to communicating with
diverse cultural groups. This finding mirrors Oz’s (2014) research, which did not specifically
target ICC’s effect on WTC but similarly showed that higher personal traits, such as openness,
influence communication in multicultural contexts. Ghonsooly et al. (2012) also found that ICC
contributes significantly to WTC, reinforcing this study’s conclusion. Moreover, Mytskowska-
Wiertelak and Pietrzykowska (2011) found that understanding and embracing diverse cultural
perspectives not only boosts an individual's international posture but also significantly
increases their willingness to engage in meaningful communication across cultural
boundaries.

The strong influence of affective and cognitive dimensions on WTC highlights the
importance of nurturing both emotional predispositions and cognitive assessments in
intercultural interactions. In contrast, the behavioral dimension of ICC was not a significant
predictor of WTC, a finding that invites further investigation into the factors that modulate
communication behavior in intercultural settings. This aligns with Weaver's (1986) Iceberg
Theory, where cognition and affect lie below the surface as key drivers of communication
readiness. Theories such as this help illuminate why ICC’s cognitive and affective elements
have a stronger correlation with WTC compared to behavior alone.

Moreover, the study emphasizes the need for educational institutions to integrate ICC into
their curricula through activities like cross-cultural communication exercises and intercultural
sensitivity training. Doing so would develop both affective and cognitive dimensions, which,
as shown, are essential for fostering WTC.
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Findings Related to Factors that Affect ICC Level and WTC

1. RQ 2a: What are the perceptions of prospective EFL teachers regarding the factors
influencing the development of ICC?

Participants' views on the factors that affect a person's desire to communicate across
different cultural boundaries are given in Table 4.

Table 4. Elements of affected a person's readiness to communicate

Themes f
open-mindedness 8
curiosity 7
respectful 6
empathy 4
open to communication 3
kindness 2
tolerance 2
self-confident 2
cultural awareness 2
similarity to your own 2
sensitive 1
communication skills 1

According to Table 4, being open-minded, curious, respectful, empathetic, and open to
communication are the most frequently mentioned factors by the participants.

In my opinion, it's an individual trait, a matter that depends on the person. I believe that the person
needs to be open-minded, respectful (especially in the context of discussing accents or cultures), and
should also know how to adapt to their surroundings. (P9)

Openness to intercultural communication is influenced by factors like cultural curiosity, empathy,
flexibility, and a willingness to learn. While personal characteristics vary, these traits can enhance
readiness for cross-cultural conversations. (P13)

The first criterion, in my opinion, for preparing to engage in intercultural communication is having
a basic knowledge about the culture. Additionally, individuals who can ask questions, actively listen,
and steer the conversation within that context tend to excel in this area. Moreover, I believe that people
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who have not lost their sense of wonder and curiosity about life are also better equipped for intercultural
communication. Lastly, the most crucial element is to be respectful. (P1)

I think the most important characteristic must be being open-minded and curious. If you aren’t open
to new cultures and traditions, if you aren’t willing to accept them, then you’ll probably have hard time
adjusting. (P2)

Participants stated that being polite, tolerant, self-confidence, cultural awareness and
establishing similarities with one's own culture are among the important elements in
intercultural communication.

I think some people communicate with people who are close to their own cultural background much
more easily. But sometimes people are more open to other cultures. I can do both but while doing so I
need to be non-judgmental while communicating. (P4)

Tolerance. People first need to understand the spectrum of human behaviour and cultural heritage
across humankind and most of the time how a single person can only cover a miniscule portion of that
spectrum. This leads to the fact that another person from another culture most likely has vastly different
beliefs and rituals. The ability to tolerate to difference is the bedrock of intercultural interaction. The
higher the tolerance the better the access to the previously mentioned spectrum. (P8)

Finally, some participants pointed out the importance of accepting differences, being
flexible, being an active listener, and not being judgmental or prejudiced.

I think empathy, open-mindedness, curiosity, respect and cultural awareness are the elements.
Especially, being an open-minded person is essential. (P12)

Being open to learning about new cultures and accepting the differences is very important. A
person’s prejudice or too positive feelings for a specific group of people can be effective on the success of
the communication. (P14)

Empathy and cultural sensitivity emerged as significant factors influencing WTC,
corroborating findings from prior studies (OZ, 2014; Bagui & Adder, 2020; Jiang et al., 2022).
Participants highlighted how understanding others' cultural backgrounds aids in overcoming
communication barriers and establishing rapport. Mutual respect was also a recurring theme,
reinforcing its importance in intercultural communication (Fang & Baker, 2017; Baker, 2015).

However, the complexities of fostering mutual respect in real-world settings became
apparent in studies like Sobkowiak (2019), which found that studying abroad may not always
yield meaningful intercultural engagement. Furthermore, Fang & Baker (2017) identified
challenges in effectively incorporating intercultural citizenship into ELT practices, despite its
recognized importance. These contrasting findings suggest that fostering mutual respect and
cultural sensitivity in educational settings requires nuanced approaches, considering local
contexts and practical challenges.

Findings related to perceptions of prospective EFL teachers on the nature of ICC

RQ 2b: What are the perceptions of prospective EFL teachers regarding the nature of ICC
concerning its susceptibility to instruction and effective methods to improve it?

Participants' opinions on whether intercultural communication is a trait that can be taught
or improved are given in Table 10.
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Table 5. Developing or teaching communication competence

Themes f
by experiencing or practice 13
having knowledge or information 6
exposure 4
no 2
open minded 1
cross-cultural training 1
empathy 1
listening patiently 1

According to Table 5, 13 participants stated that it could improve with experience and
practice, six participants stated that it could improve with knowledge acquisition, and four
participants stated that it could improve with exposure.

I do believe practice is the most important to develop it. And the necessary information as well. (P11)

Yes, they just need to read, watch a lot. But it can’t happen over a night, as it takes quite a bit of time
to do it. May take even years. (P4)

Yes of course, why not? The most important is that children should be exposed to differences between
their and other cultures so that they start developing that competence at a very young age. (P15)

Of course it could be developed by maybe observing and practicing more every day. (P3)

It can be developed, 1 think. By creating chances where people can communicate across cultures may
help. The instructor observe or lead the learners if necessary. Another method I use is to read-watch-
listen more about different cultures. (PS§)

There are also participants who state that they can improve with open-mindedness,
intercultural education, empathy and patient listening.

Yes, intercultural communication competence can be taught and developed. Valuable methods
include cross-cultural training, immersion experiences, and learning from interactions with people from
diverse backgrounds. (13)

I think it can be both taught and developed, as every human being is born with a certain ability,
whether in a minimal or a maximal amount, called "empathy”. All one must do is to gain insight
concerning different cultures. (P21)
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It can be both taught and developed over time. That depends on. If you grow up in a society where
other cultures are not accepted it’s natural to abstain from other people and even hate them. We need to
be open hearted and friendly. The environment we grow up doesn’t determine who we are. (P10)

Two participants stated that there was no way to learn or develop it.

I think it can only be taught if you have the willingness to do it. Otherwise, I don’t think it can be
taught and done well. (P2)

I don’t think so. Because it depends on the people and their personal traits. (P20)

Participants overwhelmingly agreed on the value of experiential learning in enhancing ICC,
which aligns with studies such as Baker (2015) and Kittelman et al. (2023). They underscored
the significance of direct engagement with diverse cultures, along with the complementary
role of theoretical knowledge. This suggests that practical experiences and academic
understanding are both essential for developing intercultural communication competence.

However, skepticism about the teachability of ICC surfaced among a small number of
participants, a point also raised by Nguyen et al. (2021), who noted challenges in developing
students” intercultural competence in Viethamese university settings. Despite these doubits,
studies such as Fang & Baker (2017) challenge this skepticism, showing that effective
curriculum design can foster ICC development.

The study also highlights the importance of open-mindedness, empathy, and patience,
indicating that personal traits are interconnected with communication competence. Fostering
these attitudes through experiential learning, cross-cultural training, and theoretical
instruction may provide a multifaceted approach to enhancing ICC among preservice English
teachers.

DISCUSSION AND CONCLUSION

This study demonstrated that ICC significantly affects preservice EFL teachers” WTC. The
results showed a strong correlation between ICC and WTC, with affective and cognitive
components accounting for 60% of the variance in WTC scores (Table 3). This suggests that
preservice teachers with higher ICC levels are more confident and willing to engage in
intercultural communication, consistent with the findings of Oz (2014) and Ghonsooly (2012).
Poort et al. emphasize that traits such as openness which positively affect an individual's level
of cognitive engagement in intercultural contexts (Poort et al., 2021). Specifically, the
incorporation of metacognitive skills in conjunction with intercultural training has been
proposed to be beneficial in promoting preservice teachers’ ICC, as highlighted in recent
studies (Haerazi, 2023; Huang, 2023; Erradi & Belhorma, 2024).

Findings related to the first part of the second research question revealed that affective and
cognitive dimensions significantly predicted WTC, whereas the behavioral dimension did not.
The insignificant role of the behavioral dimension indicates the need for future research
exploring contextual variables such as cultural norms and situational factors that may
influence behavioral expressions of ICC.

Moreover, empathy and cultural sensitivity were identified as major contributors to WTC
and the development of intercultural competence. Participants emphasized the importance of
understanding cultural backgrounds, building rapport, and demonstrating mutual respect.
These findings align with previous studies highlighting empathy and cultural sensitivity as
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key elements in effective intercultural communication (Bagui & Adder, 2020; Jiang et al., 2022;
Harper, 2020) and with literature emphasizing the role of mutual respect and intercultural
citizenship in ELT (Fang & Baker, 2017; Alptekin, 2002; Baker, 2015; Byram & Wagner, 2018;
Huda et al.,, 2021; Langmann, 2016; Rapanta & Trovao, 2021; Wang et al., 2021). However,
differing perspectives exist, with Sobkowiak (2019) and Fang & Baker (2017) suggesting
challenges in fostering mutual respect and integrating intercultural components effectively in
ELT settings.

The findings related to the second part of the second research question revealed that
experiential learning was considered the most influential factor in developing ICC (f=13),
followed by theoretical knowledge (f=6). These outcomes support research highlighting the
importance of practical cultural experiences and academic grounding for effective ICC
development (Baker, 2015; Kittelman et al., 2023; Medina-Lopez-Portillo, 2013; Hesan et al.,
2019).

A minority of participants (f=2) expressed skepticism about the teachability of ICC,
emphasizing intrinsic motivation—an issue also raised by Nguyen et al. (2021). In contrast,
Fang & Baker (2017) argue that intentional pedagogical designs can successfully cultivate ICC.
Studies such as Hismanoglu (2011), Jiang et al. (2022), Galante (2015), and Tosuncuoglu (2019)
reinforce the importance of practical experiences, cultural exposure, and theoretical
understanding. Additional research (Phuong, 2017; Snigdha, 2022) supports developing open-
mindedness, empathy, and active listening as essential elements of ICC.

This study suggests that educators should focus on both language proficiency and
intercultural competence, particularly addressing students’ emotional and cognitive
predispositions towards intercultural interactions. Interventions such as cultural immersion
experiences or support programs for students with lower ICC levels could help foster
inclusivity and enhance communication skills in multicultural settings. However, it is also
important to recognize that ICC development relies on individual factors such as intrinsic
motivation, making it essential to complement formal education with self-driven learning and
reflection.

PEDAGOGICAL IMPLICATIONS

One key implication of this study is the challenge to the common assumption that all
teachers, especially pre-service EFL teachers, are naturally competent in WTC. While WTC is
often presumed to be a given for language teachers, this research highlights the need to
actively explore and develop this competency. The study uniquely contributes by showing
that WTC is significantly influenced by ICC, which is not always fully integrated into teacher
education. This finding suggests that simply being a teacher does not automatically guarantee
a high level of WTC, particularly in intercultural contexts, and that both ICC and WTC should
be nurtured through targeted interventions.

Furthermore, the study implies that teacher training programs need to rethink their
approach to communication skills development. Traditionally, teacher education emphasizes
linguistic proficiency and pedagogical knowledge, but this research demonstrates the
importance of intercultural skills in fostering WTC. Therefore, curricula should incorporate
ICC training to help teachers feel more confident and willing to engage in diverse
communicative scenarios, both inside and outside the classroom. By equipping pre-service
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teachers with intercultural competence, they can better model effective communication for
their students, promoting a more inclusive and open classroom environment.

Another implication is for classroom practice. Teachers who are more aware of the
connection between ICC and WTC can intentionally create learning environments that
encourage intercultural dialogue and communication among students. This could involve
designing lessons that include cross-cultural topics, group discussions with culturally diverse
peers, or virtual exchange programs to expose students to different perspectives. These
strategies not only enhance learners’ language skills but also promote greater WTC by
reducing communication anxiety and fostering openness to new cultural experiences.

Lastly, this study’s findings suggest that institutions should offer continuous professional
development that focuses on both intercultural competence and communication strategies.
This would benefit not only pre-service teachers but also in-service educators who may need
to enhance their skills in these areas to better support students in increasingly diverse
classrooms. By addressing ICC and WTC as intertwined competencies, EFL education can
more effectively prepare both teachers and learners for success in global communication
contexts.

In summary, this research breaks new ground by challenging assumptions about teacher
competence in communication and underlining the critical role of ICC in enhancing WTC,
with far-reaching implications for teacher training, curriculum design, and classroom practice.

LIMITATIONS AND RECOMMENDATIONS

While this study provides valuable insights into the relationship between Intercultural
Communicative Competence (ICC) and Willingness to Communicate (WTC) there are several
limitations to consider. First, the sample size, though sufficient for statistical analysis, was
limited to 164 participants from a specific educational context, which may affect the
generalizability of the findings to other cultural or linguistic settings. Future research could
benefit from a larger and more diverse sample to ensure broader applicability of the results.
Additionally, the cross-sectional design of the study limits the ability to draw causal
conclusions. Although a significant relationship was found between ICC and WTC, it is
unclear whether higher levels of ICC directly lead to increased WTC over time.

Three main recommendations arise from this study. First, longitudinal studies are needed
to track the development of ICC and its influence on WTC over time, providing a deeper
understanding of long-term impacts. Second, future research should assess the effectiveness
of educational interventions aimed at improving ICC, helping to identify best practices for
teacher training and curriculum development. Lastly, cross-sectional studies in more
culturally diverse settings (e.g., preparatory schools, engineering faculties, or medical schools)
could provide further insight into the behavioral aspects of ICC and its impact on
communication behaviors.
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APPENDICES

Appendix A

KMO and Bartlett’s Test

Table A1. KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy ,802

Bartlett's Test of Sphericity Approx. Chi-Square 1188,399
df 210
Sig. ,000

Exploratory Principal Component Analyses (PCA)

To ensure the validation and reliability of the adapted instruments, a series of principal
component analyses (PCA) were conducted.

Table A2. Principal Component analysis of ICC Scale items

Component % of Variance =~ Cumulative %

1 20,628 20,628
2 10,300 30,928
3 10,162 41,090
4 7,386 48,475
5 6,110 54,586
6 6,079 60,665
7 5,594 66,259

Table A3. Principal Component analysis of ICC after deletion of items

Component % of Variance =~ Cumulative %

1 27,653 27,653
2 15,582 43,235
3 12,273 55,507
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Appendix B

Item Distribution and Factor Loadings

The remaining 13 ICC items loaded conceptually on three components. Table B1 presents
the distribution of scale items across the three subcomponents— Affective, Cognitive, and

Behavioral —along with their respective factor loadings.

Table B1. Scale items across subheadings

Component
Affective  Cognitive Behavioral
item16 ,824
item 14 ,802
item 19 ,788
item 8 ,673
item 15 ,666
item 2 ,D75
item 13 ,738
item 10 ,622
item 17 ,594
item 4 ,480
item 18 ,786
item 9 ,695
item 21 ,527

The conceptual distribution of these items allowed for a confirmatory factor analysis to test
whether the instrument produced a statistically viable model, as illustrated in Figure 1.
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Table B2 provides a detailed overview of the model-fit measures for the proposed three-
dimensional instrument.

Table B2. Model fit indices of the ICC items
Model X2 df x2/df p CFI SRMR RMSEA

108.417 62 1.749 .087 93 .058 .068

Cut off values: x?/df <3.00; CFI>.95; SRMR <.08; RMSEA<.08; p>.05 (Schreiber, Stage & Nora,
2006)

This work is licensed under CC BY-NC 4.0
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Ozet

Bu arastirma, "iistiin yeteneklilerin egitimi" alaninda Web of Science (WoS) veri tabaninda yayimlanan
makaleleri bibliyometrik analiz yontemiyle inceleyerek, alanin giincel entelektiiel yapisini ve arastirma
egilimlerini ortaya cikarmayi amaglamaktadir. Betimsel bir arastirma yontemiyle yiiriitiilen arastirma
dahilinde 309 makale analiz edilmis ve elde edilen veriler VOSviewer yazilimi aracilifiyla gorsellestirilmistir.
Analiz sonuglarinda; yaymnlarin yillara gore dagilimi, en verimli kurum ve iilkeler, en ¢ok yaym yapan
dergiler, makalelerin atif performansi, iilkeler arasi is birlikleri ve en sik kullanilan anahtar kelimeler
belirlenmistir. Bulgulara gore, 2022 yil1 en fazla yaymnin yapildigi ve de en yiiksek atif sayisina ulasilan yil
olarak 6ne ¢ikmaktadir. Aragtirmada en fiiretken iilkenin Amerika Birlesik Devletleri (ABD), en {iretken
kurumun Connecticut Universitesi ve en ¢ok yayin yapan derginin ise Journal for the Education of the Gifted
oldugu belirlenmistir. Ulkeler arasi is birligi haritasinda ABD ve Avustralya arasindaki baglantinin giiglii
oldugu dikkat cekmektedir. Ayrica, alandaki temel kavramsal cerceveyi yansitan en sik tekrarlanan anahtar
kelimelerin "gifted education”, "giftedness", "equity" ve "gifted and talented education” oldugu tespit
edilmistir. Bu arastirma, iistiin yeteneklilerin egitimi alanina biitiinciil bir bakis sunarak ileride alanda
gerceklestirilecek daha odakli ve derinlemesine arastirmalar igin 6n bilgi olusturmaktadir.
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Abstract

This study aims to reveal the current intellectual structure and research trends in the field of
"gifted education" by examining articles published in the Web of Science (WoS) database
through bibliometric analysis. Within the scope of the research, which was conducted using a
descriptive research method, 309 articles were analyzed, and the obtained data were visualized
using VOSviewer software. The analysis results identified the distribution of publications by
year, the most productive institutions and countries, the journals with the most publications,
the citation performance of the articles, international collaborations, and the most frequently
used keywords. According to the findings, 2022 stands out as the year with the highest number
of publications and the highest citation count. The most productive country was identified as
the United States of America (USA), the most productive institution was the University of
Connecticut, and the journal with the most publications was the Journal for the Education of
the Gifted. In the international collaboration map, the strong connection between the USA and
Australia is noteworthy. Furthermore, the most frequently repeated keywords, reflecting the
fundamental conceptual framework of the field, were determined to be "gifted education,”
"giftedness," "equity," and "gifted and talented education." This research provides a holistic
overview of the field of gifted education, establishing preliminary knowledge for more focused
and in-depth future studies in the area.

Keywords: Bibliometric Analysis, Gifted, Education of The Gifted, VOSviewer, Web of
Science.
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GIRIS

Ustiin yeteneklilik, ortalamanin {izerinde genel yetenek, yaratici diisinme ve gorev
bilincinin dinamik bir etkilesimi olarak tanimlanir (Renzulli, 1978, 1986). Bu bireyler giiglii
hafizaya sahip dikkat ve merak seviyeleri yiiksek, transfer edebilme yonii giiclii, elestirel,
analitik, yaratic1 diistinebilen bireylerdir (Akkanat, 2004; Ataman, 2007, 2008; Caglar, 2004;
Suveren, 2006). Akranlarmna gore daha erken, hizli, kolay 6grenme ve daha cok bilgiyi
depolama 6zelligi olan tistiin yetenekli bireyler (Ataman, 2004; Finley, 2008) erken gelismis dil
becerisine sahiplerdir ve sozciik dagarciklar1 zengindir, okumay erken yastan itibaren gogu
zaman da kendi kendilerine 6grenirler ve okumaktan zevk alirlar (Anderson vd., 1985; (Citil,
2016; Davashgil ve Leana, 2004; Reis vd., 2004). C)grenme ve diistinme konusunda biiyiik
avantajlar1 olan (Citil ve Ataman, 2018) bu bireyler ortalama bireylerden farkli olduklar1 gibi
birbirlerinden de {istiin olduklari alan ve diizey agisindan farklilik gosterebilirler (Conklin ve
Frei, 2015; Gross, 2004; Reis ve Sullivan, 2009; Silverman, 1998). Bu farkliliklar {istiin yetenekli
bireylerin egitsel ihtiyaglarini da farklilastirmaktadir. Ogrenme hizi, derinligi ve karmasiklig:
gibi cesitli Ozellikleri ile akranlarindan farkli olan bu bireylerin egitiminde basariya
ulagilabilmesi igin farkli strateji ve yontemler uygulanarak yeteneklerini gelistirmelerine firsat
verilmelidir (Sahin, 2015). Ustiin yetenekli bireylerin yasadiklari topluma ve birey olarak
kendilerine yararl olabilmeleri icin mevcut okul miifredatinin 6tesinde olan gelistirilmis veya
zenginlestirilmis 6gretim programlarma ve hizmetlerine ihtiyaglar1 vardir (Davashgil, 1990;
Passow, 1981).

Clark (1997) iistiin yetenekli bireylerin ihtiyaclarma gore egitim gormeleri sonrasinda bu
bireylerin icatlar ve kesiflerde bulunarak insanhiga hizmette bulunacaklarmi, diinya
problemlerine akla ve bilime uygun ¢6ziim yollar1 tireteceklerini ve bilim, teknoloji, sanat gibi
alanlarda 6nemli ilerlemeler olacagini ifade etmistir. En¢ (2005), toplumsal ilerlemenin
temelinde yer alan bilim, teknoloji, fikir ve sanat alanindaki hareketliligin kaynagin tistiin
yetenekli bireyler olarak gormektedir. Gelismis iilkelerde {istiin yetenekli bireylerin egitimi
konusuna biiyiik hassasiyet gosterilmektedir (Citil, 2018). Ustiin yeteneklilerin egitimini baz
iilkeler ulusal bir 6ncelik olarak gormektedir. Bilhassa ABD, Kanada ve Avrupa iilkelerinde,
Giiney Afrika, Giineydogu Asya ve Avustralya’da 6nem kazanmaktadir (Oya, 2005). Rusya,
ABD, Cin ve Israil, yetenekli bireyleri gesitli testler yoluyla tespit etmek ve egitmek igin
tiniversiteler ve 6zel okullar agmistir (Sonmez, 2011). Diinyada iistiin yeteneklilere yonelik
sistematik egitimin ilk 6rneginin Osmanli Imparatorlugu'ndaki Enderun Mektebi oldugu
goriilmektedir (Akkutay, 1984; Alemdar, 2009). Cumhuriyet'in 1923'te ilanindan giintimiize
uzanan slirecte ise iistliin yetenekli ogrencilerin egitimine iliskin gelistirilen uygulamalar;
iilkenin siyasi yonelimleri, ekonomik hedefleri, kiiresel vizyonu ve uluslararas: rekabet
kosullar1 dogrultusunda sekillenmis ya da bu dinamikler tarafindan yonlendirilmistir (Sak
vd., 2015). Giiniimiizde {iilkemizde {istiin yetenekli Ogrencilerin egitimi, Milli Egitim
Bakanligina (MEB) bagli Bilim ve Sanat Merkezleri (BILSEM), Arastirma Gelistirme Egitim ve
Uygulama Merkezi (ARGEM) ve Rehberlik Arastirma Merkezleri (RAM) gibi devlet
kurumlar1 tarafindan desteklenmektedir. Bu devlet kurumlari, 6grencilerin proje odakl
egitim calismalarma katilimin1 saglayarak onlarin yaratict yonlerini ve yeteneklerini
gelistirmeyi amaclayan, titizlikle diizenlenen programlar sunmaktadir (Bilim ve Sanat
Merkezleri Yonergesi, 2015).

Devlet kurumlarinin yani sira iiniversiteler blinyesinde de iistiin yetenekli dgrencilere
yonelik programlar gelistirilmektedir. Bu baglamda, Anadolu Universitesi biinyesinde 2007
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yilinda TUBITAK destegiyle kurulan Ustiin Yetenekliler Egitim Programlari Uygulama ve
Aragtirma Merkezi (UYEP), 2008 yilindan itibaren {istiin yetenekli 6grencilere ve ailelerine
hizmet vermektedir. UYEP, ilkdgretim ve ortadgretim dénemindeki 6grencilerin yeteneklerini
kesfetmelerini ve kendilerini gelistirmelerini saglayan egitsel ve sosyal bir ortam sunmaktadir.
Programlar, ogrencilerin normal egitim siireclerini aksatmayacak sekilde iiniversite
egitimlerini temel alarak damismanlik ve cesitli atolye calismalari ile desteklenmektedir
(Anadolu Universitesi Ustiin Yetenekliler Egitim Programlar1 Uygulama ve Arastirma
Merkezi, 2025).

Diinyada ve iilkemizde iistiin yeteneklilerin egitiminin éneminin anlasilmasi ile birlikte
ustlin yeteneklilerin egitimi {izerine yazilmis akademik calismalarin sayisi giinden giine
artmaktadir. Bu calismalarin her birinin incelendigi ve degerlendirildigi bilimsel
arastirmalarin  lstiin yetenekli bireylerin egitimi ile ilgili izlenecek adimlarda,
gerceklestirilecek ¢alismalarda, toplumun gelecegini belirlemede 6nemli rolii bulunmaktadir.
Bu baglamda iistiin yeteneklilikle ilgili alan yazin incelendiginde gesitli meta analiz (Kim,
2016; Steenbergen-Hu ve Moon, 2011), dokiiman inceleme (Ayvact ve Bebek, 2019; Coskun
vd., 2014; Kadioglu Ates ve Mazi, 2017; Nacar, 2017), igerik analizi (Akbacak vd., 2022;
Papadopoulos, 2020), derleme ve sistematik derleme galismalarina rastlanmaktadir (Coleman
vd., 2007; Kim, 2016). Ote yandan alanyazinda iistiin yetenekliler ile ilgili bibliyometrik
calismalarin sayist oldukga azdir. Ulusal alanyazinda; ki kere farkli bireylere yonelik
literatiiriin gorsel olarak incelenmesi (Akkaya ve Ertekin, 2021), iistiin yetenekli ¢ocuklarmn
sosyal-duygusal problemlerine yonelik arastirmalarin bibliyometrik analizi (Baylarova ve
Baloglu, 2023), Ustiin zekalilarmn kisilik &zelliklerine yonelik yapilan aragtirmalarin
bibliyometrik analizi (1957-2020) (Bigak¢1 ve Baloglu, 2021), Ozel yetenekli 6grencilerin kariyer
gelisimine yonelik arastirmalarin bibliyometrik analizi (Celik vd., 2023), tistiin yeteneklilerin
egitiminde zenginlestirme ¢alismalar1: RStudio ile bibliyometrik bir analiz (Giil ve Ayik, 2023),
iistiin yeteneklilere yonelik akademik ¢alismalarin sosyal ag analizi (Giirlen vd., 2019), {istiin
zekali/dehb ¢alismalari ile ilgili makalelerin igerik ve bibliyometrik analizleri (Talas vd., 2023),
uistiin yeteneklilerde yaraticilik {izerine bir bibliometrik arastirma (Yurt¢u vd., 2021)
calismalarma rastlanilmistir. Uluslararasi alanyazinda ise; yaraticilik ve egitim: Arastirma
literatiiriiniin bibliyometrik bir haritalamasi (1975-2019) (Hernandez-Torrano ve Ibrayeva,
2020), ustiin yetenekli egitim alaninda 60 yili agkin aragtirmanin durumu ve gelisimi: Dort
iistiin yetenekli egitim dergisinin bibliyometrik ¢alismasi (1957-2017) (Hernandez-Torrano ve
Kuzhabekova, 2019), Meksikali arastirmacilarin iistiin yetenekli 6grenciler konusundaki
bilimsel verimliliginin analizi (Sierra vd., 2015) ¢calismalar1 yer almaktadir.

Ustiin yeteneklilere yonelik yapilan aragtirmalar incelendigi, bu incelemelerin alisilagelmis
alan yazin inceleme yontemleriyle gerceklestirildigi tespit edilmistir. Buna ragmen arastirilan
konu alanini kapsayan ¢alismalarin tespit edilmesinde kolayliklar sunan ve daha genis veri ile
calisma firsati veren bibliyometrik analiz yontemiyle gerceklestirilmis dogrudan {istiin
yeteneklilerin egitimi konulu herhangi bir aragtirmaya rastlanilmamustir. Ustiin yeteneklilerin
egitimi alaninda yiriitiilen uluslararasi bilimsel arastirmalarin bibliyometrik yontemlerle
incelenmesi, mevcut akademik egilimlerin ve alandaki yenilik¢i yaklagimlarin belirlenmesine
olanak tanir. Bu analizler, bilimsel ¢alismalar arasindaki iliski ve is birliklerini ortaya koyarak
alanin biitiinctil bir goriiniimiinii sunar. Dolayisiyla, geleneksel literatiir taramasi
yontemlerinin yani sira bibliyometrik analizler de bu alandaki bilgi birikimini anlamak igin
kritik bir ihtiyactir. Bu arastirma, Web of Science (WoS) veri tabaninda yer alan iistiin
yeteneklilerin egitimi konulu bilimsel yayinlari, zaman kisitlamas: olmaksizin bibliyometrik
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analize tabi tutarak alanin makro diizeyde bir haritasini ¢tkarmay1 amaglamaktadir. Bu genel
amag dogrultusunda, asagidaki arastirma sorularina cevap aranmustir:

Ustiin yeteneklilerin egitimi konusunda wuluslararasi alan yazininda yayimlanan
makalelerin;

e  WoS kategorilerine,

e  WoS indekslerine,

e Yillara,

*  Yayin dillerine,

¢ Yayimlandig1 kurumlara,

e  Yazarlara,

¢ Dergilere,

o Ulkelere gore iiretkenlik dagilimlari nasildir?

e Ulkeler arasi bilimsel is birligi ag1 nasildir?

* Yaymlarin aldiklar1 atif sayilarinda yillara gore farklilik nasildir?

¢ En sik tekrarlanan anahtar kelimeler hangileridir?
YONTEM
Arastirmanin Modeli

Bu arastirma betimsel arastirma modellerinden genel tarama modeli ile gerceklestirilmistir.
Karasar’a (2017, s. 111) gore bu model ¢ok sayida elemandan olusan bir evrende, evren
hakkinda genel bir yargiya varmak" amaciyla yapilan tarama diizenlemelerini kapsar. Bu
baglamda, tistiin yeteneklilerin egitimi alanindaki bilimsel {iretimin bibliyometrik gostergeler
araciligryla incelenmesi ve mevcut entelektiiel yapmin haritalanmas1 hedeflenmistir. Analiz
teknigi olarak kullanilan bibliyometri, Pritchard (1969, s.348-349) tarafindan bir alanin seyrini
ve dogasimi yazili iletisim siireclerinin nicel analiziyle aydinlatma siireci olarak
kavramsallagtirilmigtir.  Analizler,  Gutiérrez-Salcedo  ve  arkadaslarinin  (2017)
smiflandirmasia paralel olarak, performans analizi ve bilimsel alan analizi (bilim
haritalamasi) olmak {izere iki ana eksende yiiriitiilmistiir. Bu arastirmada {istiin
yeteneklilerin egitimi alanindaki WoS veri setinin performans analizinde; WoS kategori ve
indeks dagilimi verilmis ve makaleler y1l, iilke, yazar/lar, kurum, dil, dergi, atif bilgilerine goére
analiz edilmistir. Ustiin yeteneklilerin egitimi alaninda WoS veri setinin bilimsel haritalama
analizinde WoS veri tabanindan elde edilen verilerin iilkeler arasi is birligi ve ortak kelime
analizleri gerceklestirilmistir.

Verilerin toplanmasi ve analizi

Arastirmada, bibliyometrik verilere ulasmak i¢in Clarivate Analytics tarafindan saglanan
WoS veri tabani kullanilmistir. WoS, genis kapsamli bilimsel islevler sunan ve biiytik veri
setlerine erigim saglayan bir arastirma aracidir (Li vd., 2018). Bu 6zellikleri nedeniyle, WoS
bilimsel gelismeleri izleme, alan igindeki egilimleri, mevcut durumu ve zaman igindeki
degisimleri analiz etme firsat1 sunar. WoS, Science Citation Index Expanded (SCI-Expanded),
Social Sciences Citation Index (SSCI), Arts & Humanities Citation Index (A&HCI) ve Emerging
Sources Citation Index (ESCI) atif dizinlerini igerir (Birkle vd., 2020). Clarivate (2023)
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tarafindan saglanan bilgilere gore, kullanilan veri taban1 oldukca kapsamhidir. Platform, 264
disiplini kapsamakla birlikte, fen ve sosyal bilimler i¢in 1900'e, sanat ve beseri bilimler igin
1975'e ve kitaplar i¢in 2005'e kadar uzanan bir arsiv sunmaktadir.

Ustiin yeteneklilerin egitimi alanindaki akademik g¢alismalara erismek icin 25.09.2023
tarihinde WoS veri tabani tizeinde gerceklestirilen sistematik bir tarama ile ytriitiilmistiir.
Tarama, iistiin yeteneklilerin egitimi alanindaki akademik calismalar1 kapsayacak sekilde iki
temel anahta kelime (gifted education ve talented education) iizerinden yapilmistir. ilk olarak,
WoS ¢ekirdek koleksiyonunda gifted education anahtar kelimesiyle yapilan taramada toplam
663 yayina ulasilmistir. Bu yayinlarin dokiiman tiirlerine gore dagilimi incelendiginde, en
yaygin tiiriin 541 yayin ile makale oldugu goriilmiistiir. Bunu sirasiyla bildiri kitab1 (83),
derleme makale (32) ve diger alt1 farkli yayin tiirti izlemistir (14 kitap boliimleri, 10 erken
erisim, 10 editoryal materyal, 1 biyografik 6ge, 1 toplant1 6zeti, 1 geri ¢ekilmis yayin). Ayrica,
bu yaynlarin 75 farklt WoS kategorisine (Education Special, Education Educational Research,
Psychology Educational, Linguistics, vb.) dagildig: tespit edilmistir. Arastirmanin kapsamini
makalelerle, tiim zaman aralifinda ve yazar anahtar kelime ile simirlandirmak amaciyla
yapilan ikinci taramada ise “gifted education” anahtar kelimesi kullanilarak 299 makaleye
ulagilmigtir. Talented education anahtar kelimesi ile yapilan tigiincii taramada WoS ¢ekirdek
koleksiyonunda 93 yayin tespit edilmistir. Bu yaymlar arasinda da en sik rastlanan dokiiman
tiirti makale (70) olmustur. Bu yayn tiiriinii sirasiyla bildiri kitabi (21), erken erisim (2), kitap
boliimleri (1), editoryal materyal (1), makaleyi tekrar gézden gegir (1), toplant1 6zeti (1) takip
etmektedir. Bu anahtar kelimeyle iligkili yaymlarmn 36 farkli WoS kategorisinde (Education
Educational Research, Education special, Social Sciences Interdisciplinary, Sociology, Music,
vb.) yer aldig belirlenmistir. “Talented education” anahtar kelimesiyle gerceklestirilen son
tarama sorgusunda yalnizca makale, yazar anahtar kelime ve tiim zaman arali§in1 kapsayacak
sekilde kisitlamalar uygulanmis ve 14 yayma ulasilmistir. Tarama islemleri sonucunda elde
edilen toplam veri sayisi 313 calismadir. Bu arastirmada makelelerin 1992-2023 tarihleri
arasinda yaymlandig: tespit edilmistir. Arastirma sonuglar1 37 farkli WoS kategorisinde, 7
farkli dildedir. Arastirmada elde edilen veriler bir havuza alinarak birbirini tekrar eden 4
calisma arastirma disinda birakilmistir. Betimsel gosterimler ve analizler 309 arastirmayla
gerceklestirilmistir.

Tablo 1. Tarama Anahtar Kelimeleri

Tarama Anahtar Zaman Dokiiman Dil WoS Toplam

Kelimeleri aralig: Tiirii Kategorileri

gifted education Tim Tamami  Tamami Tamamu 663
zamanlar

“gifted education” Tum Makale Tamami Tamami 299
zamanlar

talented education Tum Tamami Tamami Tamami 93
zamanlar

“talented education” Tim Makale Tamami Tamam 14
zamanlar

Sonug birlegtirme Tim Makale Tamami Tamami 309
zamanlar

Aragtirmada, iistiin yeteneklilerin egitimi alaninda elde edilen 309 makaleden olusan veri
seti, bibliyometrik analiz ig¢in gerekli 6n islemlere tabi tutularak analize uygun hale
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getirilmistir. Bu verilerden sekiller ve tablolar olusturulmus; bilimsel ag analizi ise VOSviewer
(Version 1.6.19) yazilimu ile haritalandirilmistir. VOSviewer, bibliyometrik verilerin analizi ve
gorsel sunumu icin kullanilan bir programdir. Bu program, ortak yazarlik, atif, ortak atif,
anahtar kelime ortaklig1 gibi bibliyometrik aglar1 olusturabilir ve gorsellestirebilir (Van Eck ve
Waltman, 2010).

BULGULAR

Arastirmanin bu boliimiinde, analiz edilen makalelere dair bulgular, arastirmanin sorular:
dogrultusunda sistematik olarak sunulmustur.

WoS Kategorileri

Tablo 2, incelenen makalelerin WoS kategorilerine gore dagilimini 6zetlemektedir.
Incelenen 309 makalenin bazilarmin birden fazla kategoride yer almasi nedeniyle bu alanda
yayin yapan kategorilerin toplam sayisinin 384 oldugu belirlenmistir. Tarama sonucunda 37
farklt WoS kategorisi oldugu tespit edilmistir. Tablo 2, alandaki en yogun arastirma alanlarini
vurgulamak amaciyla, en fazla yayin yapilan ilk bes kategori ile smnirlandirilmistir.

Tablo 2. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Wos Kategorilerine Gore Dagilimi
(Wos, Eyliil, 2023)

Web of Science Kategorileri (n=37) (f) % of 309
Education Special 139 36,20%
Education Educational Research 100 26,04%
Psychology Educational 64 16,67%
Psychology Multidisciplinary 13 3,39%
Social Sciences Interdisciplinary 7 1,82%
Diger 61 15,89%
Toplam 384 100,00%

Tablo 2 incelendiginde iistiin yeteneklilerin egitimi alanindaki makalelerin yayimlandig:
WoS Kkategorilerinin basinda Education Special (f=139), Education Educational Research
(£=100) ve Psychology Educational (f=64) oldugu goriilmektedir. Diger baslig1 ad1 altinda yer
alan WoS kategorilerinin ise; Environmental Sciences, Geosciences Multidisciplinary,
Sociology ... seklinde oldugu goriilmektedir.

WoS Index

Tablo 3’te incelenen makalelerin yayimlandigi WoS indekslerine gore dagilimma yer
verilmistir. 309 makalenin 6 farkli WoS indeksinde toplamda 325 kez yayimlanmis oldugu
tespit edilmistir.
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Tablo 3. Ustiin Yeteneklilerin Egitimi Ile Iigili Makalelerin Wos Indekslerine Gore Dagilinmi

(Wos, Eyliil, 2023)
Web of Science indeks (n=6) (f) % of
309

Emerging Sources Citation Index (ESCI) 166 51,08%
Social Sciences Citation Index (SSCI) 133 40,92%
Science Citation Index Expanded (SCI-EXPANDED) 10 3,08%
Book Citation Index — Social Sciences & Humanities (BKCI-SSH) 9 2,77%
Arts & Humanities Citation Index (A&HCI) 1,23%
Conference Proceedings Citation Index — Social Science & 3 0,92%

Humanities (CPCI-SSH)

Tablo 3 incelendiginde iistiin yeteneklilerin egitimi alanindaki makalelerin yayimlandig:
WoS indekslerinin basinda ESCI (f=166) ve SSCI (f=133) oldugu goriilmektedir.

Makalelerin Yayin Yillarina Gére Dagilimi

Analiz edilen makalelerin yayin yillarina gore dagilimi Sekil 1'de gorsellestirilmistir.
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Sekil 1. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Yillara Gére Sayisal Dagilimi

(WoS, Eyliil, 2023)
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Sekil 1 incelendiginde {istiin yeteneklilerin egitimi alaninda ilk makalenin 1992 yilinda
yayimlandigl, en fazla yayimn yapilan yillarin 2022 (f=40), 2017 (£=29) ve 2021 (f=27) oldugu
gortilmektedir. Genel olarak sekil incelendiginde, alandaki makalelerin sayisinin yillar iginde
arttig1 gozlemlenmektedir. 2023 (f=19) yilinda yayin sayisinin nispeten diisiik olmasinin sebebi
taramanin 25.09.2023'te gerceklestirilmis olmasiyla ve bu tarihten sonraki yaymnlarin analize
dahil edilmemis olmasidir.

Makalelerin Yayin Dili
Arastirma kapsamindaki makalelerin yayin dillerine gore dagilimi Tablo 4'te sunulmustur.

Tablo 4. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Yayin Dilleri Dagilimi (Wos, Eyliil,
2023)

Yayn Dili 0) (%)
Ingilizce 297 96,12%
Korece 4 1,29%
Almanca 3 0,97%
Ispanyolca 2 0,65%
ftalyanca 1 0,32%
Portekizce 1 0,32%
Tiirkge 1 0,32%

Tablo 4'te yapilan analize gdre, Ingilizce (f=297) alandaki en baskin yaymn dili olarak éne
cikmaktadir. Bu sonug, hem bilimin evrensel dilinin Ingilizce olmasi hem de WoS'un yayin
kabul politikalari ile tutarlilik gostermektedir.

Yayimlanan Makalelerin Kurumlar

WoS veritabaninda yer alan makalelerin hangi kurumlarda yayimlandigina dair dagilim
Tablo 5'te gosterilmistir. Incelenen 309 makalenin bazilarinin birden fazla kurumda
yayimlanmasi nedeniyle bu alanda yaymn yapan kurumlarin toplam sayisinin 577 oldugu
belirlenmistir. Bu yiiksek say1 nedeniyle, Tablo 5'te en az 9 makale yayimi yapan kurumlara
yer verilmistir. Ayni sayida c¢alisma yayimlayan kurumlar ise alfabetik siraya gore
listelenmistir.

Tablo 5. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Kurumlar Dagilimi (Wos, Eyliil,
2023)

Kurumlar (f) % of 309
University of Connecticut 15 2,60%
Purdue University 13 2,25%
University of North Texas 12 2,08%
Duke University 10 1,73%
University of North Carolina 10 1,73%
University System of Georgia 10 1,73%
University of Alabama 9 1,56%
University of Arkansas 9 1,56%
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University of Virginia

University System of Ohio

Diger

1,56%
1,56%
81,63%

Tablo 5 incelendiginde iistiin yeteneklilerin egitimi alanindaki makalelerin yayimlandig:
kurumlarin basinda University of Connecticut (ABD) (f=15), Purdue University ABD (f=13) ve
University of North Texas (f=12) oldugu gortilmektedir.

Yayimlanan Makalelerin Yazarlar

Tablo 6'da WoS'ta yaymmlanan makalelerin yazarlarina gore dagilimi gosterilmistir.
Incelenen 309 makalenin bazilarinin birden fazla yazar tarafindan yazilmasi nedeniyle bu

alanda yayin yapan yazarlarin toplam sayisimin 702 oldugu belirlenmistir. Bu yazar sayisinin

fazlalig1 nedeniyle, Tablo 6'da en az 4 makalesi olan yazarlara yer verilmistir. Ayn1 sayida
calisma yapan yazarlar alfabetik siraya gore listelenmistir.

Tablo 6. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Yazarlar Dagilimi1 (Wos, Eylil,

2023)

Yazar h-index §3) % of 309
Hodges J. 7 8 1,14%
Matthews M. S. 18 8 1,14%
Wai J. 17 8 1,14%
Jolly J. L. 13 7 1,00%
Gentry M. 14 6 0,85%
Mccoach D. B. 36 6 0,85%
Peters S. J. 21 6 0,85%
Warne R. T. 13 6 0,85%
Ziegler A. 15 6 0,85%
Callahan C. M. 21 5 0,71%
Ford D.Y. 22 5 0,71%
Kettler T. 14 5 0,71%
Phillipson S. N. 10 5 0,71%
Preckel F. 36 5 0,71%
Stoeger H. 23 5 0,71%
Tirri K. 22 5 0,71%
Pereira N. 9 4 0,57%
Plucker J. A. 34 4 0,57%
Mun R. U. 10 4 0,57%
Diger 594 84,62%
Toplam 702 100,00%
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Tablo 6 incelendiginde iistiin yeteneklilerin egitimi alaninda en fazla yayin yapan yazarlar
arasinda J. Hodges (h-index=7), M. S. Matthews (h-index=18) ve J. Wai (h-index=17) &ne
¢ikmaktadir. Her biri bu alanda 8’er makale yaymmlamustir.

Makalelerin Yayimlandig: Dergiler

WoS veritabaninda yer alan makalelerin yayimlandigi dergilerin dagilimi Tablo 7'de
gosterilmigtir. Incelenen 309 makalenin bazilarinin birden fazla dergide yayimlanmasi
nedeniyle bu alanda yayin yapan dergilerin toplam sayisimin 316 oldugu belirlenmistir. Tablo
7'de yalnizca en fazla yayim yapan ilk 5 dergi yer almaktadir.

Tablo 7. Ustiin Yeteneklilerin Egitimi Ile Tlgili Makalelerin Dergilere Gére Dagilimi (Wos,
Eyliil, 2023)

Dergiler (f) % of 309
Journal for the Education of the Gifted 42 13,29%
Gifted Child Quarterly 30 9,49%
Roeper Review a Journal on Gifted Education 28 8,86%
Journal of Advanced Academics 21 6,65%
High Ability Studies 10 3,16%
Diger 185 58,54%
Toplam 316 100,00%

Tablo 7'deki veriler, {istiin yeteneklilerin egitimi alanindaki yayinlarda en yiiksek frekansa
sahip dergilerin sirasiyla Roeper Review a Journal on Gifted Education (f=52), Journal for the
Education of the Gifted (f=42) ve Gifted Child Quarterly (f=30) oldugunu ortaya koymaktadir.

Makalelerin Yayimlandig: Ulkeler

WoS veritabaninda yer alan yaymlarin {ilkelere gore dagilimi Sekil 2'de sunulmustur.
Calisma alaninda toplam 46 farkh iilkeden yaymn yapildig1 belirlenmistir. Ulke gesitliliginin
yiiksek olmasi sebebiyle, Sekil 2'de sadece en fazla yayin iireten ilk 10 tilkeye yer verilmistir.
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Sekil 2. Ustiin Yeteneklilerin Egitimi Konulu Makalelerle Yayim Yapan Ilk 10 Ulke (Wos,
Eyliil, 2023)

Sekil 2 incelendiginde iistiin yeteneklilerin egitimi alaninda en fazla yayin yapilan iilkelerin
ABD (f=173), Belgika (59), Avustralya (27), Almanya (22) oldugu goriilmektedir. Ulkemiz ise
15 yaynla ilk bes tilke arasinda yer almaktadir.

Ulkeler Arasi Is Birligi

Sekil 3'te, iistiin yeteneklilerin egitimi konusundaki makalelerin ortak yazarlik analizi
tizerinden tilkeler arasi is birligi ele alinmistir. Haritada, birbirine yakin yerlestirilen ve ayr
renkle gruplandirilan yiiksek iligkililik diizeyine sahip bilimsel unsurlar, kiimelesme 6zelligini
yansitmaktadir. Haritadaki daireler, analize tabi tutulan bilimsel unsurlar1 temsil etmekte
olup, dairelerin boyutlar1 secilen agirlik parametresine bagl olarak bu unsurlarin 6nem
derecesini gostermektedir. Ag gorsellestirmesinde, bilimsel bir unsurun agirlhigi, belirlenen
parametreye bagli olarak ilgili dairenin boyutu ile temsil edilmekte ve bu durum unsurun
gbrece 6nemini yansitmaktadir. Tki unsur arasindaki is birligi iliskileri cizgilerle gosterilirken,
bu cizgilerin kalinlig: iligkinin giiciinii belirtmektedir. Analizde kullanilan temel agirlik
metrikleri arasinda baglant1 giicii ve toplam baglant1 giicii yer almaktadir. Baglant1 giicti, bir
unsurun diger bir unsurla olan etkilesim sayisini ifade ederken, toplam baglant1 giicii ise
unsurun tiim baglantilarinin toplam giictinii gostermektedir (Van Eck ve Waltman, 2023).
Ulkeler bazinda yapilan analizde, minimum iki makaleye ve minimum iki atifa sahip olma
sart1 belirlenmistir.
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Sekil 3. Ustiin Yeteneklilerin Egitimi Konulu Makalelerin Ortak Yazarlik Analizinde Ulke
Is Birlikleri Haritas1 (Wos, Eyliil, 2023)

Sekil 3, belirlenen esik degerini karsilayan 25 iilke arasindaki is birligi agin1 gostermektedir.
Bu tilkelerin 23'liniin birbiriyle baglantili oldugu tespit edilmis, baglantis1 olmayan iki {ilkeden
birinin ise Tiirkiye oldugu belirlenmistir. Ortak yazarlik iliskileri, 8 ayr1 kiimede toplanmis ve
toplamda 32 baglant1 cizgisi ile ifade edilmistir. Agdaki en giiclii is birligi Amerika Birlegik
Devletleri (ABD) ile Avustralya arasinda gozlemlenmektedir. Ortak yazarli yayin sayisina
gore, ABD (171 makale) en yiiksek katkiy1 saglamakta, onu Avustralya (26) ve Almanya (21)
takip etmektedir.

Yillara Gore Atif Dagilimlar

Sekil 4'te WoS’ta yayimlanan makalelerin yillara gore atif sayilarina yer verilmistir.
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Sekil 4. Ustiin Yeteneklilerin Egitimi Alanindaki Makalelerin Yillik Atif Dagilimi (Wos,
Eyliil, 2023)
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Sekil 4 incelendiginde tistiin yeteneklilerin egitimi alanindaki makalelerin 1992 yilindan
itibaren atif almaya basladigi, 1992 ile 2004 yillar1 arasinda yayimlanan makalelerin atif
almadigr ancak 2004'ten itibaren atif sayilarinin siirekli artis gosterdigi belirlenmisgtir. 2022
yilinda toplam 414 atif ile en yiiksek atif sayisina ulasildig: tespit edilmistir. 178 atif ile en fazla
atif alan makale 2016 yilinda Jason A. Grissom ve Christopher Redding tarafindan "gifted
education, equity, teachers, race, school context" anahtar kelimeleriyle yazilan ve "American
Educational Research Association (AERA)" dergisinde yayimlanan "Discretion and
Disproportionality: Explaining the Underrepresentation of High-Achieving Students of Color
in Gifted Programs" bashkli makaledir.  $ekil 4, iistiin yeteneklilerin egitimi alanindaki
yaymlarin atif almaya 1992 yilinda bagladigimi gostermektedir. 1992-2004 yillar1 arasinda
yayimlanan makalelerin atif almadig, ancak 2004 yilindan itibaren atif sayilarinda stirekli bir
artis egilimi gozlemlenmistir. 2022 yilinda toplam 414 atif ile en yiiksek atif sayisina ulagildig:
tespit edilmistir. Alanin en ¢ok atif alan makalesi (178 atif), Jason A. Grissom ve Christopher
Redding'in 2016 yilinda American Educational Research Association (AERA) dergisinde
yayimlanan "Discretion and Disproportionality: Explaining the Underrepresentation of High-
Achieving Students of Color in Gifted Programs" bashikli calismasidir. Bu makale, "gifted
education, equity, teachers, race, school context" gibi anahtar kelimelerle iligkilidir.

En Cok Tekrarlanan Anahtar Kelimeler

Ustiin yeteneklilerin egitimi alanindaki makalelerde toplam 971 farkli anahtar kelime
belirlenmistir. Bu anahtar kelimelerden en az dort kez tekrarlanan 51 anahtar kelimeye ait
ortak kelime ag analizi Sekil 5'te sunulmustur.
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Sekil 5. Ustiin Yeteneklilerin Egitimi Konulu Makalelerde En Cok Tekrarlanan Anahtar
Kelimeler (Wos, Eyliil, 2023)

Ustiin yeteneklilerin egitimi alanindaki makalelerin ortak kelime ag analizi (Sekil 5),
anahtar kelimelerin 8 farkli kiime etrafinda toplandigini ortaya koymaktadir. Bu kiimelerde
en sik kullanilan anahtar kelimeler sirasiyla “gifted education (267), giftedness (21), equity (17)
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ve gifted and talented education (17)” olarak belirlenmistir. Baglant1 giicii a¢isindan ise en
glcli kelimeler “gifted education (290), giftedness (42), equity (38), talent development (35)
ve talent (27)” seklinde siralanmaktadir.

TARTISMA VE SONUC

Bu aragtirma, WoS veri tabaninda iistiin yeteneklilerin egitimi alaninda yayimlanan
makalelerin bibliyometrik analizine odaklanmistir. Analiz kapsaminda WoS kategorileri,
indeks bilgileri, yaymn yili, dili, yazarlar, kurumlar, dergiler, iilkeler, iilkeler aras: is birligi
aglari, yillara gore atif dagilimlar: ve anahtar kelime gibi veriler incelenmistir. Bu veriler tablo
ve sekillerle gorsellestirilmis ve bibliyometrik analizler gergeklestirilmistir. Arastirma
sonucunda 309 makalenin 37 farkli WoS kategorisinde yer aldigi, bunlarin en ¢ok Education
Special, Education Educational Research ve Psychology Educational kategorilerinde
yayimlandig1 ortaya ¢ikmistir. Bu durum iistiin yeteneklilik teriminin egitim ile i¢ ice gecen
yapisini yansitmaktadir (Herndndez-Torrano ve Kuzhabekova, 2019). Ayrica iistiin yetenekli
bireylerin egitimi {izerine yapilan ¢alismalarin daha ¢ok pedagojik diizelenmelere, miifredat
farklilastirmasina ve Ogretim stratejilerine odaklandigini; psikolojik siireglerin ise ikincil
olarak ele alindigim diisiindiirmektedir. Egitim psikolojisi odakli aragtirmalarin nispeten daha
az olmasi tustiin yeteneklilerin bilissel ve duyugsal gelisim siireclerinin genellemeci
yaklagimlar yerine daha o6zgiil degerlendirilmesi gerekti§inden (Bayko¢ Donmez, 2009)
kaynaklaniyor olabilir.

WoS indekslerine gore, ESCI ve SSCI indekslerinde yayimlanan makalelerin sayisinin daha
fazla oldugu belirlenmistir. Arastirmada ortaya c¢ikan bir diger bulgu ise, iistiin yetenekliler
alaninda en fazla yayim yapan dergilerin bu iki indeks i¢inde yer aldigidir. ESCI indeksinde
Journal For The Education of The Gifted, Roeper Review: A Journal on Gifted Education,
Journal of Advanced Academics gibi dergiler bulunurken, SSCI indeksinde ise Gifted Child
Quarterly ve High Ability Studies dergileri 6ne ¢ikmaktadir. Arastirma, 1992-2023 yillar
arasinda yayimlanan 309 makaleyi kapsamaktadir ve 2022 yilinda 40 makale ile en yiiksek
yayim sayisina ulasildig1 gozlemlenmistir. Yayinlarin yillara gore dagilimi, zaman iginde artan
bir egilim sergilemektedir. Bu durum diinya genelinde {iistiin yeteneklilerin egitiminin
oneminin artan bir sekilde anlasilmasiyla birlikte, makale sayilarmin da yildan yila arttigimi
diisiindiirmektedir. Elde edilen bu sonug¢ iistiin yetenekliler {izerine yapilan Onceki
calismalarm bulgularin1 desteklemektedir (Baylarova ve Baloglu, 2023; Bigak¢1 ve Baloglu,
2021; Giirlen vd., 2019). 2018-2020 yillar1 gibi bazi yillarda da yaymn sayilarinda diistisler
yasanmistir. Bu dalgalanmalarin sebeplerinin kiiresel salgin, ekonomik kriz, akademik
konulardaki Oncelik degisimi, dergi politikalarinda yasanan degisimler oldugu
distintilmektedir.

En fazla yayin yapilan dillerin ingilizce, Korece ve Almanca oldugu goriilmektedir. ABD,
Avustralya ve Almanya ise alanda en fazla yayim yapan tilkelerdir. Alanyazin incelendiginde,
cogu arastirmada en yaygin yaym dilinin Ingilizce oldugu ve en fazla yaymin ABD'de
yapildig: tespit edilmistir (Baylarova ve Baloglu, 2023; Bigak¢t ve Baloglu, 2021; Giirlen vd.,
2019). En fazla yayim yapan iilkelerden ABD ve Avustralya da resmi dilin Ingilizce olmas,
kiiresel bir dil olmasi ve veritabanlarinda yer alan dergilerin de galismalar1 Ingilizce olarak
yayimlamasi bu sonug tizerinde etkilidir. Korece ve Almanca gibi dillerdeki yayinlar ise yerel
arastirmacilarin kendi iilkelerinin egitim politikalarmi yansittigl tematik calismalarla smirh
kalmistir. Bu durum bu {iilkelerde WoS indeksli yerel yayimnlarin azliginm diistindiirmektedir.
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Arastirmada alanda 577 kurum arasinda en ¢ok yayim yaparak alana katkida bulunan
kurumlarin University of Connecticut, Purdue University ve University of North Texas
oldugu belirlenmistir. Ayn1 zamanda alandaki en {iretken yazarlar J. Hodges, J. Wai, M. S.
Matthews, J. L. Jolly ve M. Gentry’dir. Bu yazarlardan Hodges’in University of North Texas
calistigl, Gentry'nin Purdue Universitesinde calismalarina devam ettigi tespit edilmistir.
Alanda en fiiretken olan ii¢ tiniversitenin de ABD’de yer aldig1 goriilmektedir. Bu durum
ABD'nin {istiin yeteneklilerin egitimi alaninda diger tilkelere nazaran daha duyarl bir tutum
sergiledigini ve bu alana yonelik akademik ve politik ilgisinin daha yogun oldugunu ortaya
koymaktadir. Mevcut arastirma bulgulari, iistiin yetenekliler alaninda daha Once
gergeklestirilen calismalarin  sonuglariyla uyumludur ve bu c¢alismalar tarafindan
desteklenmektedir (Baylarova ve Baloglu, 2023; Bigakg¢1 ve Baloglu, 2021; Giirlen vd., 2019).

Ustiin yeteneklilerin egitimi alaninda iilkeler arasi is birligini saptamak amaciyla
VOSviewer yazilimi ile ortak yazarlik analizi gergeklestirilmistir. Analiz sonucunda, 23
tilkenin 32 baglanti kurdugu bir ag haritas1 ortaya ¢ikmis ve bu tilkeler 8 farkli kiimede
gruplanmistir. Yayn tiretkenligi acisindan yapilan incelemede, ABD, Belcika, Avustralya ve
Almanyanin en onde gelen tilkeler oldugu tespit edilmistir. ABD'nin alandaki baskinhg:
ustlin yetenekli egitim politikalari, tiniversite ve kamu arasindaki giiclii is birligi, kokli
dergiler ve National Association for Gifted Children (NAGC) gibi 6zel fonlanan orgiitlerle
aciklanabilir. Tkinci sirada yer alan Belgika'nin {iretken olmasi ise egitim sistemi ve akademik
hareketlilikle agiklanabilir. Ayni1 zamanda bu tilkelerin atif sayilarinin da yiiksek oldugu tespit
edilmistir. Bununla birlikte alanda en tiretken ve en etkili olan bu tig iilkenin toplam baglant
giiclerinin de diger iilkelere gore daha ytiiksek oldugu goriilmektedir. Bu durum bu tilkelerin
ortak yazarl is birlikli yiiriittiikleri caligmalarin fazla oldugu anlamina gelmektedir. ABD'nin
12 tilke ile bag kurdugu ve bu tilkelerden en ¢ok da Avustralya ile birlikte ortak yazarl calisma
urettikleri goriilmektedir. Bu durum iizerinde her iki tlkenin de aymi dili konusuyor
olmasinin etkili oldugu diisiiniilmektedir. Ancak Ingilizce konusulan Kanada ve Ingiltere gibi
iilkelerle ortak yaymn sayismin az olmasit aymi dili paylasmanin bilimsel is birligi icin
kolaylastiric1 olsa da tek belirleyici etken olmadigini diistindiirmektedir. Bu sebeple akademik
hareketliligin, arastirma fonlarmin kaynak odakli dagilimimn, kurumlar arasi stratejik
ortakliklar gibi etkenlerinde bilimsel is birligi tizerinde etkili oldugu diistintilmektedir.

Aragtirmada tistiin yeteneklilerin egitimi alaninda en ¢ok tekrarlanan anahtar kelimelerin
“gifted education, giftedness, equity, gifted and talented education” oldugu goriilmekte bu
durum arastirma egilimlerinin {i¢c temel eksende yogunlastigini gostermektedir. Ustiin
yeteneklilerin egitimi alaninda temel kavramlar: temsil etmeleri sebebiyle alan yazinda sik¢a
yer almaktadir. Bilhassa “equity” ve gifted education” terimlerinin c¢agdas egitim
yaklagimlarinda kapsayicilik ve bireysellestirilmis 6gretim gereksinimlerini vurgulamalar: ve
bu kelimelerin veri tabanlarinda standart tanimlayicilar olarak yer almalar1 aragtirmalarda
gorunirliiklerinin artmasinda etkili oldugu diisiiniilmektedir. Baglant: giicii en yiiksek olan
anahtar kelimelerin ise “gifted education, giftedness, equity, talent development ve talent”
oldugu goriilmektedir. Bu sonug iistiin yeteneklilerin egitimi {izerine yapilan ¢alimalarin
genel egilimlerinin tespit edilen bu kelimeler {izerinde yogunlastigini ifade etmektedir.
Kavramsal yapinin ortaya konulmasi arastirma alanina yeni ilgi gosteren arastirmacilar igin
yon belirleyici olacaktir.
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SINIRLILIKLAR

Bu arastirmada bibliyometrik analiz sadece WoS veri tabaninda yer alan yaynlarla
simirlandirilmistir. Scopus, ERIC, PubMed, Dimensions gibi veri tabanlarinda yer alan
yaymnlar bu analize dahil edilmemistir. Ayrica WoS'un ytiksek kalite kriterleri ve disiplinler
arast indeksleme yetisi avantajli olmakla birlikte, veri tabanimmin dergi kapsami sirh
kalabilmektedir. Arastirma WoS veri tabaninda 25 Eylil 2023 tarihinde gercgeklestirilen
taramalara dayanmaktadir ve bu tarihten sonra yayimlanan ¢alismalar analiz disinda
tutulmustur. Arastirmada yalnizca WoS Core Collection “yazar anahtar kelime” kisiti
yapilarak ve “makale” tiiriindeki ¢alismalar analize dahil edilmistir. Bildiriler, kitap boliimleri
ve diger belge tiirleri hari¢ tutulmustur. Yapilan taramada “gifted education” ve “talented
education” anahtar kelimeleri ile elde edilen ¢alismalar incelenmistir. Alana iligkin farkl
terimlerle yayimlanmis ¢alismalar analiz disinda birakilmistir. Bilimsel ag haritalar1 sadece
VOSviewer paket programi ile olusturulmustur. Ulkeler arast ig birligi yalmzca ortak yazarlik
tizerinden degerlendirilmis olup kurumlar arasi projeler ve konferans is birlikli ¢alismalar
dikkate alinmamustir. Atif sayilar1 WoS veri tabaninda indekslenen atiflarla sinirli tutulmus,
Google Scholar gibi kapsamli platformlardan alinan atiflar degerlendirilmemistir.

ONERILER

WoS'un sinirhiliklar: distiniildiigiinde Scopus, ERIC veya Dimensions gibi veri tabanlars;
farkli cografyalardaki yaymlar1 ve agik erisimli dergileri kapsayarak daha genis veri havuzlar
sunabilir. Bu nedenle gelecekte yapilacak bibliyometrik ¢alismalarin birden fazla veri tabanini
kapsayacak bigimde kullanilmasi onerilmektedir. VOSviewer programi disinda CiteSpace,
Bibliometrix-R gibi farkli programlarla ayni veri setlerinin yeniden analiz edilmesi ve daha
derinlemesine ag iligkileri ve tema gelisimleri sunabilir. Tiirkiye’nin uluslararasi ortak yazarh
yaymlarda diisiik baglanti giiciine sahip olmasi, bu alandaki bilimsel is birliklerinin
artirlmasini zorunlu kilmaktadir. Ozellikle ortak aragtirma projeleri ve akademik degisim
programlari bu baglamda stratejik 6neme sahiptir. Ustiin yetenekli bireylerin egitimi alaninda
yapilan arastirmalarin egitim politikalar tizerindeki yansimalari sistematik bir bigimde igerik
ve etki analiziyle incelenmesi gerekmektedir. BILSEM ve ARGEM merkezlerinin akademik
ciktilar1 ayrica ele alinmalidir.

Cikar Catismasi Beyani
Bu ¢alismada herhangi bir ¢ikar ¢atismasi bulunmamaktadir ve destek alinmamustir.
Yapay Zeka Kullanim Beyani

Bu calismada bazi Ingilizce cevirilerde yapay zekaddan minor yardimlar alimmistir.
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EXTENDED ABSTRACT
Education of the Gifted: A Bibliometric Analysis

Introduction

Giftedness is defined as the combination of above-average creative thinking, general ability,
and task commitment (Renzulli, 1978, 1986). These individuals are characterized by strong
memory, high levels of attention and curiosity, a strong capacity for transfer, and critical,
analytical, and creative thinking skills (Akkanat, 2004; Ataman, 2007, 2008; Caglar, 2004;
Suveren, 2006). Gifted individuals, who learn earlier, faster, and more easily than their peers
and can store more information (Ataman, 2004; Finley, 2008), possess early-developed
language skills and a rich vocabulary. They often learn to read at an early age, frequently on
their own, and enjoy reading (Anderson et al., 1985; Citil, 2016; Davasligil & Leana, 2004; Reis
et al., 2004).

With the growing recognition of the importance of gifted education worldwide and in our
country, the number of academic studies on the education of the gifted is increasing day by
day. Scientific research that examines and evaluates each of these studies plays a significant
role in guiding the steps to be taken in the education of gifted individuals, in the studies to be
carried out, and in shaping the future of society. In the literature, the number of bibliometric
studies on the gifted is quite limited. In the national literature, studies such as a bibliometric
analysis of research on the socio-emotional problems of gifted children (Baylarova & Baloglu,
2023) and a bibliometric analysis of research on the personality traits of the gifted (1957-2020)
(Bigak¢1 & Baloglu, 2021) have been found. In the international literature, there are studies
such as a bibliometric mapping of the research literature on creativity and education (1975-
2019) (Hernandez-Torrano & Ibrayeva, 2020) and an analysis of the scientific productivity of
Mexican researchers on gifted students (Sierra et al., 2015).

It has been determined that journals and graduate theses on the subject of the gifted have
been examined in the literature, and these examinations have been carried out using
conventional literature review methods. However, no research directly on the education of the
gifted conducted with the bibliometric analysis method, which provides convenience in
identifying studies covering the researched subject area and offers the opportunity to work
with a larger dataset, has been found. Yet, conducting a bibliometric analysis of international
scientific studies on the education of the gifted allows for the identification of trends in the
field, the revelation of changes and innovations, the scientific determination of relationships
and collaborations between elements, and the presentation of a general overview of the field.
In this context, there is a need for bibliometric research along with traditional literature review
methods. The purpose of this research is to conduct a bibliometric analysis of scientific studies
carried out in the field of gifted education and published in the Web of Science (WoS) database.
The research was conducted to include all time periods without any time limitation in order
to provide a macro perspective. In line with the general purpose of the research, answers to
the following questions were sought:

Regarding the articles published in the international literature on the education of the
gifted;

*What is the distribution according to WoS categories?

*What is the distribution according to WoS indexes?
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*What is the distribution of publication years?
*What is the distribution of publication languages?
*What is the distribution according to the institutions where they were published?
*What are the author distributions?
*What are the journal distributions?
*What are the country distributions?
*What is the inter-country cooperation like?
*What are the citation distributions by years?
*What are the frequently repeated keywords?
Method

This research was conducted with the general survey model, one of the descriptive research
models. According to Karasar (2017, p. 111), "General survey models are survey arrangements
made on the whole universe or a group sample or sample to be taken from it, in a universe
consisting of a large number of elements, in order to reach a general judgment about the
universe." The bibliometric analysis technique was applied to reveal the current situation by
examining the scientific studies published on the education of the gifted according to
bibliometric indicators. Bibliometrics, according to Pritchard (1969, pp. 348-349), is expressed
as "shedding light on the processes of written communication and the course of the nature and
development of a discipline through the counting and analysis of various aspects of written
communication.” In bibliometric analysis research, performance analysis and scientific field
analysis techniques are applied (Gutiérrez-Salcedo et al., 2017). In this research, in the
performance analysis of the WoS dataset in the field of gifted education; the distribution of
WoS categories and indexes was given, and the articles were analyzed according to year,
country, author(s), institution, language, journal, and citation information. In the scientific
mapping analysis of the WoS dataset in the field of gifted education, inter-country cooperation
and co-word analyzes of the data obtained from the WoS database were performed.

In the research, the WoS database provided by Clarivate Analytics was used to access
bibliometric data. WoS includes the Science Citation Index Expanded (SCI-Expanded), Social
Sciences Citation Index (SSCI), Arts & Humanities Citation Index (A&HCI), and Emerging
Sources Citation Index (ESCI) citation indexes (Birkle et al., 2020). An online scan was
performed on the WoS database on 25.09.2023 to access academic studies in the field of gifted
education. In the scan, the terms "gifted education" and "talented education" were entered as
keywords in the WoS database. In the first scan, 663 publications related to the gifted education
literature were accessed in the WoS core collection. According to document types, the most
documents were produced in the article (541) type. It was seen that publications were
produced in 9 different document types in the literature. In the second search query, 299
articles were reached in the scan made with the keyword "gifted education" with the
restrictions of "all time range, author keyword, article". In the third scan, the term "talented
education" was entered as a keyword and 93 publications were accessed in the WoS core
collection. According to document types, the most documents were produced in the article
(70) type. In the fourth and final search query, 14 articles were reached in the scan made with
the keyword "talented education" with the restrictions of "all time range, author keywords,

47 | JEES



Kiireci & Kiireci

article". The total number of data obtained as a result of the scanning processes is 313 studies.
In this research, it was determined that the articles were published between 1992-2023. The
research results are in 37 different WoS categories and 7 different languages. In the research,
the data obtained were taken into a pool and 4 studies that repeated each other were excluded
from the research. Descriptive representations and analyzes were carried out with 309 studies.
In the research, the dataset consisting of 309 articles obtained in the field of gifted education
was made suitable for analysis using the bibliometric analysis technique. Figures and tables
were created from this data; the scientific network analysis was mapped with the VOSviewer
(Version 1.6.19) software. VOSviewer is a software used to visualize and analyze bibliometric
data. This program can create and visualize bibliometric networks such as co-authorship,
citation, co-citation, and keyword co-occurrence (Van Eck & Waltman, 2010).

Findings

It is seen that the leading WoS categories in which articles in the field of gifted education
are published are Education Special (f=139), Education Educational Research (f=100), and
Psychology Educational (f=64). The WoS categories under the other heading are;
Environmental Sciences, Geosciences Multidisciplinary, Sociology... It is seen that the leading
WoS indexes in which articles in the field of gifted education are published are ESCI (f=166)
and SSCI (f=133). It is seen that the first article in the field of gifted education was published
in 1992, and the years with the most publications are 2022 (f=40), 2017 (f=29), and 2021 (£=27).
In general, when the figure is examined, it is observed that the number of articles in the field
has increased over the years. The reason why the number of publications in 2023 (£=19) is
relatively low is that the scan was carried out on 25.09.2023 and the publications after this date
were not included in the analysis. It is seen that the leading institutions where articles in the
field are published are the University of Connecticut (USA) (f=15), Purdue University (USA)
(£=13), and the University of North Texas (f=12).

Among the authors with the most publications, ]J. Hodges (h-index=7), M. S. Matthews (h-
index=18), and J. Wai (h-index=17) stand out. Each of them has published 8 articles in this field.
When the Country Collaborations in the Co-Authorship Analysis of Articles on the Education
of the Gifted are examined, it has been observed that 23 of the 25 countries that meet the
determined threshold are related to each other. It has been determined that one of the two
countries that do not have a relationship is Turkey. The countries that cooperate with co-
authored articles are grouped in 8 clusters, and there are 32 connection lines between them.
The strong connection between the United States and Australia is noteworthy. According to
the number of co-authored articles between countries, the USA ranks first with 171 articles,
followed by Australia (26) and Germany (21).

Discussion, Conclusion and Suggestions

As a result of the co-authorship analysis conducted using the VOSviewer package program
to determine the inter-country cooperation in the field of gifted education, a network map was
obtained in which 23 countries formed 32 connections. In this network map, the countries are
divided into 8 different clusters. When the countries are examined in terms of publication
numbers, it has been determined that the most productive countries are the USA, Belgium,
Australia, and Germany. The dominance of the USA in the field can be explained by its gifted
education policies, the strong cooperation between universities and the public, long-
established journals, and privately funded organizations such as the National Association for
Gifted Children (NAGC). The productivity of Belgium, which is in second place, can be
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explained by its education system and academic mobility. At the same time, it has been
determined that the citation numbers of these countries are also high. In addition, it is seen
that the total connection strengths of these three countries, which are the most productive and
most influential in the field, are also higher than other countries. This means that these
countries have more co-authored collaborative studies. It is seen that the USA has established
connections with 12 countries and that they produce the most co-authored studies with
Australia. It is thought that the fact that both countries speak the same language is effective in
this situation. However, the low number of joint publications with English-speaking countries
such as Canada and the UK suggests that sharing the same language is a facilitator for scientific
cooperation, but not the sole determining factor. For this reason, it is thought that factors such
as academic mobility, resource-oriented distribution of research funds, and strategic
partnerships between institutions are also effective in scientific cooperation.

In the research, it is seen that the most repeated keywords in the field of gifted education
are “gifted education, giftedness, equity, gifted and talented education”, and this situation
shows that the research trends are concentrated on three main axes. They are frequently
included in the literature because they represent the basic concepts in the field of gifted
education. It is thought that the terms “equity” and “gifted education” in particular emphasize
the requirements of inclusiveness and individualized instruction in contemporary educational
approaches, and the fact that these words are included as standard identifiers in databases is
effective in increasing their visibility in research. It is seen that the keywords with the highest
connection strength are “gifted education, giftedness, equity, talent development, and talent”.
This result indicates that the general trends of the studies on the education of the gifted are
concentrated on these identified words. The revealing of the conceptual structure will be a
guide for researchers who are newly interested in the research area.
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Ozet

Ust diizey bilissel kapasiteye sahip 6zel yetenekli bireylerin, potansiyellerini performansa doniistiirme
siireglerinde elestirel diisiinme becerileri kritik bir rol oynamaktadir. Bu arastirmanin temel amaci, 6zel
yetenekli lise 6grencilerinin gilinliik yasam baglaminda sergiledikleri elestirel diisiinme becerilerini ¢ok
boyutlu olarak degerlendirmek ve bu becerilerin cinsiyet, sif diizeyi ve tarnilanan yetenek alam
degiskenlerine gore farklilasip farklilasmadigini ortaya koymaktir. Degiskenler arasindaki iligkilerin
incelenmesine olanak saglayan betimsel tarama modeline dayal: olarak yiiriitiilen ¢alismanin 6rneklemini,
Bilim ve Sanat Merkezlerinde (BILSEM) 6grenim goren 211 6zel yetenekli lise 6grencisi olusturmaktadir. Veri
toplama siirecinde “Giinliik Yasamda Elestirel Diisiinme Olgegi” kullamlmis olup, elde edilen veriler
bagimsiz orneklem t-testi ve tek yonlii varyans analizi (ANOVA) ile ¢oziimlenmistir. Arastirma bulgulari,
katilimcilarin elestirel diisiinme becerilerinin genel olarak orta-yiiksek diizeyde seyrettigini; en yiiksek
yetkinligin “analiz ve bilgi isleme” alt boyutunda, gorece daha diisiik performansin ise “sorgulama”
boyutunda sergilendigini gostermistir. Yapilan analizler sonucunda cinsiyet ve sinif diizeyi degiskenlerinin
elestirel diisiinme tizerinde istatistiksel olarak anlamli bir fark yaratmadig1, buna karsin yetenek alaninin ayurt
edici bir faktor oldugu saptanmustir. Bu durumun elestirel diisiinmenin biyolojik 6zelliklerden ziyade
egitimsel siirecler ve Ogrenme ortamlariyla sekillenen bir beceri olmasindan kaynaklandig:
degerlendirilmistir. Ozellikle “Genel Zihinsel Yetenek” alamindaki &grencilerin, biligsel siireglerle olan
iligkileri dogrultusunda “Gorsel Sanatlar” ve “Miizik” alanindaki akranlarina kiyasla anlamli diizeyde daha
yliksek puanlara sahip olduklar1 belirlenmistir. Bu sonuglar 1s1i§inda, 6zel yetenekliler egitiminde yetenek
alanlarini biitiinlestiren disiplinleraras: yaklasimlarin benimsenmesi ve sanat egitimi programlarina elestirel
diisiinme siireglerinin daha sistematik entegre edilmesi 6nerilmektedir.
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Abstract

Critical thinking skills play a pivotal role in the process of transforming potential into performance for gifted
individuals possessing high-level cognitive capacity. The primary aim of this study is to multidimensionally
evaluate the critical thinking skills exhibited by gifted high school students within the context of daily life and
to determine whether these skills differ according to the variables of gender, grade level, and identified talent
domain. Conducted based on the descriptive survey model, which allows for the examination of relationships
between variables, the study's sample consists of 211 gifted high school students enrolled in Science and Art
Centers (BILSEM). The 'Critical Thinking in Daily Life Scale' was employed during the data collection process,
and the obtained data were analyzed using the independent samples t-test and one-way analysis of variance
(ANOVA). The research findings indicated that the participants' critical thinking skills generally followed a
moderate-to-high level; the highest proficiency was exhibited in the 'analysis and information processing' sub-
dimension, while relatively lower performance was observed in the 'questioning’ dimension. The analyses
revealed that the variables of gender and grade level did not create a statistically significant difference in
critical thinking; however, the talent domain was determined to be a distinguishing factor. This finding was
attributed to the fact that critical thinking is a skill shaped by educational processes and learning environments
rather than biological characteristics. Specifically, it was determined that students in the 'General Mental
Ability' domain possessed significantly higher scores compared to their peers in the 'Visual Arts' and 'Music'
domains, in line with their relationship with cognitive processes. In light of these results, it is recommended
to adopt interdisciplinary approaches that integrate talent domains in gifted education and to more
systematically integrate critical thinking processes into art education programs.
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GIRIS

Giinliik hayatta elestirel diistinme, bireylerin karsilastiklar: bilgi, durum veya sorunlari
sorgulama, analiz etme ve mantikl bir sekilde degerlendirme siirecidir. Bu diisiinme bigimi,
bilgiyi ylizeysel bir sekilde kabul etmek yerine, derinlemesine inceleme, olasiliklar: arastirma
ve farkli bakis agilarini géz oniinde bulundurma amaci giider (Paul & Elder, 2006). Elestirel

diisiinme, dogru ve mantikli sonuglara ulasabilmek icin sistematik ve bilingli bir yaklasim
benimsemeyi ifade eder (Ennis, 2011).

Giinliik yasamda elestirel diisiinme becerisi dogustan gelen bir yetenek degil, zamanla
gelistirilebilen bir aligkanliktir. Bu beceriyi giliglendirmek igin oncelikle merak duygusunu
canli tutmak, karsilasilan her bilgiyi sorgulamak 6nemlidir (Facione, 2015). Kitap okumak,
farkli bakis acilarina agik olmak, tartisma ortamlaria katilmak ve “neden?” sorusunu sikca
sormak giinliik hayatta elestirel diisiinmeyi gelistiren etkili yontemlerdendir (Bailin et al.,
1999). Ayrica duygularla degil, verilerle hareket etmeyi 6grenmek de bu becerinin temelini
olusturur (Halpern, 2014). Giinliik yasamda elestirel diisiinmenin bir¢ok somut Srnegiyle
karsilasiriz. Ornegin bir haber gordiigiimiizde, hemen inanmak yerine kaynagin1 kontrol
etmek, farkli kaynaklarla karsilagtirmak elestirel bir yaklagimi gosterir (Kuhn, 1999). Aligveris
yaparken tiriiniin kalitesini ve fiyatin1 kiyaslamak ya da sosyal medyada yayilan bir bilgiyi
sorgulamak da giinliik yasamda elestirel diisiinmenin pratik kullanimlaridir (Yildirim &
Simsek, 2020). Bu sayede birey hem kandirilmaktan korunur hem de daha bilingli kararlar alir.

Giinliik hayatta elestirel diisiinmenin faydalarina gelince; daha iyi karar verme yetisi,
problemleri etkili ¢ozme, yaniltici bilgilere kars: direng, bagimsiz diistinme, kendini ifade etme
becerisi, akademik ve mesleki basari, empati ve bagka bakis agilarina saygi, kendini gelistirme
gibi ozellikler sayilabilir (Brookfield, 2012). Bireye akademik ve sosyal hayatta bu denli nemli
yetkinlikler kazandiran elestirel diistinme siireci, tist diizey bilissel kapasiteye sahip gruplarda
daha belirgin bir sekilde gozlemlenmektedir. Bu baglamda, s6z konusu gelismis diistinme ve
problem ¢6zme yetilerini dogal bir potansiyel olarak barindiran grup, 6zel yetenekli bireyler
olarak tanimlanir (Bolat ve Tanriseven, 2024; Yurtbakan, 2023). Ozel yetenekli bireyler, belirli
alanlarda yasitlarina gore dikkate deger diizeyde iistiin yetenek ve potansiyel sergileyen
kisilerdir (Renzulli, 1978). Bu bireyler, bilissel, sanatsal, liderlik, akademik ya da sportif
alanlarda olaganiistii bagar1 gosterebilirler. Genel olarak, 6zel yetenekli bireylerin diisiinme,
ogrenme ve problem ¢ézme stirecleri, ayn1 yas grubundaki bireylerden daha ileri diizeydedir
(Sak, 2011).

Yiiksek 6grenme kapasitesi, merak diizeyi, analiz yetenegi, yaratic1 diisiinme becerileri ve
soyut kavramlara erken yasta ilgi duymalari, bu bireylerin ayirt edici 6zellikleri arasinda yer
alir (Winner, 1996). Bu bireyler, yalnizca yiiksek akademik basar1 gosteren 6grencilerle sinirl
degildir; bir ¢ocuk miizik, resim, drama gibi sanatsal alanlarda veya sporda da {istiin
performans sergileyerek 6zel yetenekli kabul edilebilir (Monks & Ypenburg, 2001). Ayrica,
bazi 6zel yetenekli bireyler kendi potansiyellerini erken yasta ortaya koyarken, bazilari
destekleyici bir egitim ve gevresel kosullar saglandiginda gelisimlerini daha sonra gosterebilir
(Sternberg & Davidson, 2005). Bu nedenle, 6zel yetenekli bireylerin tanimlanmasi, sadece
mevcut basariya degil, ayn1 zamanda tasidiklar1 gelisimsel potansiyele de dayanir (Tirri &
Nokelainen, 2011).

Elestirel diisiinme ve Ozel yetenekli ogrenciler arasindaki iligki, egitim alaninda sikca
tartisilan ve tizerinde derinlemesine arastirmalar yapilan bir konudur. Her iki kavram da
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bireylerin diisiinme siireclerini, bilgiye yaklagim bigimlerini ve problemleri ¢ozme yetilerini
dogrudan etkileyen temel bilesenlerdir (Zohar & Dori, 2003). Ancak bu iki kavram arasinda
dogrudan bir baglanti oldugu, 6zellikle 6zel yetenekli 6grencilerin daha gelismis elestirel
diisiinme becerilerine sahip oldugu 6ne siiriilmektedir (Pfeiffer, 2013). Bu zihinsel geviklik,
s0z konusu Ogrencilerin karmasik kavramlari daha az tekrarla kavramalarma ve soyut
baglantilar1 daha kolay kurmalarina olanak tanidigr ifade edilmektedir (Zengin, 2024).
Standart bir grenme siirecinde adim adim ilerlenmesi gereken basamaklari, onlar giiglii
hafizalar1 ve yiiksek bilgi islemleme kapasiteleri sayesinde biitiinciil bir sekilde algilarlar.
Sadece veriyi hafizaya kaydetmekle kalmaz, mevcut bilgi birikimleriyle yeni veriler arasinda
ozgiin sentezler olustururlar; bu da olaylara ¢ok boyutlu bakabilmelerini ve yasitlarinin fark
edemedigi ince detaylar1 gorebilmelerini saglayabilir (Kiigiik, 2021; Olpak & Karamete, 2024).
Ozel yetenekli &grenciler, bu siireci genellikle daha hizli ve daha derinlemesine
gerceklestirirler ¢linkii bu 6grencilerin bilissel islevleri, zeka seviyeleri ve yaratic1 diistinme
becerileri yasitlarina gore belirgin bir sekilde daha ileri diizeyde olabilir (Maker & Nielson,
1996). Bu Ogrenciler, genellikle verileri daha ¢abuk analiz edebilir, ¢oklu bakis agilari
gelistirebilir ve durumlar1 daha genis bir perspektiften degerlendirebilirler (VanTassel-Baska,
2003). Elestirel diistinme becerileri, ayn1 zamanda yaratic1 diistinme ile de siki bir sekilde
baglantil oldugu ifade edilebilir. Ozel yetenekli 6grenciler, siradan ve bilindik ¢6ziim yollarmi
sorgulayarak, yeni ve yenilikci ¢oziimler gelistirebilirler. Bu tiir yaratici diistinme siirecleri,
elestirel diisiinme ile dogrudan iliskilidir ¢linkii her iki siire¢ de bilgiye kars1 sorgulayici bir
yaklasim gerektirdigi diistintilmektedir (Baum, Renzulli & Hébert, 2014).

Elestirel diistinme, sadece akademik basariya katki saglamakla kalmaz, aym1 zamanda
toplumsal sorumluluk ve kisisel gelisim gibi daha genis alanlarda da etkilidir. Ozel yetenekli
ogrenciler, elestirel diisiinme becerilerini kullanarak toplumsal sorunlara karsi duyarl bir
yaklagim gelistirebilir ve ¢6ziim odakli diistinme yeteneklerini topluma katki saglamak igin
kullanabilirler (Sisk, 1993). Sonug olarak, elestirel diisiinme ile 6zel yetenekli 6grencilerin
gelisim siiregleri arasindaki iliski, bu 6grencilerin 6grenme hizini ve derinligini artiran énemli
bir faktordiir. Bu iliski, sadece akademik basariy1 degil, ayn1 zamanda 6grencilerin yaraticilik,
toplumsal sorumluluk ve kisisel gelisim gibi daha genis alanlardaki potansiyellerini de
destekler (Sak, 2022). Dolayisiyla, 6zel yetenekli 6grencilerin egitiminde elestirel diigtinme
becerilerinin aktif bir sekilde desteklenmesi, bu 6grencilerin potansiyellerini en iist diizeye
¢ikarmalarina yardimct olacaktir. Bu baglamda yapilan arastirmada, ©zel yetenekli
ogrencilerin giinliik yasamda elestirel diisiinme becerilerinin gesitli degiskenlere gore (siuf
seviyesi, cinsiyet, alan) karsilastirilarak belirlenmesi amaglanmistir.

YONTEM

Ozel vyetenekli lise ogrencilerinin giinliik yasamda elestirel diisiinme becerilerinin
belirlenmesi amaglanan g¢alismanm bu bdliimiinde arastirma modeli, ¢alisma grubu, veri
toplama araglari, veri toplama siireci ve verilerin analizi basliklarina yer verilmistir.

Arastirma Modeli

Bu arastirma, degiskenler arasindaki iligkilerin sistematik bi¢imde incelenmesine olanak
saglayan betimsel tarama modeli kapsaminda yiirtitiilmiistiir. Betimsel tarama modeli, bir
durumu, olay1 veya grubu arastirmacinin herhangi bir miidahalesi olmadan, kendi dogal
kosullar1 iginde ve oldugu gibi resmetmeyi amaclayan bir yaklasim olarak ifade edilmektedir
(Karasar, 2007). Soz konusu model, 6zel yetenekli 6grencilerin giinliik yasamda elestirel
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diisiinme becerilerini kullanma diizeylerini ve bu becerilere etki eden degiskenleri analiz
etmek amaciyla tercih edilmistir. Calisma, nicel arastirma yontemine dayali olarak tasarlanmis
olup, veriler ¢evrim igi olarak uygulanan yapilandirilmis bir anket araciligiyla toplanmustir.

Calisma Grubu

Bu calismanin 6rneklem grubunu, Balikesir ilindeki Bilim ve Sanat Merkezlerinde (BILSEM)
6grenim gormekte olan 6zel yetenekli lise §grencileri olugturmaktadir. Orneklem segiminde,
bireylerin Milli Egitim Bakanlig1 tarafindan “0zel yetenekli” olarak tanimlanmis olmalar:
temel Olgiit olarak dikkate almustir. Goniilliiliik esasina gore arastirmaya katilan 211
ogrenciye ait demografik bilgiler Tablo 1" de gosterilmistir.

Tablo 1. Orneklem Grubunun Sinif Seviyesi - Cinsiyet Dagilim

Sinif Seviyesi 9. Simif 10. Simf 11. Simf 12. Simf Toplam

Cinsiyet Kiz 28 28 17 26 99
Erkek 25 30 36 21 112

Toplam 53 58 53 47 211

Tablo 1'deki veriler incelendiginde; 99 kiz, 112 erkek Ogrencinin arastirmaya katildig:
goriilmektedir. Bu 6grencilerin 53’1 9. simif, 58’i 10. smuif, 53’ii 11. smif ve 47’si 12. smf
seviyesindedir.

Bilim ve Sanat Merkezlerine (BILSEM) kayith &grencilerin farkli yetenek alanlarmm temsil
etmesi, verilerin gesitliligini ve genellenebilirligini artirmaktadir. Katilimcilara ait alan bilgileri
Tablo 2’de gosterilmistir.

Tablo 1. Alan Bilgileri Tablosu

Degiskenler Gruplar n Yiizde (%)
Genel Zihinsel Yetenek 103 48.8

Alan Gorsel Sanatlar 58 27.5
Miizik 50 23.7

Tablo 2'deki veriler incelendiginde katilimcilarin 103 tanesi BILSEM Genel zihinsel
yetenek, 58 tanesi Gorsel Sanatlar ve 50 tanesi Miizik alanindadr.

Veri Toplama Araglar

Calismada veri toplama araci olarak Akfirat, vd. tarafindan (2021) gelistirilen Giinliik
Yasamda Elestirel Diigiinme Olcegi kullamlmistir. 17 madde ve 4 alt boyuttan (Analiz ve bilgi
isleme, Sorgulama, Esneklik, Akil yiiriitme ve Degerlendirme) olusan Olgek 14-19 yas
arasindaki bireylere yoneliktir. Olgekte yer alan maddeler, 6grencilerin karsilastiklar: giinliik
problemler karsisinda benimsedikleri yaklasim bigimlerini, ¢6zliim gelistirme siireclerinde
uyguladiklar: stratejileri ve bu siirecte gerceklestirdikleri planlamalar1 kapsamaktadir. 51i
Likert yapidaki 0lcek maddeleri; Higbir zaman (1), Nadiren (2), Ara sira (3), Sik sik (4) ve Her
zaman (5) seklinde puanlanmistir. Madde puanlar1 toplanarak alt boyutlari, toplam puan ise
olgek puanini belirlemektedir. Arastirma kapsaminda katilimcilardan demografik bilgilerin
elde edilmesine yonelik bir form da doldurmalar talep edilmistir. Bu form araciligiyla
ogrencilerin smif diizeyi, cinsiyetleri ve Bilim ve Sanat Merkezindeki (BILSEM) 6grenim
gordiikleri alan gibi temel demografik degiskenlere iliskin veriler elde edilmistir.
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Veri Toplama Siireci

Arastirmanin veri toplama siireci, dijital ortamda olusturulmus gevrim i¢i anket formu
aracihigiyla gergeklestirilmistir. Olgegin katilimer tarafindan cevaplanmasi, ortalama 3 dakika
stirdligii gozlemlenmistir. 2 hafta (14 giin) siiren veri toplama siirecinde katilimci olan 6zel
yetenekli lise 6grencilerine, ¢alismanin amaci, kapsami ve tasidig1 bilimsel 6nem hakkinda
detayl bilgilendirme yapildiktan sonra, etik ilkeler dogrultusunda goniilliilitk esasina gore
arastirmaya katilmalar talep edilmistir. Anket formu, internet baglantis1 yoluyla 6grencilere
ulastirilmistir. Cevrimigi veri toplama siireci, zamandan ve mekandan bagimsiz olarak daha
esnek bir arastirma ortami saglamasi ve daha genis ve gesitli bir 6rneklem grubuna ulasma
imkani sunmasi sebebiyle tercih edilmistir.

Verilerin Analizi

Toplanan veriler SPSS (Statistical Package for the Social Sciences) programi (Versiyon 24)
kullanilarak analiz edilmistir. Katihmecilarin demografik ozellikleri (yas, cinsiyet ve alan)
agisindan frekans ve yiizdeleri hesaplanarak, bu ozelliklerin 6zel yetenekli 6grencilerin
glinliik yasamda elestirel diisiinme becerilerinin {izerindeki etkisi degerlendirilmistir. Daha
sonra, farkli gruplar arasinda anlamli farklar olup olmadigini belirlemek i¢in bagimsiz
orneklem t-testi ve tek yonlii varyans analizi (ANOVA) uygulanmastir.

BULGULAR

Ozel yetenekli 6grencilerin giinliik yasamda elestirel diisiinme becerilerinin gesitli
degiskenlere gore incelendigi bu arastirmada; toplam puan, maksimum deger, minimum
deger, standart sapma, garpiklik ve basiklik degerleri Tablo 3’'te sunulmustur.

Table 3. C“)lgek ve Alt Faktorleri Aritmetik Ortalama, Minimum, Maksimum, Standart Sapma,
Carpiklik ve Basiklik Degerleri

Puan X Max. Min. SS.  Carpikhik Basiklik
Toplam 5492 82.00 28.00 11.76 -0.22 -0.43
Analiz ve Bilgi Isleme 16.05 24.00  7.00 3.90 -0.16 -0.71
Sorgulama 12.79  20.00 5.00 3.26 -0.27 -0.60
Esneklik 13.09  20.00 6.00 3.09 -0.26 -0.43
%(;;:r‘iggz;‘;e 1298 1900 500 320  -0.19 -0.67
p<.05

Tablo 3’teki veriler incelendiginde Olgek toplam puani ve tiim boyutlarda carpiklik ve
basiklik (skewness-kurtosis) degerlerinin +1 araliginda yer aldig1 goriilmektedir. Analizlerde
normallik varsayimi kontrol edilirken, Can (2018) tarafindan Onerilen ¢arpiklik ve basiklik
sinirlart dikkate alinmustir. Tlgili kaynakta belirtildigi tizere, katsayilarin +1 sinurlari igerisinde
kalmasi, verilerin normal dagilim sergiledigi seklinde yorumlanmis ve islemler bu dogrultuda
stirdiiriilmiistiir. Bu bulgu 6lgek biitiiniinde ve alt boyutlarda dagilimimn normal dagilima
yakin oldugunu ve parametrik testlerin uygulanabilecegini ortaya koymaktadir.
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5492

17 85
(Minimum Deger) (Maksimum Deger)

5.8

Sekil 1. Ortalama Puan Gosterimi

Tablo 3’teki veriler ele alindiginda lise seviyesindeki 6zel yetenekli 6grencilerin giinliik
hayatta elestirel diistinme becerileri toplam puanin (X = 54.92) oldugu goézlemlenmistir. Bu
degerin ortalamanin tizerinde oldugu goriilmektedir (Sekil 1). Alt faktorlere bakildig: zaman
analiz ve bilgi isleme isimli alt faktor ortalama puaninin (X = 16.05), sorgulama alt faktor
ortalama puanmin (X = 12.79), esneklik isimli alt faktor ortalama puanmin (X = 13.09), akil
ylriitme ve degerlendirme alt faktor ortalama puani (X = 12.98) oldugu bulunmustur.

Ozel yetenekli 6grencilerin cinsiyetlerine gore Giinliik Yasamda Elestirel Diisiinme Olgegi
ve alt faktorlerinin ortalama puanlari ile bu puanlar arasindaki farkliliklarin istatistiksel olarak
anlamli olup olmadigini incelemek amaciyla yapilan bagimsiz 6rneklem T-testi sonuglar
Tablo 4’te gosterilmektedir. Kiz ve erkek 6grencilerin 6lgek genelindeki ve alt boyutlardaki
ortalama (X) ve standart sapma (Ss) degerlerini sunulan bu tabloda ayrica T-testi istatistiksel
verileri (T, Sd) ve anlamhilik diizeyini belirten (P) degerleri yer almaktadir.

Tablo 4. Gilinliik Yasamda Elestirel Diisinme Olgegi ve Alt Faktorlerine Tligkin Ogrencilerin
Cinsiyetine Gore T-testi Sonuglar1

Olcek ve Alt Boyutlar Cinsiyet N X Ss T Sd P
Giinliik Yasamda Elestirel Kiz 99 543636 11.60969 -.650 209 517
Diisiinme Olgegi Toplam

Puan Erkek 112 554196 11.93952
Kiz 99 159293 395189 -445 209 .657
Analiz
Erkek 112 16.1696 3.88318
Kiz 99 124747 331460 -1.329 209 .185
Sorgulama
Erkek 112 13.0714 3.20111
Kiz 99 129293 3.13392 -729 209 467
Esneklik
Erkek 112 13.2411 3.06754
Akl Yiiriitme ve Kiz 99 13.0303 3.17983 210 209 .834
Degerlendirme Erkek 112 13.9375 3.23350

p<.05

Tablo 4'te 0grencilerin cinsiyetlerine gore Giinliikk Yasamda Elestirel Diistinme Olgegi
toplam puani ile alt boyutlarma iliskin bagimsiz 6rneklem T-testi sonuglarindan elde edilen
bulgular; 6lgek ve tiim alt faktorlerde kiz ve erkek Ogrenciler arasinda istatistiksel olarak
anlamli bir fark bulunmadig1 goriilmektedir (p > .05). Olgek toplam puani agisindan kiz
ogrencilerin ortalamasi (X = 54.36), erkek Ogrencilerin ortalamasindan (X = 55.42) diisiik
olmakla birlikte bu fark anlamli diizeyde degildir (t(209) = -0.650, p = .517). Benzer sekilde
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analiz ve bilgi isleme (t(209) = -0.445, p = .657), sorgulama (t(209) = -1.329, p = .185), esneklik
(t(209) = -0.729, p = .467) ile akil yiiriitme ve degerlendirme (t(209) = 0.210, p = .834) alt
boyutlarinda da cinsiyet degiskeni yontinden anlamli bir farklilik tespit edilmemistir.

Ozel yetenekli dgrencilerin simf seviyesi ve BILSEM alanlarma gore Giinliik Yagsamda
Elestirel Diisiinme Olgegi ve alt faktorlerinin ortalama puanlarinin gruplar arasindaki
farkliliklarin istatistiksel olarak anlamli olup olmadigini incelemek amaciyla ANOVA testi
yapilmistir. Yapilan test sonuglar: Tablo 5’te sunulmustur.

Tablo 5. Giinliik Yasamda Elestirel Diistinme C)lgegi Smif Seviyesi ve BILSEM Alanina Gére
ANOVA Testi Sonuglari

Degiskenler Varyans Kareler Toplam1 sd Kareler F P
Kaynag Ortalamasi
Gruplar Aras1  161.808 3 53.936 .386 763
Sml.f . Grup Ici 28928.978 207 139.754
Seviyesi
Toplam 29090.787 210
_ Gruplar Arast  2191.351 2 1095.675 8.472 .000
BILSEM .
Alan Grup Ici 26899.436 208  129.324
Toplam 29090.787 210
p<.05

Tablo 5’teki veriler incelendiginde 6zel yetenekli 6grencilerin Giinliik Yasamda Elestirel
Diisiinme Olgegi toplam puanlar1 sinif seviyesine Fe, 207) = .386, p<.05 gore anlaml diizeyde
degismezken, BILSEM alanma Fe s = 8.472, p<.05 gore anlamh diizeyde degistigi
goriilmektedir. BILSEM alanindaki bu anlamli farkin hangi gruplar arasinda bulundugu Tablo
6’da belirtilmistir.

Tablo 6. Olcek Puaninin BILSEM Alanina Gore Sonuclar:

Giinliik BILSEM Alam n Sira Ortalamasi1 sd X2 P
Yasamda Genel Zihinsel Yetenek 103 58.14 2 14.02 .001
Elestirel
Diisiinme Gorsel Sanatlar 58 52.75
Olgegi Toplam ik 50 50.80
Puan
Toplam 211
p<.05

Olgek puaninin BILSEM alanina gore siralandig1 Tablo 6'daki veriler incelendiginde sira
ortalamasi Genel Zihinsel Yetenek 6grencilerinin Gorsel Sanatlar ve Miizik alan1 6grencilerine
gore anlamh diizeyde farklilastig1 goriilmektedir. Gorsel Sanatlar alanm1 6grencileri ortalama
puanlar1 Miizik alan1 6grencilerine gore yiiksek olsa da anlamli diizeydi degildir.

SONUC VE TARTISMA

Bu calisma, ozel yetenekli lise oOgrencilerinin giindelik yasamda elestirel diisiinme
becerilerini cinsiyet, siif diizeyi ve yetenek alani gibi demografik degiskenler baglaminda
incelemeyi amaglamaktadir. Elde edilen bulgular, 6zel yetenekli O6grencilerin elestirel
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diistinme becerilerine genel anlamda orta-yiiksek diizeyde sahip olduklarini gostermektedir.
Giinliik Yasamda Elestirel Diisiinme Olgegi toplam puani (Xe =54.92), bu 6grencilerin elestirel
diistinmeyi giindelik yasantilarinda anlaml bigimde kullanabildiklerini ortaya koymaktadir.
Ayrica, Olgekte yer alan dort alt boyut (analiz ve bilgi isleme, sorgulama, esneklik, akil
yliriitme ve degerlendirme) agisindan elde edilen puanlar, 6grencilerin farkli alanlarda
ortalama {istli benzer diizeylerde biligsel yeterliliklere sahip oldugunu gostermektedir. Bu
dagilimlar, 6grencilerin farkl elestirel diistinme becerilerinin belirli alanlarda daha gelismis
oldugunu ve bazi alt faktorlerde daha fazla gelisim potansiyeli tasidigini ortaya koymaktadar.
Kirmit, Dénmez ve Cataltas (2018) tarafindan BILSEM &grencileri {izerinde yiiriitiilen
calismada, 6zel yetenekli 6grencilerin elestirel diisiinme becerilerinin akranlarma kiyasla
anlamli derecede yiiksek oldugu ve genel ortalamanin bu c¢alismadakine benzer sekilde
yiiksek diizeyde seyrettigi rapor edilmistir. Bu durum, 6zel yetenekliligin dogasinda var olan
yiiksek biligsel kapasite, analiz yetenegi ve hizli 6grenme potansiyelinin, giinliik yasam
problemlerini ¢6zmede kullanilan elestirel diisiinme siireglerini de dogal olarak destekledigi
seklinde yorumlanabilir. Ote yandan, arastirmanin bir diger 6nemli sonucu olan cinsiyet
degiskenine gore elestirel diisiinme becerilerinde anlamli bir farklilasma goriilmemesi
durumu, literatiirde fikir birligine varilamayan bir tartisma konusuna 1sik tutmaktadir.
Sendag ve Odabasi (2009) ile Kurnaz (2025) tarafindan yapilan arastirmalarda da cinsiyetin
elestirel diisiinme {izerinde belirleyici bir faktdr olmadigl sonucuna ulasilmis olup, bu
bulgular mevcut ¢alismay1 destekler niteliktedir. Buna karsin, Giilveren (2007) gibi bazi
arastirmacilarin ¢alismalarinda kadin veya erkek katilimcilar lehine anlaml farkliliklar tespit
edildigi goriilmektedir. Mevcut calismada cinsiyetler arasi farkin olusmamasi; BILSEM'lerde
uygulanan miifredatin cinsiyetten bagimsiz, kapsayict ve yetenek odakli yapisiyla
acgiklanabilir. Sonug olarak, bu arastirma 06zel yetenekli bireylerde elestirel diistinmenin
cinsiyet gibi biyolojik degiskenlerden ziyade, egitimsel siirecler ve bireysel yetenek alanlariyla
iligkili oldugu goriisiinii giiclendirmektedir.

Arastirmada en yiiksek ortalama puanin “analiz ve bilgi isleme” alt boyutuna ait olmas:
(Xeo = 16.05), 0grencilerin bilgi tizerinde islem yapma, verileri degerlendirme ve anlaml
sonuglara ulasma konularinda giiclii olduklarini gostermektedir. Bu durum, 6zel yetenekli
bireylerin genellikle analitik diisiinme ve problem ¢6zme konularinda one ¢iktigina dair
literatiirle ortiismektedir (Sternberg, 2003). Diger alt boyutlar olan “sorgulama” (Xe = 12.79),
“esneklik” (Xe = 13.09) ve “akil yiirtitme ve degerlendirme” (Xe = 12.98) puanlar1 ise bu
alanlarda gelisim potansiyeli bulundugunu gostermektedir. Ozellikle sorgulama becerisi,
bireyin var olan bilgiyi pasif bicimde kabul etmeden, elestirel bir tutumla yeni sorular sorma
ve alternatif bakis acilarini degerlendirme yetenegini ifade eder (Paul & Elder, 2006). Bu agidan
bakildiginda, 6grencilerin sorgulayic diistinme ve degerlendirme yonlerinin gelistirilmesi
gerektigi soylenebilir.

Cinsiyet degiskeni agisindan yapilan bagimsiz 6rneklem t-testi sonuglari, kiz ve erkek
ogrenciler arasinda hem 6lcek geneli hem de alt boyutlar agisindan istatistiksel olarak anlaml
bir fark olmadigini ortaya koymustur. Bu durum, elestirel diisiinme becerilerinin cinsiyetler
arasinda benzer diizeyde gelistigine isaret etmektedir. Literatiirde, baz1 arastirmalar kiz
ogrencilerin elestirel diisiinmeye daha yatkin oldugunu one siirerken (Tiruneh vd., 2017),
diger calismalar cinsiyetin belirleyici bir faktor olmadigimni savunmaktadir (Facione, 1990;
Abrami vd., 2015). Benzer sekilde Ozcelik ve Akgiindiiz'iin (2018) STEM iizerine yaptiklari
calismada da elestirel diisiinme becerisinin cinsiyete gore farlilasmadig1 sonucuna ulasilmaistir.
Bu c¢alismanin sonuglar1 da ikinci grubu desteklemektedir. Elestirel diistinmenin biligsel ve
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pedagojik siireclerle sekillenen bir beceri olmasi, bireyin cinsiyetinden ziyade maruz kaldig:
ogrenme ortamlari, egitim kalitesi ve diisiinme bigimiyle iligkili oldugu ifade edilebilir (Ay ve
Akgol, 2008). Bu sonuglardan hareketle 6grencilerin biligsel potansiyelini artiracak nitelikli ve
esitlikci 0grenme iklimlerinin olusturulmasinda insiyetten bagimsiz, sorgulama ve analiz
stireclerini merkeze alan yaklagimlarin 6zel yetenekli 6grencilerin glinlik yasamda elestirel
diisiinme becerilerini destekleyecegi ifade edilebilir.

Aragtirmanin demografik dagilimi, farkli sinif seviyelerindeki ve farkli yetenek alanlarina
sahip 6grencilerin benzer oranlarda temsil edilmesini saglamis, boylece elde edilen bulgularin
genellenebilirligini artirmistir. Katilmeilarin 9. smiftan 12. smifa kadar dengeli bir sekilde
dagilmis olmasi, 6grencilerin elestirel diistinme becerilerinin sinif diizeyine gore gelisimini
incelemeye de imkan tanimaktadir. Calismada 6zel yetenekli 6grencilerin giinliik hayatta
elestirel diisiinme becerilerinin sinif seviyesine degismedigi sonucuna ulasilmistir. Benzer
sekilde Barisik'in (2025) yaptig1 ¢alisma ile Giiney ve Ozmen (2020) tarafindan yapilan
calismada da elestirel diisiinme becerisinin sinif seviyesine gore farklilasmadig1 sonucuna
ulagilmigtir. Ote yandan ozel yetenekli dgrencilerin elestirel diisiinme becerilerinin smif
seviyesine gore kendiliginden degil, ancak zenginlestirilmis ve yapilandirilmis bir miifredat ile
desteklendiginde anlamli bir gelisim egrisi gosterdigi ifade edilmektedir (Feng vd., 2004; Siegle
vd., 2019).

Ozel yetenekli ogrencilerin tanilandiklari yetenek alaninmn (BILSEM alani) elestirel
diisiinme becerileri tizerinde anlamli bir etkisi oldugunu sonucuna ulagilmistir. “Genel Zihinsel
Yetenek” alaninda tanilanan 6grencilerin, “Gorsel Sanatlar” ve “Miizik” alanindaki akranlarina
gore anlamli diizeyde daha yiiksek elestirel diisiinme puanlarina sahip olmasidir. Gorsel
Sanatlar ve Miizik alanlar1 arasinda ise anlamli bir fark bulunmamistir. Bu bulgu, yetenek
alanlarin tanimlanma kriterleri ve dogasiyla paralellik gostermektedir. Sak (2010), genel
zihinsel yetenegin; muhakeme, problem ¢dzme ve soyut diisinme gibi biligsel siireclerle
dogrudan iligkili oldugunu vurgulamaktadir. Elestirel diisiinme de dogasi geregi analiz,
degerlendirme ve c¢ikarim yapma gibi iist diizey bilissel siirecleri kapsadigindan (Ozdemir,
2005), genel zihinsel yetenek alanindaki 6grencilerin bu dlgekten daha yiiksek puan almalar
beklenen bir sonugtur. Ote yandan sanat ve miizik yetenegi, bilissel siire¢lerden ziyade estetik
algi, yaraticilik ve psikomotor becerilerle daha yogun bir iliski i¢erisindedir. Sezer vd. (2022),
BILSEM 6grencilerinin elestirel diisiinme becerilerini inceledigi ¢alismasinda, zihinsel yetenek
alanindaki 6grencilerin akademik basar1 ve mantiksal sorgulama gerektiren durumlarda daha
yetkin olduklarmi ifade ederek mevcut arastirma bulgularim1 destekler nitelikte veriler
sunmustur.

Arastirma sonuglari egitim politikalar1 agisindan da gesitli ¢ikarimlara imkan tanimaktadir.
Elestirel diisiinme becerileri, bireyin sadece akademik basariya ulagsmasmi degil, ayn
zamanda yasam boyu 6grenme, karar verme, problem ¢6zme gibi temel yasam becerilerini
gelistirmesini de saglar (Paul & Elder, 2006). Bu dogrultuda, Bilim ve Sanat Merkezleri gibi
ozel egitim kurumlarinda, elegtirel diisiinme becerilerinin planl ve yapilandirilmis 6gretim
stirecleriyle desteklenmesi biiyiik énem tasimaktadir. Elde edilen bulgular 1s18inda, farkl
yetenek alanlarindaki Ogrencilerin  birbirlerinin  giicli  yonlerinden faydalanabilecegi
disiplinlerarasi bir egitim ortaminin yaratilmasi dnem arz etmektedir (Kaynar, 2023). Genel
Zihinsel Yetenek alanindaki Ogrencilerin giliclii mantiksal sorgulama becerileri ile sanat
alanindaki 6grencilerin yaratici bakis acilarinin harmanlandigi ortak proje tabanli 6grenme
stirecleri, her iki grubun da elestirel diisiinme becerilerini biitiinciil bir sekilde destekleyebilir.
Dolayisiyla, yetenek alanlar1 arasindaki bu istatistiksel farkin, ayristirict bir unsur olmaktan
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ziyade, egitim programlarinda biitlinlestirici uygulamalara gidilmesi yoniinde bir ihtiyag sinyali
olarak degerlendirilmesi gerektigi sdylenebilir (Tastepe, 2024).

Sonug olarak, 6zel yetenekli lise dgrencileriyle yiiriitiilen bu calisma; elestirel diisiinme
becerisinin cinsiyet ve sinif diizeyi gibi demografik degiskenlerden ziyade, 6grencilerin sahip
olduklar1 yetenek alaninin dogast ve maruz kaldiklart egitim slireclerinin niteligi ile
sekillendigini gdstermektedir. Ogrencilerin genel zihinsel yetenek alaninda gérsel sanatlar ve
miizik alanma kiyasla daha yiliksek performans sergilemesi, elestirel diisiinmenin biligsel
stireglerle olan giiclii bagini teyit ederken; ayn1 zamanda sanat ve miizik alanindaki 6grencilerin
de bu siireclere daha etkin dahil edilmesi gerekliligini ortaya koymaktadir. Bu baglamda,
BILSEM gibi 6zel yeteneklilere hizmet veren kurumlarda, yetenek alanlarmi ayristiran degil
biitiinlestiren disiplinlerarasi yaklagimlarin benimsenmesi ve elestirel diisiinme 6gretiminin tiim
alanlara yayilan standart bir miifredat politikas1 haline getirilmesi, 6grencilerin potansiyellerini
tam olarak gergeklestirmeleri adina 6nemli oldugu ifade edilebilir.

SINIRLILIKLAR VE ONERILER

Bu calismanin sonuglari, bazi smirhliklar gergevesinde degerlendirilmelidir. Aragtirmanin
calisma grubunu, Balikesir ilindeki Bilim ve Sanat Merkezleri'nde (BILSEM) Ogrenim
gormekte olan 211 6zel yetenekli 6grenci olusturmaktadir. Dolayisiyla elde edilen bulgular,
belirli bir cografi bolge ve kurumsal yapidaki 6grencilerin 6zellikleriyle sinirhidir. Ayrica
calisma, verilerin belirli bir zaman diliminde toplandig1 kesitsel tarama modeline
dayanmaktadir; bu durum, 6grencilerin elestirel diisiinme becerilerindeki zamanla meydana
gelebilecek degisimlerin gozlemlenmesini simirlandirmaktadir. Bu smirhiliklara ragmen
aragtirma, Ozel yetenekli Ogrencilerin elestirel diisiinme profillerinin mevcut durumunu
demografik degiskenler ve alt boyutlar bazinda ortaya koymasi agisindan literatiire katki
saglamaktadir.

Calisma bulgularina gore, 6grencilerin en yiiksek puan ortalamasmna “analiz ve bilgi
isleme” alt boyutunda; buna karsin en diisiik puan ortalamalarma ise “sorgulama” ve “akil
ylriitme-degerlendirme” alt boyutlarinda sahip olduklar: goriilmiistiir. Bu bulgu, mevcut
egitim siireglerinin 6grencilerin biligsel analiz becerilerini destekledigi ancak sorgulama ve
degerlendirme siireclerinde gorece yetersiz kalabildigine isaret etmektedir. Bu nedenle,
BILSEM miifredatindaki etkinliklerin; grencilerin veriyi sadece analiz etmelerine degil, ayni
zamanda verinin kaynagimi  sorgulamalarmma ve alternatif ¢oziim  yollarmi
degerlendirmelerine olanak taniyacak sekilde (Ornegin; Sokratik seminerler, miinazara
teknikleri ve argiimantasyon tabanli 0grenme yontemleriyle) zenginlestirilmesi
onerilmektedir.

Arastirmada “Genel Zihinsel Yetenek” alanindaki Ogrencilerin elestirel diistinme
puanlarinin, “Gorsel Sanatlar” ve “Miizik” alanindaki Ogrencilere gore anlamli diizeyde
yliksek oldugu tespit edilmistir. Bu sonugctan hareketle, sanat egitimi programlarina elestirel
diisiinme becerilerinin daha sistematik bicimde entegre edilmesi gerekmektedir. Gorsel
Sanatlar ve Miizik alanindaki 6grencilerin egitimlerinde, sadece teknik beceri ve performansa
odaklanmak yerine; eser analizi, sanat elestirisi ve estetik yargi siireglerini igeren, boylelikle
elestirel diisiinme becerilerini kendi alanlari {izerinden gelistirmeyi hedefleyen disipline 6zgii
modyiillerin tasarlanmasi onerilmektedir. Analiz sonuglari, cinsiyet degiskeninin 6grencilerin
elestirel diisiinme becerileri iizerinde istatistiksel olarak anlamli bir fark yaratmadigimi
gostermistir. Bu durum, elestirel diisinme Ogretiminde cinsiyete dayali ayristirilmis
programlar yerine, tiim 6grencilerin bilissel ihtiyaglarina odaklanan kapsayici yaklagimlarin
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stirdiiriilmesi gerektigini desteklemektedir. Egitimcilerin, cinsiyetten bagimsiz olarak,
ogrencilerin bireysel 6grenme hizlarini ve bilissel hazirlik diizeylerini dikkate alan 6gretim
stratejilerine odaklanmalari, mevcut potansiyelin en iist diizeye ¢ikarilmasi agisindan daha
islevsel olacaktir.

Mevcut calisma kesitsel bir desenle yiiriitiilmiistiir. BILSEM egitiminin elestirel diisiinme
tizerindeki etkisinin daha net anlasilabilmesi adina, 6grencilerin kuruma basladiklar1 andan
mezuniyetlerine kadar gegen silireci kapsayan boylamsal c¢alismalarin yapilmasi
onerilmektedir. Ayrica, nicel verilerle tespit edilen “analiz” ve “sorgulama” becerileri
arasindaki farkin nedenlerini derinlemesine irdelemek amaciyla, goriisme ve gozlem
tekniklerini iceren karma desenli arastirmalarin ytiriitiilmesi alanyazina katki saglayacaktir.

Cikar Catisma Beyani

Bu ¢alisma ile ilgili olarak yazarin herhangi bir kisi, kurum veya kurulusla ¢ikar ¢atismasi
bulunmamaktadir. Ayrica ¢alisma siirecinde higbir maddi ya da manevi destek alinmamustir.

Yapay Zeka Kullanimi Beyan1

Bu ¢alisma hazirlanirken yapay zeka aracindan ingilizce geviride yardim alinmuistir.
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EXTENDED ABSTRACT

Examining the Critical Thinking Skills of Gifted Students in Daily
Life
INTRODUCTION

Critical thinking, defined as the process of deeply questioning, analyzing, and grounding
information in logic, is a developable higher-order cognitive skill that equips individuals with
the ability to make sound decisions and solve problems. Literature emphasizes that gifted
individuals—distinguished from their peers by their high learning capacities, intense
curiosity, and mental agility —execute this process more rapidly and multidimensionally due
to their advanced abilities in processing and synthesizing information. Based on this
relationship, which plays a pivotal role in the development of academic and social
competencies, the present study aims to examine the critical thinking skills of gifted students
in daily life with respect to the variables of grade level, gender, and talent domain.
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METHOD
Research Model

This quantitative study was conducted using a descriptive survey model to examine the
critical thinking levels of gifted students and the variables affecting them. Data were collected
via an online structured questionnaire to analyze the existing conditions without intervention.

Study Group

The sample comprises 211 gifted high school students (99 female, 112 male) attending
Science and Art Centers (BILSEM) in Balikesir. Participants, identified as gifted by the Ministry
of National Education, range from 9th to 12th grade. The distribution by talent domain consists
of General Mental Ability (n=103), Visual Arts (n=58), and Music (n=50).

Data Collection Instruments

Data were collected using the 'Critical Thinking in Daily Life Scale' developed by Akfirat et
al. (2021) and a demographic information form. The 17-item scale consists of four sub-
dimensions: Analysis and Information Processing, Questioning, Flexibility, and
Reasoning/Evaluation. Items are rated on a 5-point Likert scale ranging from 'Never' (1) to
'‘Always' (5). Additionally, data on grade level, gender, and talent domain were gathered via
the demographic form.

Data Collection Process

Data collection was carried out via an online survey over a two-week period, taking
approximately three minutes to complete. Participants were informed about the study's
purpose, and participation was voluntary in accordance with ethical principles. The online
method was selected to ensure flexibility and access to a broader sample.

Data Analysis

Data were analyzed using SPSS Version 24. Descriptive statistics, including frequencies and
percentages, were calculated for demographic variables. To identify significant differences
between groups, independent samples t-tests and One-way ANOVA were conducted.

FINDINGS

Descriptive analyses revealed that gifted students possess an above-average level of critical
thinking skills in daily life. Normality assumptions were met, with skewness and kurtosis
values remaining within the range. The highest mean score among sub-dimensions was
observed in Analysis and Information Processing (16.05), while other dimensions ranged
between 12.79 and 13.09.Regarding demographic variables, independent samples t-tests
indicated no statistically significant differences between female and male students in either
the total scale or its sub-dimensions (p >.05). Similarly, One-way ANOVA results showed that
grade level did not significantly influence critical thinking scores (p > .05).However, a
significant difference was found based on the talent domain (p <.05). Students identified with
General Mental Ability achieved significantly higher scores compared to their peers in the
Visual Arts and Music domains. Although Visual Arts students scored slightly higher than
Music students, this difference was not statistically significant.

CONCLUSION AND DISCUSSION
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The findings indicate that gifted high school students possess a medium-to-high level of
critical thinking skills in daily life (54.92). Specifically, the highest scores were observed in the
“Analysis and Information Processing” sub-dimension (16.05), reflecting the strong analytical
capabilities inherent to giftedness, as supported by the literature (Kirmit et al., 2018; Sternberg,
2003). However, relatively lower scores in questioning and flexibility suggest a need to further
enhance evaluative thinking processes.Statistical analyses revealed no significant differences
based on gender or grade level. The lack of gender disparity supports the view that critical
thinking is shaped by pedagogical environments and instructional quality rather than
biological factors (Facione, 1990; Kurnaz, 2025). Similarly, the stability of scores across grade
levels implies that critical thinking does not develop spontaneously with maturation/age but
requires structured, enriched curricular interventions (Feng et al., 2004; Siegle et al., 2019).A
significant variation was, however, observed regarding the talent domain. Students identified
with “General Mental Ability” scored significantly higher than their peers in “Visual Arts”
and “Music.” This finding aligns with the nature of general mental ability, which prioritizes
reasoning and abstract thinking (Sak, 2010), whereas arts-focused domains emphasize
aesthetic and creative processes. Consequently, this study suggests that critical thinking is
influenced more by the nature of the talent domain than by demographic variables. To
maximize potential, educational institutions (such as BILSEM) should adopt interdisciplinary
approaches that integrate the logical strengths of general ability students with the creative
perspectives of arts students, ensuring a holistic development of critical thinking skills.

RECOMMENDATIONS

The study's scope is limited by its specific sample and cross-sectional design. Results
indicated that students excelled in analysis but lagged in questioning and evaluation;
therefore, curricula should be enriched with inquiry-based methods, such as Socratic seminars,
to enhance these specific skills. Furthermore, the performance gap between general ability and
arts students suggests a need to integrate critical thinking components —such as art criticism —
into arts education. The absence of gender differences supports the continuation of inclusive,
gender-neutral pedagogical strategies. Future research should employ longitudinal and
mixed-method designs to explore the development of these skills in greater depth.

This work is licensed under CC BY-NC 4.0
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Ozet

Dongiisel Moda “al-kullan-at” anlayisina karsi ¢ikarak, ozellikle giysilerin yasam dongiisiinii uzatmay1
hedefleyen; geri doniisiim, onarim, yeniden kullanim, ikinci el aligveris gibi siirecleri iceren ve cevresel
etkileri en aza indirmeyi amaglayan bir kavramdir. Déngiisel moda sadece ¢evresel siirdiiriilebilirlik saglamakla
kalmayip, aym1 zamanda “tasarruf, paylasma, yardimlasma, merhamet, saygi” gibi degerlerin de
gliclendirilmesine katki sunabilir. Bu arastirma, anne babalarin dongiisel moda farkindaliklarinin
¢ocuklarinin deger yonelimlerine etkisini incelemektedir. Bu amaca ulagsmak icin 174 ebeveyne E-Dongiisel
Moda Farkindaligi Envanteri uygulanmistir. Ayrica kendilerinden ve g¢ocuklarindan Agiklamali Maarif
Modeli Degerler Listesinden giinliik yasamlarinda 6nemsedikleri degerleri se¢meleri istenmistir. Elde edilen
veriler 1s1ginda dongiisel moda farkindaligi yiiksek ebeveynlerin g¢ocuklarinin déngiisel modayla
iliskilendirilebilecek degerleri ne derece énemsedikleri belirlenmeye calisilmistir. Son olarak ebeveynlere
dongiisel moday1 anlayabilecekleri bir bilgilendirme metni verilerek, kavrami manevi degerlerle
iliskilendirebilecekleri acik uglu bir soru sorulmustur. Arastirma sonuglarina gore, ebeveynlerin dongtisel
moda farkindalig: bilgi, tutum ve davrarus diizeylerinde degiskenlik gostermektedir. Ebeveynler cevresel
etkiler konusunda bilgili olsa da, tutumlar1 her zaman davramislarina yansimamaktadir. Cocuklarina
dongiisel moda hakkinda bilgi vermeye istekli olmalarina ragmen, pratikte uygulama oranlar1 diisiiktiir.
Dongiisel moda farkindaliginin egitim seviyesi yiiksek, gelir diizeyi diisiik gruplarda daha yiiksek oldugu
goriilmiistiir. Ebeveynlerin farkindalik diizeyi, ¢ocuklarin déngiisel modayla iliskilendirilebilecek degerleri
onemseme konusunda belirleyici bir rol oynadigi sdylenebilir. Ebeveynler dogaya saygi, tasarruf, israf
etmeme, merhamet, duyarlilik gibi degerleri dongiisel modayla iliskilendirirken, kiyafetleri doniistiirerek
dogay1 korumay1 ve kaynaklar: verimli kullanmay1 6nemli bulmuslardir. Calismanin dongiisel modayla
ilgili bir farkindalik olusturmas: umulmaktadir.

Anahtar Kelimeler: Degerler Egitimi, Déngiisel Moda, Ikinci El Giysi, Farkindalik.
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An Examination of the Impact of Parental Circular Fashion Awareness
Levels on Children's Value Orientations

Research Article DOI: 10.5281/zenodo.18075282

Abstract

Circular fashion is a concept that challenges the conventional “take-make-dispose” paradigm,
aiming to minimize environmental impacts by extending the life cycle of garments through
processes such as recycling, repair, reuse, and second-hand consumption. Beyond ensuring
environmental sustainability, circular fashion can also contribute to the reinforcement of values
such as “thrift, sharing, cooperation, compassion, and respect.” This study examines the impact
of parents' circular fashion awareness on their children's value orientations. To achieve this
objective, the E-Circular Fashion Awareness Inventory was administered to 174 parents.
Additionally, both parents and children were asked to select the values they prioritize in their
daily lives from the “Annotated Maarif Model Values List.” Based on the data obtained, the
study sought to determine the extent to which children of parents with high circular fashion
awareness prioritize values that can be associated with circular fashion. Finally, parents were
provided with an informative text on circular fashion and asked an open-ended question to
associate the concept with moral/spiritual values. The results of the study indicate that parents'
circular fashion awareness varies across the dimensions of knowledge, attitude, and behavior.
Although parents are knowledgeable about environmental impacts, their attitudes are not
consistently reflected in their behaviors. Despite their willingness to inform their children
about circular fashion, practical implementation rates remain low. Circular fashion awareness
was observed to be higher in groups with higher education levels and lower income levels. It
can be stated that the level of parental awareness plays a determinant role in children's
prioritization of values associated with circular fashion. While parents associated values such
as respect for nature, thrift, avoidance of waste, compassion, and sensitivity with circular
fashion, they also emphasized the importance of protecting nature and using resources
efficiently by transforming garments. It is hoped that this study will contribute to raising
awareness regarding circular fashion.

Keywords: Values Education, Circular Fashion, Second-Hand Clothing, Awareness.
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GIRIS
Dogaya verilen degerin en sik hali: Dongiisel moda. ..

Stirdiiriilebilir kalkinma hedefleri dogrultusunda moda endiistrisi, “al-kullan-at”
anlayisindan uzaklagsarak kaynaklarin daha verimli kullanildigi dongiisel bir modele
evrilmektedir. Donglisel moda; {riinlerin tasarim, tretim, kullanim ve geri doniisiim
stireclerinde atiklar1 en aza indirerek dogal kaynaklarm siirdiiriilebilir kullanimini
hedefleyen, iiriin yasam dongiisiinii uzatmay1 amaglayan bir yaklasgimdir (Gwilt, 2014; Ellen
MacArthur Foundation, 2017). Moda endiistrisinin kiiresel sera gazi emisyonlarimin yaklagik
%10unu olusturdugu (Can ve Ayvaz, 2017) ve tekstil atiklarinin gevresel kirliligin biiytiik bir
boliimiinti meydana getirdigi goz oniine alindiginda, dongiisel moda bu ytikii hafifletmek igin
kritik bir rol iistlenir (Kirchherr vd., 2017). Ozellikle yogun su ve enerji tiiketimi gerektiren
tekstil iretiminde — 6rnegin bir kot pantolon i¢in 7.000-10.000 litre su (Chapagain vd., 2006) ve
fabrikalarda yiiksek elektrik tiiketimi (Arslan & Yilmaz, 2021) — dongiisel yaklasim, geri
dontstiiriilmiis materyaller ve onarim siiregleri ile dogal kaynaklara olan bagimlilig
azaltmay1 savunur (Bocken vd., 2016).

DOGRUSAL MODA DONGUSEL MODA
(AL-YAP-AT) (AZALT-YENIDEN KULLAN-GERi DONUSTUR)

4.8

KAYNAKLAR

ﬂzun OMURLULUK
iCIN TASARIM

% (;9 SURDURULEBILIR
URETIM
GERI DONUSUM/
[ ILERI DONUSUM A N

A 4

TUKEI'IM VE
BAKIM
& N
’ ™\ ONAR[V_ENIpEN KULLAN/
N V- Ay iKINCI EL SAT
Sinirl kaynaklar, yiiksek atik, kirlilik. v Yenileyici sistem, minimum atik, kaynak geri kazanimi.

Sekil 1. Dogrusal ve Dongiisel Moda

Dongiisel moda (Sekil 1), biyolojik ve teknik dongiileri iceren yapisiyla siirdiiriilebilir
modanin daha sistematik ve kapsamli bir hali olarak degerlendirilebilir (EMF, 2017).
Stirdiiriilebilir moda ile ortak amaglara hizmet etseler de dongiisel moda; atik yonetimi,
tiiketici davranislar: ve yeni is firsatlar: yaratma (Stahel, 2016) konularinda daha biitiinctil bir
cerceve sunar (Oymen ve Kocabay, 2024). Ancak dongiisel moda sadece teknik ve cevresel bir
zorunluluk degil, ayn1 zamanda tiiketim aliskanliklar: tizerinde doniistiiriicii etkisi olan bir
degerler egitimi aracidir. Bu yaklasim, bireylere sorumluluk bilinci, etik tiiketim, kanaatkarlik
ve dogaya sayg1 gibi degerleri kazandirmay1 amaglar (Lai & Cheng, 2021; Yildirim & Kaya,
2022).
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Degerler egitimi, 6grencilerin gevreye karsi sorumluluklarini anlamalari, bilingli tiiketici
olma becerilerini gelistirmeleri ve kaynaklarin sinirh oldugunun farkinda olmalari i¢in 6nemli
bir aractir. Egitim baglaminda dongiisel moda; 6grencilere gevre bilincinin 6tesinde sosyal
adalet, esitlik ve ekonomik stirdiiriilebilirlik gibi degerlerin 6gretildigi pratik bir platform
sunabilir (Fletcher & Tham, 2019; Harris, 2020). Bocken vd. (2016) bu modele dayali egitimin,
bireylerin gelecekteki profesyonel hayatlarinda etik kararlar alabilmeleri igin kritik oldugunu
vurgular. Ozellikle geri dontisiim, yeniden kullanim ve onarim gibi kavramlarin dgretilmesi,
ogrencilere sadece teorik degil, ayn1 zamanda pratik bilgi sunar (Yildirim & Kaya, 2022).

Sonug olarak, dongiisel moda farkindaligi degerler egitimi baglaminda ele alindiginda,
sadece cevresel siirdiiriilebilirlik saglamakla kalmayip, toplumsal sorumluluk ve etik
degerlerin de egitim yoluyla gii¢lendirilmesini sagladigi da soylenebilir. Ebeveynlerin
donglisel moda farkindaliklari, ¢ocuklarinin bazi degerleri benimsemesinde ve giinliik
yasamlarina entegre etmesinde 6nemli bir rol oynayabilir. Ancak alan yazinda, ebeveynlerin
dongiisel moda farkindaliklarmin, ¢ocuklarinin degerler egitimi iizerindeki yansimalarimni
inceleyen ¢alismalara da rastlanmamistir. Bu baglamda arastirma anne babalarin dongtisel
moda farkindaliklarimin ¢ocuklarinin deger yonelimleri tizerindeki etkisini incelemektedir. Bu
genel amag¢ dogrultusunda arastirmada asagidaki sorulara yanit aranmistir:

1. Ebeveynlerin dongiisel moda farkindaliklarinin mevcut durumu nedir?
Ebeveynlerin dongiisel moda farkindaliklar: cinsiyete gore anlamlr bir farklilik gostermekte midir?

3. Ebeveynlerin dongiisel moda farkindaliklar: egitim durumlarina gore anlamli bir farklilik gostermekte
midir?

4. Ebeveynlerin dongiisel moda farkindaliklar: gelir diizeylerine gore anlamli bir farklilik gostermekte
midir?

5. Ogrencilerin ve ebeveynlerinin giinliik yasamda en cok snemsedikleri degerler nelerdir?

6. Ogrencilerin dingiisel moda ile iliskilendirilebilecek degerleri secme durumlar nasildir?

7.  Ebeveynlerin dongiisel moda farkindalik puanlari ile 6grencilerin deer puanlar: arasinda anlaml bir
iliski var nmudr?

8.  Ebeveynler dongiisel moday: hangi degerlerle iligkilendirmektedirler?

YONTEM

Bu bashik altinda arastirmanin modeli, 6rneklem, veri toplama araglari ve verilerin
analizine yer verilecektir.

Arastirmanin Modeli

Anne-babalarin dongiisel moda farkindaliklarinin gocuklariin énemsedikleri degerler
tizerinde nasil bir etki yaratti§ini inceleyen bu arastirma, nicel ve nitel metotlarin bir arada
kullanildig1 karma aragtirma yontemlerinden betimsel tarama modeline dayali olarak
gerceklestirilmistir. Betimsel tarama modeli mevcut durumu var oldugu sekliyle agiklamay:
amacglayan c¢alismalarda kullanilir (Karasar, 2014). Arastirma siirecinde, ebeveynlerin
dongiisel moda farkindaliklar1 ile ¢ocuklarmnin Onemsedigi degerler arasindaki iliskiyi
anlamak igin 15 soruluk bir envanter, agiklamali maarif modeli degerler listesi ve agik uglu 1
soru kullanilmistir.
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Katilimcilar

Aragtirmanin nicel kismina farkli yas gruplarindaki 107’si kadin, 67’si erkek 174 ebeveyn
ve ilkogretim ¢agindaki 99'u kiz 75i erkek 174 ¢ocugu katilmistir. Calisma amacina uygun
olarak rastgele secilmis olan ebeveynler, farkli gelir diizeylerine sahip ve gesitli egitim
seviyelerinde secilen bir 6rneklem grubunu temsil etmektedir. Arastirmaya katilan velilerin
dongiisel moda farkindaliklarini etkileyebilecegi diisiincesi ile cinsiyetleri, yaslari, egitim
seviyeleri ve gelir durumu gibi bilgileri de istenmistir. Arastirmanin nitel boliimiindeki agik
uglu soruya ise 84’ti kadin, 21'i erkek toplam 105 ebeveyn cevap vermistir. Aragtirmanin
orneklem grubu, goniillii katilim esasina dayali olarak belirlenmistir ve uygulama igin gerekli
izinler alinmistir. Ayrica arastirmaya ilkogretim seviyesindeki 6grencilerin ebeveynelerinin
tutum ve algilarindan daha fazla etkilendikleri fikrinden (Erdogan ve Ucgukoglu, 2011)
hareketle sadece ilkogretimde cocugu olan ebeveynler aragtirmaya dahil edilmistir.

Tablo 1. Arastirmaya Katilan Ebeveynlerin Demografik Bilgilerinin Cinsiyete Gore Dagilimi

Degisken Kadin Erkek N % Toplam
Egitim [lk/Ortaokul 15 8 23 13.22
.. Lise 30 31 61 35.06 174
Seviyesi . Lo
Lisans/iistii 62 28 90 51.72
20 bin TL alt1 7 5 12 6.90
Ailenizin 21-40 bin TL 15 6 21 12.07
Gelir 41-60 bin TL 32 16 48 27.59 174
Durumu 61-80 bin TL 21 30 51 29.31
81 bin TL st 32 10 42 24.14
Toplam 107 67 174 100.00 174

Arastirmaya Katilan Ebeveynlerin Demografik Bilgilerinin Cinsiyete Gore Dagiliminin yer
aldig1 Tablo 1 incelendiginde 6rneklem grubunun ¢ogunun 35-44 yas (n=62) ve 45-54 yas
(n=54) grubunda oldugu goriilmektedir. Bu agidan katihmci ebeveynlerin yetiskin yas
grubunda (%35.63 + %31.03 = %66.66) oldugu soylenebilir. Ayrica egitim durumlarma gore
katilimcr ebeveynlerin biiyiik bir kisminin (n=90) Lisans/Lisansiistii seviyededir. Bu acidan
egitim diizeyi yiiksek (%51.72) bir Orneklem grubu ile ¢alisilmistir. Son olarak gelir
durumlarina gore dagilima goz gezdirildiginde ebeveynlerin ¢ogunlugun Orneklem grubu
baz alindiginda ortalama gelir diizeyinde (n=48) ve biraz iistiinde (n=51) oldugu sdylenebilir.
Gelir diizeyi ortalamalarda olan bir ebeveyn grubuyla ¢alisildig: sdylenebilir.

Tablo 2. Aragtirmaya Katilan Ogrencilerin Smif Seviyelerinin Cinsiyete Gére Dagilim1

Degisken Kiz Erkek N % Toplam
2.Smf 13 7 20 11.49
3.Siuf 14 12 26 14.94
4.Siruf 12 10 22 12.64
Sinuf
— 5.5mif 10 13 23 13.22 174
Seviyesi

6.51mf 16 8 24 13.79
7.S1mf 15 9 24 13.79
8.51mf 19 16 35 20.11
Toplam 99 75 174 100.00 174

Aragtirmaya Katilan Ogrencilerin Smif Seviyelerinin Cinsiyete Gore Dagilimimin yer aldig
Tablo 2 incelendiginde ilkogretim ¢aginda neredeyse her simif seviyesinden 6grencinin katilhim
sagladigi goriilmektedir. Ilkokul seviyesinde toplam 39 &grenci aragtirma katilmigken
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ortaokul seviyesinde bu say1 60"tir. Ozellikle ailelerinden etkilenme diizeyinin yiiksek oldugu
ilkogretim ¢ag1 drneklem olarak alinmistir.

Veri Toplama Araclar

Aragtirma siirecinde ebeveynlerin dongiisel moda farkindaligini belirlemek icin
aragtirmacilar tarafindan uzman destegiyle hazirlanan “Déngiisel Moda Farkindali$1 Envanteri”
ve ogrencilerin ve velilerin giinliik yasamlarinda en ¢ok énemsedikleri degerleri tespit etmek
icin de “Agiklamali Maarif Modeli Degerler Listesi” kullanilmistir. Ayrica 1 agik uglu soruyla
ebeveynlerin dongiisel moda kavramini degerlerle ne sekilde iliskilendirdikleri incelenmistir.

*Ebeveynler Icin Déngiisel Moda Farkindaligi Envanteri (E-DMFE): Ebeveynlerin dongiisel
moda hakkinda farkindalik diizeylerini belirlemek icin arastirmacilar tarafindan uzman
gorlisii almarak gelistirilmis E-DMFE kullanilmistir. E-DMFE 15 madde ve 4 alt boyuttan
olusan 5li likert tipi bir formdur. Bu alt boyutlar “bilgi, tutum, davranis ve iletisim boyutu”
seklindedir. Envanterin maddeleri dongtiisel moda konusundaki farkli boyutlar1 kapsayacak
(Tablo 3) sekilde tasarlanmistir. E-DMFE’ye ek olarak katilima velilerin yas, egitim diizeyi,

gelir diizeyleri gibi demografik bilgileri de alinmustur.

Tablo 3. E-DMEFE alt boyutlarmin aciklamasi
Bilgi Diizeyi ~ Anne babalarin dongiisel moda hakkinda ne kadar bilgi sahibi oldugu (Geri
doniislim, tamir, ikinci el aligveris vb.) (3 Madde)

Tutumlar Dongiisel moda hakkinda ne diisiindiikleri, bu konuya ne kadar 6nem verdikleri (3
Madde)

Davranuslar Dongiisel moda ile ilgili ne siklikta davramslarda bulunduklar (ikinci el kiyafet
alimi, tamir ettirme, kiyafet takasi, geri dontistiiriilebilir kumas secimi) (6 Madde)

Tletisim Cocuklarina dongiisel moda hakkinda ne siklikta bilgi verdikleri, bu konuda

cocuklariyla birlikte aktivitelerde bulunup bulunmadiklari (3 Madde)

Aragtirmada kullanilan Ebeveynler Icin Dongiisel Moda Farkindalig1 Envanteri (E-DMFE),
arastirmacilar tarafindan ilgili literatiir (6rn. Bocken vd., 2016; Lai & Cheng, 2021) taranarak
ve uzman goriisleri alinarak gelistirilmistir. Bu arag, standart bir psikometrik 6lgekten ziyade,
katilmcilarin mevcut farkindalik diizeylerini belirlemeyi amaglayan bir anket formu
niteligindedir. Uygulamaya gecilmeden once, kapsam gegerligi ve giivenirlik analizlerini
yapmak amaciyla bir pilot ¢calisma yiiriitiilmiistiir. Kapsam gegerligi i¢in 3 alan uzmani
(cografya egitimi, biyoloji egitimi, rehberlik egitimi) ve 1 dil uzmanimin goriislerine
basvurulmus, uzmanlar arasi uzlas: saglanarak maddelere son hali verilmistir. Envanter;
literatiir ve uzman goriisleri dogrultusunda teorik olarak Bilgi, Tutum, Davranis ve Iletisim
olmak iizere 4 boyutta kurgulanmigtir. Aracin giivenirligini belirlemek amaciyla, asil calisma
grubuna benzer Ozellikler gosteren 95 ebeveynden olusan pilot gruptan elde edilen veriler
tizerinden i¢ tutarlilik katsayilar1 incelenmistir. Envanterin tamamui i¢in hesaplanan Cronbach
Alfa (Cronbach's Alpha) degeri a = .91 olarak bulunmustur. Alt boyutlar i¢in hesaplanan alfa
degerleri ise; Bilgi boyutu igin a = .79. Tutum boyutu i¢in a = .84, Davranis boyutu icin o = .88
ve Iletisim boyutu i¢in a = .81 olarak saptanmistir. Bu sonuglar .70 olan kritik esigin tizerinde
yer aldigindan (Tavsancil, 2014) E-DMFEnin bu arastirma kapsaminda kullanilabilecek
gecerli (kapsam) ve giivenilir bir veri toplama araci oldugu kabul edilmistir.

*Aciklamalr Maarif Modeli Degerler Listesi (Aciklamali MMDL): Calismaya katilan
ebeveynlerin ve ¢ocuklarinin giinliik yasamlarinda ve iliskilerinde dnemsedikleri degerleri
belirlemek amaciyla Maarif Modeli — Erdem Deger Eylem Cercevesine (Sekil 2) dayal1 olarak
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agiklamali bir degerler listesi (Sekil 3) kullanilmistir. Bu liste degerlerin tanumlandigr ve
katilimcilarin her bir degeri ne kadar onemsedigi konusunda karar verebilecegi 16 temel
degeri igermektedir. Cocuklardan ve velilerden kendileri igin en 6énemli bulduklar1 5 degeri

secmeleri istenmistir.
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Sekil 2. Erdem-Deger-Eylem Cercevesi'nde Cat1 Degerler

Erdem Deger Eylem Cercevesi'ndeki deger listesinde “Yasanabilir Cevre” bashg: altinda
verilen “duyarlilik, merhamet, temizlik” gibi degerlerin yanindan Dongiisel Modanin ayrica
“tasarruf, yardimseverlik, saygi, saghkli yasam” gibi baska degerleri de kapsadig:
sOylenebilir. Dongiisel Moda Farkindaligiyla iliskilendirilebilecek degerler Tablo 4’te

agiklanmistir.
Tablo 4. Dongilisel Moda Farkindaligiyla iliskilendirilebilecek degerler
Deger Maarif Modelinde Kodu  Déngiisel Modayla iliskisi
Temizlik D18-3 Cevresel temizlige ve siirdiiriilebilirlige 6nem vermek
baglaminda
Duyarlilik D5-2 Cevreye ve canlilara deger vermek baglaminda
Saglikli Yasam D13-4 Insan sagligini onemsemek baglaminda
Merhamet D9-3 Insan1 ve dogay1 sevmek baglaminda...
Yardimseverlik D20-1, D20-2, D20-3, D20-4 Dayanisma, fedakarlik, comertlik, iyiliksever ve
goniillii olmak baglaminda
Sayg1 D14-3 Cevresine, milli ve manevi degerlere saygili olmak
baglaminda
Tasarruf D17-1, D17-2, D17-3 Bilingli tiiketici olma, israftan kaginma ve sahip

olduklarinin degerini bilmek baglaminda

Sonu¢ olarak ebeveynler ve Ogrencilerin giinliik yasamlarinda ve iligkilerinde
onemsedikleri degerler icerisinde Dongiisel Moda ile 6zellikle iliskilendirilebilecek “temizlik,
duyarlilik, saglikli yasam, yardimseverlik, saygi, sevgi, sorumluluk, tasarruf” degerlerinin
olup olmadig1 incelenerek ebeveynlerin dongiisel moda farkindaliklari ile Gnemsenen

degerler arasindaki iliski tespit edilmeye calisilacaktir.
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Sevgili Cocuklar, giinlik yagamimzda

ve iligkilerinizde sizin i¢in en 6nemli

degerleri igaretler misiniz? Liitfen 5
deger seciniz.

1. Aile Biitinligii

e Aile birligine nem vermek

*Aile i¢i dayanmigma géstermek

e Aile igi iletisimi giiclendirmek

e Aile i¢i sorumluluklan yerine getirme

6. Diiriistlitk

$6z ve davraniglarinda tutarh, dogru ve
giivenilir olmay: kapsar.

« Samimi olmak

« Dopru ve giivenilir olmak

2. Cahgkanhk

*Azimli olmak

*Planh olmak

e Arastirmaci ve sorgulayici olmak
eCahsmalarda aktif rol almak

7. Saghkh Yagam

«Yeterli, dengeli ve saghkl beslenmek

«Sosyal ve sportif etkinliklere katilmak

«Bagimhliktan kaginmak ve bagimhilikla
miicadele etmek

«Insan saghgum snemsemek

12. Sevgi

«Anlayish ve bariggil olmak
«Vefal olmak

«Sadakatli olmak

«Ozverili olmak
«Misafirperverlik

3. Dostluk

e Arkadaglarina destek olmak

e Arkadaglart ile etkili iletisim kurmak

«Giivene dayali iliskiler kurmak

« Arkadaglarin ve onlarla vakit gegirmeyi
dnemsemek

8. Merhamet
«Vicdanh olmak
« Sefkatli olmak
« Insani ve dogay1 sevmek

13. Sorumluluk

«Kendine karsi gérevlerini yerine
getirmek

«Topluma Kkarsi gérevlerini yerine
getirmek

«Gorev bilincine sahip olmak

9. Ozgiirliik

«Cesaretli ve girisimci olmak

eKararh olmak

«Kisisel ve toplumsal haklara saygi
gostermek

14. Tasarruf

«Bilingli tiiketici olmak

«Israftan kaginmak

«Sahip olduklarinin degerini bilmek

4. Temizlik

«Kigisel temizlik ve bakimina énem
vermek

«Yagadig1 ortamin temizligine dikkat
etmek

sCevresel temizlige ve
strdiirilebilirlige 6nem vermek

10. Yar rlik

« Comert olmak

«Dayamgsma ve fedakarlik gostermek
«iyiliksever olmak

«Goniilli olmak

15. Mahremiyet

«Kigisel 6zgiirlitk alamm korumak

« Kigisel bilgilerin gizliligini korumak

« Aileigi iligkilerde gizlilie 6nem vermek
«Sosyal iligkilerde kisisel alanlar1 korumak

5. Duyarhihk

« insana ve topluma deger vermek

« Cevreye ve canlilara deger vermek
- Afet bilincine sahip olmak

11. Saygy

«Nezaketli olmak

«Kendisine sayg1 duymak

«Cevresine, milli ve manevi degerlerine
saygl duymak

16. Sabir

«Olumlu bakis agisina sahip olmak

«Diigiince, duygu ve davraniglarinda
kontrollii olmak

«istikrarli olmak

Sekil 3. Agiklamali Maarif Modeli Degerler Listesi

*Actk_Uclu Soru: Veliler E-DMFE ve Agiklamali MMDL’yi doldurduktan sonra kendi
diistincelerini ifade etmelerine olanak tanimak i¢in a¢ik uglu 1 soru (Sekil 4) sorulmustur.
Ancak bircok arastirmada sadece Olcekler uygulamip gegilirken bu g¢alismada velilerin
uygulama sonrasinda bilinglenmesi de dnemsenmistir. Bunun igin velilere bir bilgilendirme
metni verilmis, agik uglu soruya cevap vermeden Once metin iizerinde diisiinmeleri ve
farkindaliklariin yiikselmesi de arzulanmaistir.

— Déngiisel moda, kiyafetlerin iiretiminden tiiketimine kadar olan tiim siivecin daha siivdiiriilebilir
hale getirilmesi anlamina gelir. Déngiisel moda, kiyafetlerin daha uzun émiirlii olmasi, tamir
edilmesi, yeniden kullamlmasi ve geri doniigtiiriilmesi gibi prensiplere dayanmr. Boylece, yeni

kivafet iiretimine olan ihtivag ve dolayiswla dogaya ank yiikii azalr.

— Bir kot pantolonun iiretimi igin 10000-15000 litre su harcandig1 goz éniinde bulundurulursa
dongiisel moda ilkeleri sayesinde hem ¢evre korunur hem de kaynaklar daha verimli kullambr.

— Cocuklarimizin gelecegi icin daha siirdiiriilebilir bir diinva birakmak istiversak, déngiisel moda
ilkelerini giinliik havatimiza déahil etmeliviz!

Dénglisel Modaya iligkin yukaridaki paragrafi okuyunuz. Sizce doéngiisel moda konusunda
farkindalik sahibi olmanin manevi degerlerimizle baglantisi var mudir? Hangi degerlerle
iligkilendirebilecegini ifade ederek érneklerle aciklayimz.

Sekil 4. Agik Uclu Soru ve Bilgilendirme Metni

Verilerin Analizi

Toplanan veriler, SPSS programi kullanilarak analiz edilmistir. Ebeveynlerin dongiisel
moda farkindalik diizeyleri ile kendilerinin ve ¢ocuklarinin sectigi degerler arasindaki iligkiyi
belirlemek igin korelasyon analizi yapilmistir. Ayrica, ebeveynlerin yas, egitim seviyesi ve
gelir diizeylerine gore farkliliklar incelenmek i¢in bagimsiz t-testi ve ANOVA uygulanmuistir.
Son olarak ebeveynlerin agik uglu soruya verdikleri cevaplar igerik analizine tabi tutularak
kod ve kategorilere doniistiiriilerek tablolarla ve 6rnek birebir yanitlarla sunulmustur.

Ebeveynlerin dongiisel moda farkindalik diizeyleri belirlenirken her bir madde i¢in en fazla
5 puan alinabildiginden madde madde ve envanter ortalamasi 5 tizerinden hesaplanmuistir.

Ogrencilerin ve ebeveynlerin degerler listesinden puanini belirlemek icin ise her bir yanitin
Dongiisel Moda ile ozellikle iliskilendirilebilecek “temizlik, duyarlilik, saglikli yasam,
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yardimseverlik, saygi, sevgi, sorumluluk, tasarrutf” degerlerinden her biri igin 1 puan
verilmigtir. Ornegin bir &grenci giinliikk yasamda en &nemsedikleri degerler listesinde
“dostluk, aile birligi, duyarlihik, merhamet ve tasarruf” degerlerini segerse “duyarhlik,
merhamet ve tasarruf” degerlerine listesinde yer verdigi icin 3 puan almistir. Daha sonra her

bir 6grencinin toplam puani ile ebeveynlerinin farkindalik puanlar: karsilagtirilmistir.

BULGULAR

Bu boéliimde bulgular nicel ve nitel olarak ayr1 ayr ele alinmugtir.

Nicel Bulgular

Bu boliimde sirasiyla ebeveynlerin E-DMFE’ne madde madde verdikleri cevaplar analiz
edilmis ve 6nemli noktalar vurgulanmigtir. Ardindan ebeveynlere ait her bir degisken ile E-
DMFE puanlar: karsilastirilmis ve anlamli farklilasmalar olup olmadig1 incelenmistir. Son

olarak ebeveynlerin E-DMFE puanlar1 ile Ogrencilerin degerler

karsilagtirilmigtir.

listesi

puanlari

Tablo 5. Ebeveynler I¢in Déngiisel Moda Farkindaligi Envanterinin Madde Istatistikleri

*  Madde X Ss Medyan = Min-Max
1. Don%usel r.niodamn cevre kirliligini azaltmada 6nemli bir rol 07 115 3 15
oynadigini biliyorum.

;'_io 2. T.ek'st.il endiistrisinin ¢evresel etkileri hakkinda bilgi 39 9 4 5

/®  sahibiyim.

3. Geri doniistiiriilebilir malzemelerden yapilmis kiyafetlerin

< < o 3.85 .95 4 1-5
doga dostu oldugunu diisiiniiyorum.
4. Dongtisel moda. siirdiiriilebilir bir gelecek i¢in énemlidir. 3.61 1.02 4 1-5

5 5 gocuklarlmln dongiisel moda konusunda bilinglenmesini 301 121 3 15

E istiyorum.

F e, Kullanilmayan kiyafetleri atmak yerine bagislamayi/geri

o . . . 3.03 1.25 3 1-5
dontistiirmeyi tercih ederim.
7. Cocuklarim igin ikinci el kiyafet alisverisi yapmay1 dogal 266 118 3 15
karsiliyorum.
8. Kendim igin ikinci el kiyafet aligverisi yapmay1 dogal 208 1.05 5 15
karsiliyorum.

g 9.. CocugvumurT lflyafetlerini biiytidiikge kardesine veya baska 363 11 4 15

£ bir ¢ocuga veririm.

A 10. Aile icinde kiyafetleri yeniden kullanmanin énemini 257 114 3 15
vurguluyorum.

11 G1§.11m aligverislerinde ihtiyag dis1 iiriinler almamaya 6zen ’ 86 12 3 15
gosteriyorum.

12. Kiyafet alirken etiketindeki malzeme bilgilerini okurum. 3.49 1.08 4 1-5
13. Cocugumlai blrhkFe kl}{afetlér.l 9nararak/yen1den 211 1.09 ” 15

g tasarlayarak eglenceli vakit gegiririz.

B < . T <

= 14. C?cuguma klya.fet.lerm. n.asﬂ iiretildigi ve atildiginda ne 286 116 3 15

= oldugu hakkinda bilgi veririm.
15. Cocugumla birlikte ikinci el magazalarda aligveris yaparm. — 2.72 1.22 3 1-5
Genel Ortalama 3.01 0.88 3 1-5
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Ebeveynlerin dongiisel moda konusundaki farkindalik diizeylerini belirlemeyi amaglayan
E-DMFE'ne verilen cevaplarin madde madde irdelendigi Tablo 4’e gore Bilgi boyutunda
ebeveynlerin biiyiik bir kisminin déngiisel modanin ¢evresel 6nemini ve siirdiiriilebilir bir
gelecek icin gerekliligini bildikleri (x=3.48) goriilmektedir. Ozellikle tekstil endiistrisinin
cevresel etkileri konusunda bilgi sahibi olduklarimi (x=3.90) belirtmeleri dikkat cekicidir.
Ancak. dongtisel modanin detaylar1 ve uygulamalar: konusunda daha fazla bilgiye ihtiyag
duyabilecekleri soylenebilir. Tutum boyutunda ise ebeveynlerin dongilisel moda
uygulamalarma yonelik genel tutumu olumlu olsa da bu tutumun davranislara yansima
diizeyi farklilik gostermektedir. Ebeveynler c¢ocuklarinin kiyafetlerini yeniden kullanma
konusunda olduk¢a olumlu bir tutum sergilerken (x=3.63) kendi aligverislerinde ikinci el
uriinleri tercih etme oranlar1 daha diisiiktiir (x=2.08). Bu durum tutum ile davranis arasinda
bir uyumsuzluk oldugunu gostermektedir. Davranis boyutu incelendiginde ebeveynlerin
dongiisel moda uygulamalaria yonelik davranislari, tutumlarina gore daha diisiik bir puan
almistir (x=2.88). Bu, ebeveynlerin bilingli olmalarma ragmen aliskanliklarii degistirmekte
zorlandiklarimi gosterir. Ozellikle kendi aligverislerinde ikinci el iriinlere yénelme konusunda
daha az istekli olmalar1 (x=2.08) dikkat gekicidir. Son olarak cocuklariyla iletisim boyutunda
ebeveynler ¢cocuklarina dongiisel moda konusunda bilgi verme konusunda istekli olsalar da
bu konuda daha fazla gaba sarf etmeleri (x=2.56) gerekmektedir. Cocuklariyla birlikte
kiyafetleri onararak veya yeniden tasarlayarak vakit gecirme oranlarmin diisiik olmasi
(x=2.11) bu konuda daha fazla adim atilmas: gerektigini gostermektedir.

Katilmcilarin envanter maddelerine verdikleri yanitlarin dagilimimi daha detayh
incelemek amaciyla; aritmetik ortalamanin yami sira Standart Sapma (Ss), Medyan ve
Minimum-Maksimum degerlerine de yer verilmigtir. Veriler incelendiginde, medyan
degerlerinin genel olarak aritmetik ortalamalarla paralellik gosterdigi, ancak ozellikle
'Davranis' ve 'Tletisim' boyutlarindaki bazi maddelerde (Madde 8 ve 13 gibi) yanitlarn 1 ve 2
puanlarinda yogunlastigr (Medyan=2,00) goriilmektedir. Standart sapma degerlerinin .92 ile
1.25 arasinda degismesi katilimci goriislerinin maddelere gore homojen bir dagilim
sergilemedigini baz1 konularda (6rn: ikinci el kullanimi) goriis ayriliklarinin daha belirgin
oldugunu (genis bir degisim arali§ina yayildigini) gostermektedir.

Tablo 6. Velilerin E-DMFE Puanlarinin Cinsiyetlerine Gore Karsilastirilmasi

Olgiilen Deger Cinsiyet N Ortalama SS sd t p
L Kadin 107 3.43 .92
Bilgi Boyutu 172 -1.180 239
Erkek 67 3.57 .89
Kadin 107 3.22 1.05
Tutum Boyut 172 .08 .
T POYT T Brkek 67 3.21 1.07 080 936
Kadin 107 291 1.10
Davranis Boyutu Erkek 7 )85 115 172 522 .602
. Kadin 107 2.59 1.02
isi 7 . .
Iletisim Boyutu Erkek 7 553 99 172 339 735
Kadin 107 3.04 .75
E-DMFE Erkek P 3.03 - 172 .028 978

Velilerin E-DMFE Puanlarinin cinsiyetlerine gore karsilastirildig: Tablo 6 incelendiginde
tim boyutlarda ve envanterin genelinde kadinlar ve erkekler arasinda dongiisel moda
farkindaligy konusunda anlamli bir cinsiyet farki bulunmamaktadir. Her iki cinsiyet de
dongtisel moda hakkinda benzer bilgi diizeyine sahip olup (X«adn=3.04 ve Xerkek=3.03) benzer
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tutumlar sergilemekte ve benzer davraniglarda bulunmaktadir. Ancak baz alt boyutlarda
kiiciik farkliliklar gézlemlenmektedir.

Tablo 7. Velilerin E-DMFE Puanlarinin Egitim Diizeylerine Gore Kargilastirilmasi

Olgiilen Deger Egitim Diizeyi N  Ortalama SS sd F p
[lk/Ortaokul 23 3.01 1.05

Bilgi Boyutu Lise 61 3.62 .90 (2, 171) 3.510 .032*
Lisans/{istii 90 3.81 .85
[lk/Ortaokul 23 3.13 1.02

Tutum Boyutu Lise 61 3.27 1.10 (2,171) .066 936
Lisans/{istii 90 3.20 1.08
[lk/Ortaokul 23 2.72 1.15

Davranis Boyutu Lise 61 2.77 1.20 (2,171) .509 .602
Lisans/{istii 90 2.99 1.05
[lk/Ortaokul 23 225 .95

Tletisim Boyutu Lise 61 2.27 .98 (2, 171) 3.751 .025%
Lisans/istii 90 3.16 1.05
[lk/Ortaokul 23 2.78 62

E-DMFE Lise 61 2.98 .90 (2, 171) 3.654 .048*
Lisans/istii 90 3.29 1.06

Velilerin E-DMFE Puanlarinin Egitim Diizeylerine gore karsilastirildig1 Tablo 7’ye gore.
ebeveynlerin dongiisel moda farkindalig: egitim diizeyine gore degisiklik gostermektedir.
Bilgi boyutunda (p=.032 <.05) iletisim boyutunda (p=.025 <.05) ve genelde (p=.048 <.05) egitim
diizeyi arttikca anlamli farklar goriilmiis; lisans ve iistii egitim seviyesindeki ebeveynler diger
gruplara kiyasla daha yiiksek puanlar almistir. Ancak tutum (p=.936>.05) ve davranig (p=.602
>.05) boyutlarinda egitim diizeyine gore anlamli bir fark bulunmamaktadir. Bu bulgular
ozellikle bilgi ve iletisim boyutlarinda farkindaligin egitimle arttigini, envanterin genelinde
ise lisans ve {stii egitim seviyesinin dongilisel moda farkindaliginda one ¢ktigin
gostermektedir.

Tablo 8. Velilerin E-DMFE Puanlarinin Gelir Durumlarina Gore Karsilagtirilmasi

Gelir Durumu N Ortalama SS F sd P
20 bin TL alt1 12 3.72 .85

Dongiisel Moda 21-40 bin TL 21 3.06 .90

Farkindalig: 41-60 bin TL 48 3.22 .78 258  (4.169) .038%
61-80 bin TL 51 2.49 .81
81 bin TL tisti 42 2.60 .88

Tablo 8 Ebeveynler icin Donglisel Moda Farkindaligi Envanteri (E-DMFE) ile 6lgiilen
dongiisel moda farkindaliginin velilerin gelir durumlarina gore nasil degistigini
gostermektedir. Farkli gelir gruplarindaki velilerin dongiisel moda konusunda ne kadar
bilingli oldugu bu tablo sayesinde karsilastirmali olarak analiz edilebilmektedir. Tabloda
goriildigii tizere yillik geliri 20 bin TL'nin altinda olan velilerin (x=3.72) diger gelir gruplarina
gore ortalama E-DMFE puanlar1 daha yiiksek ¢ikmustir. Bu durum daha diisiik gelir
diizeyindeki velilerin dongilisel moda konusunda daha fazla farkindalikli olabilecegini
diistindiirmektedir. Tabloda yer alan p degeri (p=.038 <.05) 0.05'ten kiigiik oldugu igin farkh
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gelir gruplar: arasindaki bu farkin istatistiksel olarak anlamli oldugu sdylenebilir. Bu da gelir
diizeyinin dongiisel moda farkindalig1 iizerinde etkili oldugunu gostermektedir.

Tablo 9. Ebeveynlerin ve oOgrencilerin giinliik yasamlarinda ve iligkilerinde en c¢ok
onemsedikleri degerlerin dagilimi

Deger Ebeveyn Ogrenci
Aile Biittinliigii 140 105 Sabr ===
Caligskanlik 52 60 Mahremiyet Ha
Dostluk 34 135 Tasarruf =,
Temizlik 54 42 Sor”ms";:/“g'? _
Duyarlilik 39 35 Sayg
Dirtistlik 73 34 Yardimseverlik
Saglikli Yasam 24 23 Ozgiirlik
Merhamet 48 30 Merhamet s
2 g Saglikli Yasam ===
Ozgiirliik 44 93 Diiriistlik
Yardimseverlik 39 48 Duyarlilik
Saygt 121 101 Temizlik i
Sevgi 51 80 1D](:stllullz —
Sorumluluk 58 45 Ai Caliskanhk -
ile Biitiinligii

Tasarruf 40 15

. 0 50 100 150
Mahremiyet 23 5
Sabir 30 19 i Ogrenci Isaretlenme Sayis1 Hveli isaretlenme sayisi
Toplam (174*5=870) 870 870

Ebeveynlerin ve 6grencilerin giinliik yasamlarinda ve iligkilerinde en ¢ok 6nemsedikleri
degerleri ortaya koyan Tablo 9’daki verilere gore hem ebeveynler hem de 6grenciler igin en
onemli degerler arasinda aile biitlinliigli, saygi, sevgi ve sorumluluk yer almaktadir.
Ebeveynler daha ¢ok caliskanlik, diiriistliilk ve temizlik gibi degerlere Onem verirken,
ogrenciler ise dostluk, Ozgiirlitk ve yardimseverlik gibi degerlere daha fazla agirlik
vermektedir. Tabloda en yiiksek isaretlenme sayisina sahip deger “aile biitinligi” (neveveyn
=140, nosgeni=105) olurken en diisiik isaretlenme sayismna sahip deger ise “mahremiyet”
(Nebeveyn=23, Nebeveyn=D) olmustur. Bu sonuglar hem ebeveynlerin hem de 6grencilerin iliskilerde
ve yasamda temel degerlere biiyiik 6nem verdigini gostermektedir. Su halde ebeveynler icin
en fazla tercih edilen 5 deger aile biitiinliigii (n=140), sayg1 (121), diiriistliik (n=73), sorumluluk
(n=58) ve temizlik (n=54) iken, ¢ocuklarinda dostluk (n=135), aile biitiinliigii (n=105), sayg1
(n=101), ozgiirliik (n=93) ve sevgi (n=80) degerleridir. Ik 5 degeri ebeveynler tarafindan
isaretlenme sayilar1 goz oniinde bulunduruldugunda velilerin yanitlarinin 446’s1 (%51.26)
ogrencilerin 514’1 (%59.08)’1 ilk bes degerde toplanmuistir.

Dongiisel Moda ile iligkilendirilebilecek degerlerin ebeveynler ve ¢ocuklar: tarafindan ne
diizeyde secildigi incelendiginde ilk bes degere girebilen degerler ortak tek deger “SAYGI”dir.
Veliler ayrica “temizlik” degerine de ilk bes tercihlerinde yer vermislerdir.
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Tablo 10. Dongiisel Moda Farkindaligi ile iliskilendirilebilecek degerlerin secilme durumlari

. Isaretlenme Isaretlenme %
Deger " .. Toplam
Sayis1 (Ebeveyn)  Sayis1 (Ogrenci) (%100=870x2=1740)

Temizlik 54 42 96 % 5.52
Duyarlilik 39 35 74 % 4.25
Saglikli Yasam 24 23 47 % 2.70
Merhamet 48 30 78 % 4.48
Yardimseverlik 39 48 87 % 5.00
Sayg 121 101 222 % 12.76
Tasarruf 40 15 55 % 3.16
TOPLAM 365 294 659 % 37.87

Dongiisel moda farkindaligi ile iligkilendirilebilecek degerlerin ebeveynler ve 6grenciler
tarafindan ne siklikla secildigini gosteren Tablo 10’a gore hem ebeveynler hem de 6grenciler
icin en ¢ok Oone ¢ikan deger “sayg1” olmustur (Nebeveyn = 121 ve nisgreni=101). Yiizdelik oranlara
bakildiginda, katilimcilarin %37.87'sinin bu degerlerden en az birini sectigi goriilmektedir. Bu
oran, diisiik de olsa dongiisel moda gibi siirdiiriilebilirlik kavramlarimin toplumda giderek daha fazla
kabul gordiigiinii gostermektedir. En yiiksek yiizdeye sahip deger “sayg1” olmustur (%12.76). Bu
durum, dongiisel modanin temelinde yatan cevreye ve diger canlilara karsi duyarlilik gibi
degerlerin toplumda o©nemli bir yer tuttugunu gostermektedir. “Temizlik (%5.52)”,
“yardimseverlik (%5.00)”, “merhamet” (%4.48) ve “duyarlilik” (%4.25) gibi degerler de hem
ebeveynler hem de 6grenciler tarafindan secilmis olsa da yiizdelik oranlar1 genele gore
oldukga diistiktiir. “Tasarruf” degeri ise (%3.16) dongiisel modanin temel prensiplerinden biri
olan kaynaklarin verimli kullanilmasi ile dogrudan iligkilidir. Fakat tiim degerlerin %3’tinde
bu degere yer verilmesi kabul edilebilecegin oldukca altindadir. Ebeveynlerin tasarruf
degerine Ogrencilere gore daha fazla 6nem vermesi, gelecek nesillere siirdiiriilebilir yasam
aliskanliklarinin aktarilmasinda énemli bir rol oynayabilecegini diisiindiirmektedir.

Tablo 11. E-DMFE puanlarmin Veli ve Ogrencilerin Deger Puanlari ile Karsilagtirilmasi
Veli Ogrenci

E-DMFE Deger Puani Deger Puani
Korelasyon 1
E-DMFE Anlamlilik
N 174
. Korelasyon .505%* 1
gzlgler Puant Anlamlihk 001
N 174 174
s . Korelasyon 772% .548* 1
Ogrenci Anlamlilik 001 001
Deger Puan1
N 174 174 174

Velilerin ve Ogrencilerin giinliik yasamlarinda ve iligkilerinde en ¢ok ©Snemsedikleri

degerlerden dongiisel modayla iliskili olanlarin sayisini ifade eden “veli deger puani” ve
“Ogrenci deger puan1” ile Ebeveynler icin Dongiisel moda farkindaligi envanteri (E-DMFE)
puanlarinin anlaml sekilde iligkili oldugu Tablo 11'de goriilmektedir. E-DMFE ile veli deger
puani arasinda orta diizeyde pozitif bir iligki (r = .505, p = .001), E-DMFE ile 6grenci deger
puani arasinda ise daha giiglii bir iliski (r =.772, p =.001) bulunmaktadir. Ayrica veli ve 6grenci
deger puanlar1 arasinda orta diizeyde bir pozitif iliski (r = .548, p = .001) gortilmektedir. Bu
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bulgulardan hareketle, dongiisel moda farkindalig1 yiiksek olan anne babalarin ¢ocuklarmim
da dongitisel modayla iliskili degerlere onem verdikleri sdylenebilir. Yine dongiisel moda
farkindaligy yiiksek olan velilerin kendilerinin de giinliik yasamlarinda onemsedikleri
degerler arasina “temizlik, duyarlilik, saglikli yasam, yardimseverlik, saygi, sevgi,
sorumluluk, tasarruf” gibi degerler girmistir.

Tablo 12. E-DMFE Alt Boyut Puanlarinin Ogrencilerin Deger Puanlari ile Kargilagtiriimast

Ogrenci Deger

Bilgi Tutum Davramis  Iligki Puant
Korelasyon 1
Bilgi Anlamlilik
N 174
Korelasyon .758%* 1
Tutum Anlamlilik .001
N 174 174
Korelasyon 577* .548* 1
Davranis Anlamlilik .001 .001
N 174 174 174
Korelasyon .660% .499% .541* 1
iliski Anlamlilik 021 .043 .049
N 174 174 174 174
. ) Korelasyon 572% 448* 479* 811* 1
Ogrenci
Deger Puant Anlamlilik .049 .031 021 .001
N 174 174 174 174 174

Ebeveynler icin dongiisel moda farkindaligi envanteri (E-DMFE) alt boyutlar1 (Bilgi, Tutum,
Davranus, Iligki) ile ogrencilerin giinliik yasamlarinda ve iligkilerinde en ¢ok dnemsedikleri
degerlerden dongiisel moda ile iligkili olanlarin sayisini ifade eden “Ogrenci Deger Puam”
arasindaki iliski Tablo 12’de incelenmistir. Ebeveynlerin dongiisel moda farkindalig ile
cocuklarinin deger yargilari arasindaki iliski giiclii bir sekilde goriilmektedir. Ozellikle,
ebeveynlerin dongiisel moda hakkinda ¢ocuklariyla kurduklar: iliski diizeyi ile ¢ocuklarm
deger puanlar: arasinda yiiksek ve anlamh bir pozitif korelasyon bulunmas: dikkat ¢ekicidir
(r=2811, p<.05). Bu bulgu ebeveynlerin dongilisel moda konusunda ne kadar bilingli
olduklarinin, ¢ocuklarmin deger yargilarini sekillendirmede dogrudan ya da dolayl olarak
etkili oldugunu gostermektedir. Benzer sekilde, ebeveynlerin dongiisel moda konusundaki
tutumlar: (r=.448, p<.05), davranislar1 (r=0.479, p<.05) ve bilgileri (r=.572, p<.05) de ¢ocuklarin
deger puanlariyla anlamli bir sekilde orta diizeyde iligkili bulunmustur. Bu sonuglar,
ebeveynlerin dongiisel moda farkindaliginin sadece iligkisel diizeyiyle degil ayn1 zamanda
bilgi, tutum ve davranis boyutlariyla da ¢ocuklarin degerlerini etkiledigini gostermektedir.
Sonug¢ olarak ebeveynlerin dongiisel moda farkindaligmin cocuklarin degerler egitimi
stirecinde 6nemli bir rol oynadi81 sdylenebilir.

Nitel Bulgular

Arastirmanin nitel bulgularina bu boliimde yer verilmistir. “Dingiisel Modaya iliskin
yukaridaki paragrafi okuyunuz. Sizce dongiisel moda konusunda farkindalik sahibi olmanin manevi
degerlerimizle baglantist var mudw? Hangi degerlerle iliskilendirebilecegini ifade ederek orneklerle
agiklayimz.” sorusuna verilen yanitlarin analizleri ve ortak yanit kodlamalar: yapilirken her bir
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katilmcar “V1, V2..” seklinde numaralandirilmis, kadin katilimcilar i¢in anne kelimesinin
“A”s1, erkek katilimcilar icinse baba kelimesinin “B”si kullanilmistir. “V3-A” seklinde
kodlanan katilimer 3. siradaki velidir ve bir annedir. Giivenirligin saglanmasi igin anne ve
babalarin verdikleri yanitlara dogrudan alintilar seklinde yer verilmistir.

Tablo 13. Ebeveynlerin agik uglu soruya verdikleri yantlarm igerik analizi

Tema/Kategori Alt Tema N* %  Ornek ifadeler
Tasarruf Kaynaklarin 35 3333 Klyafe’ilerl ,(l)nararak kullanmak aile biitgemize
korunmasi katk: saglar.” (V4-A)
. Cevrenin “Dogaya zarar vermemek igin siirdiiriilebilir
D .
ogaya Saygt korunmasi 9 94.29 driinler tercih ediyorum.” (V47-A)
israf Etmeme Bilingli tiketim 28 26.67 . _vaietleri cope atmak yerine doniistirmek
israf1 6nler ve gevreye fayda saglar.” (V62-B)
Yardimseverlik ve “Ihtiyac ~ fazlast  kiyafetleri  bagislayarak
Paylasma Sosyal dayanigma 26 24.76 insanlara destek olabiliriz.” (V3-B)
Gelecek Nesillere Cocuklar i¢in 18 1714 “Cocuklarimiza daha temiz bir diinya birakmak
Saygi biling ' icin geri doniisiim yapiyorum.” (V21-A)
Insanlara ve “Hayvan dostu {iriinler tercih ederek hem
Merhamet canlilara 15 14.29 hayvanlara hem de insanlara zarar vermemeyi
merhamet onemsiyoruz.” (V23-B)
Toplumsal biling “Dogal kaynaklar1 korumak ve bagkalarinin
Duyarlilik ve gevreye 13 12.38 ihtiyactm1  diisiinmek, dongiisel moday:
duyarlilik destekliyor.” (V1-A)
Toplam 234

*Arastirmanin nitel boliimiine agik uglu soruya yanit vermis olan 105 veli katilmistir yiizdelik hesaplamalar bu say1
tizerinden yapilmistir. Bir cevapta birden ¢ok degere deginildiginden toplam puan 105in tizerindedir.

Ebeveynlerin dongiisel modayla iliskilendirdigi degerlerin yer aldig1 Tablo 13 incelendiginde
“dogaya saygl” (%94.29, n=99) degeri en baskin tema olarak 6ne ¢ikarken, bunu “tasarruf”
(%33.33, n=35) ve “israf etmeme” (%26.67, n=28) takip etmektedir. Katilimcilar, kiyafetleri
dontistiirerek dogaya zarar vermemeyi ve kaynaklari1 korumayi onemli bulduklarin
belirtmislerdir. “Yardimseverlik ve paylasma” (%24.76, n=26) temas1 da sik¢a vurgulanmis
olup ihtiyag¢ fazlas1 kiyafetlerin bagislanmasmin sosyal dayanismay1 gliclendirdigi ifade
edilmisgtir. “Gelecek nesillere sayg1” (%17.14, n=18) baglaminda ebeveynler, cocuklara cevre
bilinci kazandirmanin gerekliligini savunmuslardir. Ayrica, “merhamet” (%14.29, n=15) ve
“duyarlilik” (%12.38, n=13) gibi insani ve etik degerlerin de dongiisel modayla iligkili oldugu
vurgulanmis, 6zellikle hayvan dostu {iiriinlerin tercih edilmesi ve toplumsal farkindalik
olusturmanin 6nemi dile getirilmistir. Bir¢ok katilimcinin birden fazla degeri ayni anda
vurguladigl goz oniine alindifinda, dongiisel modanin hem c¢evresel hem de toplumsal
sorumluluklarla giiclii bir bag kurdugu sdylenebilir. S6z konusu temalara 6rnek olabilecek
baz1 veli yanitlar: direkt olarak asagida verilmistir.

V41-A: “Evet, baglantist vardir. Ozellikle tasarruf ve israf etmemek dongiisel moda ile dogrudan
baglantilidir. Kullanmadigumz kiyafetleri atmak yerine onarmak, degerlendirmek ya da geri

81 | JEES



Ceylan Oral vd.

doniistiirmek hem aile biitcesine katk: saglar hem de cevreye zarar vermemis oluruz.” [Tema:
Tasarruf, Israf Etmeme ve Dogaya Saygi]

V34-A: “Dongiisel Moda kavramini bu ¢alisma sayesinde duydum. Okudugum metinden anladigim
kadariyla, dogaya saygr duymak ve cevreye karst sorumluluk bilinciyle hareket etmek, dongiisel
moday1 benimsemeyi gerektiriyor. Dogal kaynaklari tiiketmek yerine geri doniisiimle hem dogay:
koruyabiliriz hem de cevreyi kirletmeden iizerimize diisen sorumlulugu yerine getirebiliriz.”
[Tema: Dogaya Saygi]

V56-B: “Baglantist olabilir. Kullanmadiumiz  kiyafetleri ihtiyact olanlarla  paylagmak, hem
dayamsmay: artirty hem de gelecege daha temiz bir cevre birakmamizi saglar. Dongiisel moda, bu
anlamda paylasma ve gelecek nesillere sayguy bir araya getiriyor. Agikcast ben bagskalarinin
kullanmadig kiyafetleri kullanmasam da, kendimin ve cocugumun kiyafetlerini olabildigince
bagisliyorum.” [Tema: Paylasma, Gelecek Nesillere Saygi]

V27-B: “Merhamet sadece insanlara degil, tiim canhlara yonelik olmalidir. Hayvan dostu ve
siirdiiriilebilir kiyafetler tercih ederek hem dogaya hem de hayvanlara zarar vermeyen bir yasam
bicimi benimseyebiliriz. Duyarlilik ve sorumluluk bilinciyle hareket etmek, hem diinyamiza hem
de degerlerimize sahip cikmaktir. Boyle bir arastirma icerisinde farkindalik kazandigim icin
tesekkiir ediyorum.” [Tema: Merhamet, Duyarlilik, Dogaya Saygi]

V32-A: “Déngiisel Moda'yla ilgili okudugum metinde de goriildiigii iizere bir pantolonun iiretilmesi
icin bile harcanan kaynaklarin cevresel siirdiiriilebilirlige ne kadar zarar verdigini gorebiliyorum.
Bu yiizden ihtiyacimiz olmayan kiyafetleri almamak, aldiklarimizi korumak, ikinci el alisveris
yapmak gibi aliskanliklar hem aile biitcemiz hem de dogamiz igin ¢ok onemli. Bundan sonra bu
konula ilgili okumalar yapacak ve daha dikkatli olacagim.” [Tema: Tasarruf ve Dogaya Saygi]

V2-A: “Dongiisel moda ilkelerini okudugumda sanki sadece dogaya kars: sayg: degerine katkr sunar
gibi goriiniiyor. Oysa daha ayrintili diisiindiigiimde paylasma, yardimlagma, merhamet, bilingli
tiiketim gibi cok nemli manevi degerlerle dogrudan baglantilidir. Thtiyag fazlast kiyafetleri cope
atmak yerine bagislamak, hem israfi onler hem de ihtiyac: olanlara destek olur. Gergekten bu
aragtirma sayesinde bilinglendim.” [Tema: Israf Etmeme, Paylasma, Yardimlasma,
Merhamet, Dogaya Saygi]

SONUC VE TARTISMA

Ebeveynlerin dongiisel moda konusundaki farkindalik diizeylerini ¢esitli boyutlarda (bilgi,
tutum, davranis, ¢ocuklarla iletisim) inceleyen bu arastirmada, dongtisel moda farkindaliginin
bazi demografik faktorler (cinsiyet, egitim diizeyi, gelir durumu) ile iligkisi aragtirilmigtir.
Ayrica ebeveynlerin dongtisel moda farkindaliklariin hem kendilerinin hem de ¢ocuklarinin
deger yonelimlerini nasil etkiledigi de bu arastirmanin bir diger odak noktasidir.

Elde edilen bulgular ebeveynlerin dongiisel modanin g¢evresel dnemini ve stirdiiriilebilir
bir gelecek icin gerekliligini bildiklerini gostermektedir. Ozellikle tekstil endiistrisinin gevresel
etkileri konusunda bilgi sahibi olmalar1 dikkat gekicidir. Ancak bulgulara dayanarak
arastirmacilar ebeveynlerin dongiisel modanin detaylar1 ve teknik uygulamalari konusunda
daha kapsamli bilgiye ihtiya¢ duyabileceklerini ileri stirmektedir. Tutum boyutunda
ebeveynlerin dongiisel moda uygulamalarina yonelik genel tutumlarinin olumlu oldugu,
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ancak bu tutumun davranislara yansima diizeyinin farklilik gosterdigi goriilmiistiir. Ozellikle
kendi aligverislerinde ikinci el iriinleri tercih etme oranlarinin diisiik olmasi tutum ile
davranis arasinda bir uyumsuzluk olduguna isaret etmektedir. Davranis boyutunda
puanlarin tutuma gore diisiik ¢ikmasi arastirmacilar tarafindan ebeveynlerin bilingli
olmalarma ragmen mevcut aliskanliklarmi degistirmekte zorlandiklar1 seklinde
yorumlanmaktadir. Ozellikle kendi giyimlerinde ikinci el iiriinlere yénelme konusunda daha
az istekli olmalari, bu direncin bir gostergesi olarak degerlendirilebilir. Cocuklariyla iletisim
boyutunda, ebeveynler ¢ocuklarina dongiisel moda konusunda bilgi verme konusunda istekli
gorlinseler de cocuklariyla birlikte kiyafetleri onararak veya yeniden tasarlayarak vakit
gecirme oranlarinin diisiik olmas: bu konuda teoriden pratige geciste eksiklikler oldugunu
diisiindiirmektedir. Bu durum literatiirde de sik¢a vurgulanan tutum-davranis agigina
(Karaca, 2018) isaret etmektedir. Mevcut bulgularin bireylerin niyetlerini eyleme
doniistiirmelerini engelleyen baglamsal, psikolojik veya aliskanliklara dayali engellerin
varhiginm1 gosteren Stern (2022) ve Han (2021) gibi calismalarla paralellik gosterdigi
sOylenebilir. Ebeveynlerin 0©zellikle ¢ocuklariyla iletisim kurma (paylasma, onarma)
konusunda istekli olmalar1 ancak pratikte bunu az yapmalar1 arastirmacilar tarafindan “bilme-
yapma” (knowing-doing) agigmmn aile ic¢i dinamiklere de yansidigi seklinde
yorumlanmaktadir.

Ebeveynlerin dongiisel moda farkindaliginin cinsiyetlerine gore farkliik gostermedigi,
ancak egitim diizeyi arttikga bilgi ve iletisim boyutlarinda farkindaligin arttig belirlenmistir.
Bu bulgu baglaminda Leal vd. (2021), Cakmak, Oz ve Cegindir (2023) ve D'Souza (2020)
calismalarinda belirtildigi iizere, yiiksek egitimin bireylerin siirdiiriilebilirlik gibi karmasik
konular1 anlama ve bu bilgiyi aktarma kapasitelerini artirdig1 savunulabilir. Gelir diizeyine
gore yapilan analizlerde ise daha diisiik gelir diizeyindeki velilerin dongiisel moda
konusunda daha fazla farkindaliga sahip olabilecegi goriilmiistiir. Arastirmacilar bu durumu,
ekonomik kisitlamalarin bireyleri daha stirdiiriilebilir ve tasarruf odakli davranislara
yonlendirebildigi seklinde agiklamakta ve bulgunun siirdiiriilebilirligin bir liiks tiiketim
bi¢imi oldugu yoniindeki yaygin kaniy1 sarstigini ileri siirmektedir. Bu baglamda bulgularin,
Pates vd. (2021) tarafindan vurgulanan “zorunlu tutumluluk” (involuntary frugality)
kavramin destekledigi diistiniilmektedir; buna gore s6z konusu gruplar igin onarim, yeniden
kullanim ve tasarruf cevresel bir tercihten ziyade ekonomik bir zorunluluktur ve bu durum
onlar1 dongiisel moda ilkelerine dogal olarak yakinlagtirmaktadar.

Arastirmanin bir diger bulgusu, ebeveynlerin doéngiisel moda farkindalig: ile gocuklarmin
manevi degerleri arasinda giiclii bir iliski oldugudur. Bu sonug literatiirle
degerlendirildiginde ebeveynlerin gevresel sorumluluklari benimsemesinin ¢ocuklarin da
surdiiriilebilir davramslar gelistirmesinde ©Onemli bir etken oldugu (Gifford, 2013)
soylenebilir. Ozellikle dongiisel moda farkindalig1 yiiksek ebeveynlerin cocuklarina gevreye
duyarlilik, tasarruf ve yardimseverlik gibi degerleri aktarmada onemli bir rol iistlendigi
goriilmektedir. Arastirmacilar, bu durumun manevi degerlerin aile igindeki etkilesimlerle
nesilden nesile aktarilabilecegini ve ¢evre bilincinin erken yasta kazandirilmasinin
stirdiiriilebilir davranislarin yaygimlasmasma katki sagladigini destekleyen calismalarla
(Kollmuss ve Agyeman, 2002; Thegersen, 2002) tutarli oldugunu belirtmektedir. Ayrica,
ebeveynlerin giinliik yasamlarinda dongiisel moda ile iliskili degerleri daha fazla
benimsemelerinin ¢ocuklarmin da benzer degerleri ve duyarliliklar: kazanmasini destekledigi
ileri stirtilebilir.
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Sonug olarak aragtirma bulgulari, ebeveynlerin dongiisel moda farkindaliginin cocuklarin
degerler egitimi siirecinde onemli bir rol oynadigim gostermektedir. Ozellikle “sayg1”,
“temizlik”, “yardimseverlik” ve “tasarruf” gibi degerlerin hem ebeveynler hem de 6grenciler
tarafindan benimsenmesi, arastirmacilar tarafindan dongiisel modanin temelinde yatan
cevreye ve diger canlilara kars1 duyarlilik gibi degerlerin toplumda 6nemli bir yer tuttugu
seklinde yorumlanmaktadir. Literatiirde, ebeveynlerin degerler egitimindeki rolii iizerine
yapilan ¢alismalar da bu yorumu destekler niteliktedir. Sezer ve Yalman (2022), ilkogretim
doneminde degerler egitiminin 6nemine vurgu yaparak, ebeveynlerin evrensel degerlerin
kazandirilmasinda ve karakter gelisiminde 6nemli bir etkiye sahip oldugunu belirtmislerdir.
Benzer sekilde, Ergenekon ve Akiiziim (2021) de sinif 6gretmenlerinin goriislerine dayanarak
bu dénemde degerler egitiminin verilmesinin gerekliligine dikkat ¢ekmislerdir.

PEDAGOJIK CIKARIMLAR

Bu arastirmanin pedagojik cikarimlari, degerler egitiminde “pasif bilginin” yetersiz, “aktif
katihmin” ise kritik oldugunu vurgulamaktadir. Ebeveyn-cocuk iletisimi ile deger puanlar
arasindaki ¢ok giiglii korelasyon, deger aktariminin soyut nasihatlerle degil, ebeveynle birlikte
yapilan somut eylemlerle (6r. kiyafet onarma, takas) saglandigini gostermektedir. Bu bulgu,
egitimcilerin ve ailelerin, literatiirdeki “tutum-davranis agigim1” kapatmak igin bilgi
seminerleri yerine dogrudan eylem odakli atolyelere (yeniden tasarim, takas etkinlikleri)
yonelmesi gerektigini ortaya koymaktadir. Ayrica, dongiisel moday1 (DM) elit bir cevreci
kayg1 olarak degil, “tasarruf” ve “israftan kacinma” gibi mevcut giiclii degerlere (diisiik gelir
grubunun yiiksek farkindaliginda goriildiigii gibi) baglayarak sunmak, kavramin pedagojik
kabuliinii ve toplumsal yaygmligini hizlandiracaktir.

SINIRLILIKLAR VE ONERILER

Bu c¢alismanin sonuglari, asagidaki simrhiliklar dahilinde degerlendirilmelidir.
Ebeveynlerin dongiisel moda farkindalig: ile cocuklarin degerler egitimi arasindaki iliskiyi
anlamak, siirdiiriilebilirlik kavramlarinin toplumda kabul gérmesi agisindan 6nemlidir. Bu
baglamda, ebeveynlerin dongiisel moda farkindaligini artirmaya yonelik egitim programlar:
ve farkindalik kampanyalari, ¢ocuklarin ¢evreye duyarli degerleri benimsemelerinde etkili
olabilir. Sonug olarak, ebeveynlerin dongiisel moda farkindaligi, cocuklarin degerler egitimi
stirecinde onemli bir etkiye sahiptir. Bu nedenle, ailelerin bu konuda bilin¢lendirilmesi ve
desteklenmesi, siirdiiriilebilir bir gelecegin insasinda kritik bir rol oynayacaktir.

Uygulamaya Yonelik Oneriler

e Aragtirma bulgularinda ebeveynlerin dongiisel modanin tanimi konusunda bilgi sahibi
olduklar1 ancak uygulama siireclerinde (onarim, ileri doniisiim vb.) eksiklikler
yasadiklar1 goOriilmiistiir. Bu nedenle ebeveynlere yonelik dongilisel moda
uygulamalarimi igeren atolye c¢alismalar1 ve online seminerler diizenlenmesi
onerilmektedir. Bu egitimler sayesinde ebeveynlerin teorik bilgilerini pratige dokmeleri
saglanarak tutum ve davranis arasindaki agigin kapatilmas: hedeflenmektedir.

¢ (Calismada ebeveynlerin ¢ocuklariyla birlikte onarim ve yeniden kullanim faaliyetlerine
katilim diizeylerinin diisiik oldugu saptanmistir. Bu baglamda ¢ocuklar ve ebeveynlerin
birlikte katilabilecegi “kiyafet onarim ve yeniden tasarim senlikleri” diizenlenebilir. Bu
tiir etkinliklerin gergeklestirilmesi durumunda hem aile igi iletisim giiclenecek hem de
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“tasarruf” ve “iiretkenlik” gibi degerlerin ¢ocuklara yaparak-yasayarak aktarilmasi
saglanacaktir.

e Bulgular ebeveynlerin ikinci el {iriin satin almaya yonelik tutumlarinin davranisa
dontisme oranmin diisitk oldugunu ve toplumsal Onyargilarin devam ettigini
gostermektedir. Bu direnci kirmak adina okullarda veya yerel yonetimlerde “ikinci el
kiyafet takas gilinleri” gibi toplumda 6rnek tegkil edecek projeler hayata gecirilmelidir.
Bu tiir projelerin yayginlasmas ikinci el kullanimini normalize ederek toplumsal kabulii
artiracak ve siirdiirtlebilirlik bilincini litks bir tercihten ¢ikarip giindelik bir pratige
dontistirecektir.

e Arastirmada diisiik gelirli gruplarin zorunluluktan kaynakli da olsa dongiisel moda
ilkelerine daha yatkin oldugu (gonilsiiz tutumluluk) goriilmistiir. Egitim
programlarinda, diisiik biitgeli siirdiiriilebilir yasam pratikleri ve basarili ebeveyn
hikayeleri “iyi uygulama Ornekleri” olarak paylasiilmalidir. Boylelikle dongiisel
modanin sadece cevresel degil ekonomik siirdiiriilebilirlige olan katkis1 da
vurgulanarak daha genis kitlelerce benimsenmesi saglanabilir.

e Ebeveyn farkindaliginin ¢ocuklarin deger yonelimleriyle (yardimseverlik, doga sevgisi)
iligkili oldugu bulgusundan hareketle; okul miifredatina ve degerler egitimi
programlarina dongiisel moda temal1 egitsel oyunlar ve hikayeler entegre edillebilir. Bu
entegrasyon gergeklestiginde ¢ocuklar erken yasta tiiketim aliskanliklarini sorgulama
becerisi kazanacak ve gevre bilinci kalic1 bir deger haline gelecektir.

Arastirmacilara Yonelik Oneriler

e Bu calisma smirli bir 6rneklem grubu ve tek bir sehirde yiiriitilmistiir. Gelecek
aragtirmalarda, farkli sosyo-ekonomik diizeylere ve kiiltiirel yapilara sahip sehirlerin
karsilastirmali olarak incelenmesi Onerilmektedir. Boylece kiiltiirel farkliliklarn
dongiisel moda algisi tizerindeki etkisi daha net ortaya konulabilir.

e Calisma sadece ebeveyn odaklidir. flerleyen calismalarda, 6gretmenlerin, biiyiikanne-
biiyiikbaba gibi genis aile tiyelerinin ve dogrudan ¢ocuklarin goriislerini de iceren daha
kapsamli bir modelleme calismas1 yapilmasi, deger aktarim siirecinin tiim yonleriyle
anlagilmasina katki saglayacaktir.

Cikar Catismasi Beyani
Bu ¢alismada herhangi bir ¢ikar ¢atismasi bulunmamaktadir ve destek alinmamustir.
Yapay Zeka Kullanim Beyani

Bu makalenin hazirlanma siirecinde, tiretken yapay zeka (YZ) araglarindan yardima bir
arastirma asistani olarak faydalanilmistir. YZ'nin kullanimi, temel arastirma verilerinin
toplanmasindan, analizlerin yapilmasindan ve nihayet makalenin tamamlanmasindan sonra
sonraki asamalarda gergeklesmistir. YZ'nin temel islevleri sunlardir:

Literatiir Zenginlestirme: “Sonug ve Tartisma” boliimiindeki yerel bulgularin, uluslararasi ve
glincel literatiirle (Or. tutum-davranis agig, kusaklararasi aktarim teorileri) desteklenmesi.

Formatlama: Kaynak¢anin APA 7 formatina uygun olarak diizenlenmesi.

Bu siirecte makalenin ana fikri, metodolojisi, argiimanlar1 ve yorumlar1 yazar(lar)in
kontroliinde kalmistir. YZ yazar(lar)in diisiincelerini daha net ifade etmek ve uluslararasi
okuyucu kitlesi i¢in baglamsallastirmak amaciyla bir arag¢ olarak kullanilmistir. Tiim nihai
igerik yazar(lar) tarafindan elestirel bir gozle incelenmis, diizenlenmis ve onaylanmistir.
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EXTENDED ABSTRACT

An Examination of the Impact of Parental Circular Fashion
Awareness Levels on Children's Value Orientations

INTRODUCTION

The contemporary textile industry, dominated by the “fast fashion” model, has precipitated
significant environmental and social challenges, including resource depletion and excessive
waste, rooted in a “take-make-dispose” culture. As an alternative, Circular Fashion (CF) aims
to extend the lifecycle of garments through processes such as recycling, repair, reuse, and
second-hand shopping, minimizing environmental impact. Beyond its ecological benefits, CF
serves as a practical conduit for Values Education (VE), reinforcing principles such as thrift,
sharing, compassion, and respect.

Parents play a critical role in the intergenerational transmission of values. Their awareness
and practices related to consumption can directly influence their children's developing value
systems. This research, therefore, investigates the relationship between parents' awareness of
circular fashion and the values their children prioritize in daily life. The study aims to
determine if CF can be utilized as a tangible tool within the family to foster a more sustainable
and value-conscious generation.

METHODOLOGY

This study employed a mixed-methods descriptive research design, utilizing both
quantitative survey data and qualitative open-ended responses.

Participants

The research group consisted of 174 parent-child dyads. The parent sample included 174
parents (107 female, 67 male) from various educational and income backgrounds. The child
sample included their 174 children, all of whom were primary school students (Grades 2-8).

Data Collection Tools

Parental Circular Fashion Awareness Form (E-DMFE): A 15-item, 5-point Likert form
developed for this study. It measures four sub-dimensions: Knowledge (environmental
impact), Attitude (importance of CF), Behavior (e.g., buying second-hand, repairing), and
Communication (discussing CF with their child).

Annotated Maarif Model Values List: Parents and children independently selected their top 5
most important values from a comprehensive list. A quantitative “Value Score” was then
calculated for both parent and child, based on the frequency of selecting seven specific values
identified as being strongly related to CF (e.g., thrift, respect, cleanliness, sensitivity,
compassion).

Open-Ended Question: After reading a brief informational text defining circular fashion (to
ensure a baseline understanding), parents answered a qualitative question asking them to
describe the connection, if any, between CF and moral/spiritual values.
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Data Analysis

Quantitative data was analyzed using SPSS. Descriptive statistics were used to profile
awareness levels. Independent Samples t-tests (for gender) and ANOVA (for education and
income) were used to compare demographic groups. Pearson correlation analysis was
conducted to measure the relationship between parental E-DMFE scores and the parent/child
“Value Scores.” Qualitative responses were analyzed using thematic content analysis.

FINDINGS

The study's findings reveal a pronounced “attitude-behavior gap,” a well-documented
phenomenon in sustainability literature. Parents reported high average scores for Knowledge
(X=3.48) and Attitude (X=3.22), indicating they are aware of CF's importance. However, this
awareness did not translate equally into Behavior (X=2.88) or Communication (X=2.56). The
lowest-scoring item on the entire form was “I find it natural to buy second-hand clothes for
myself” (X=2.08).Demographic analysis showed that while gender had no significant impact
(p > .05), awareness did increase significantly with education levels, particularly in the
Knowledge (p=.032) and Communication (p=.025) dimensions. Conversely, a significant
inverse relationship emerged regarding income (p=.038); the lowest-income group reported
the highest mean CF awareness (X=3.72), suggesting practices are driven by economic
necessity (“involuntary frugality”) rather than purely environmental motives. The central
hypothesis of the study was strongly confirmed. A very strong, positive, and statistically
significant correlation was found between the Parental CF Awareness Total Score (E-DMFE)
and the Child's Value Score (r = 0.772, p < .001). A moderate correlation was also found
between the parent's awareness and their own value score (r = 0.505, p <.001).Crucially, the
mechanism of this value transmission was pinpointed: the Communication sub-dimension
(e.g., repairing clothes with the child, discussing how clothes are made) had the single
strongest correlation with the Child's Value Score (r = 0.811, p < .001). Qualitative data from
105 parents reinforced these findings, with an overwhelming majority associating CF with
“Respect for Nature” (94.29% of respondents), followed by “Thrift” (33.33%) and “Avoiding
Waste” (26.67%).

CONCLUSION AND DISCUSSION

The findings strongly suggest that parental awareness of circular fashion is a significant
predictor of their children's pro-social and pro-environmental value orientations. The study
confirms the well-documented “attitude-behavior gap” (Kollmuss & Agyeman, 2002), where
environmental knowledge does not automatically translate into action. The higher awareness
in lower-income groups suggests that CF practices (repair, reuse, thrift) may be driven more
by economic necessity (“involuntary frugality”) than by purely environmental motives.

The correlation between the Communication subform and child values is the study's most
critical finding. It implies that the mechanism of value transmission is not passive awareness,
but active engagement. When parents talk about, and perform, CF practices with their
children, the values are transferred far more effectively.

This study provides empirical support for the idea that circular fashion is more than an
environmental strategy; it is a powerful pedagogical tool for families. It provides a tangible,
domestic, and practical way to demonstrate and teach abstract values (respect, thrift,
compassion), bridging the gap between “knowing” what is right and “doing” it.

90 | JEES



Ceylan Oral vd.

RECOMMENDATIONS

For Parents & Educators: Develop practical, hands-on workshops that target the
“Communication” and “Behavior” gap. These should focus on parent-child joint activities,
such as “repair and redesign” clinics, clothing swaps, and guided second-hand shopping trips.

For Curriculum: Integrate CF and sustainable consumption concepts into school curricula,
explicitly linking them to the “values” component (e.g., “Thrift” and “Respect for Nature”)
outlined in the Maarif Model.

For Public Policy: Awareness campaigns should shift focus. Instead of only highlighting
environmental guilt, they should also emphasize the economic benefits (thrift) and social
values (sharing, charity) of CF, which may resonate more strongly with groups already
practicing it out of necessity.

For Future Research: Future studies should expand this model to different socio-cultural
and economic contexts, explore the “involuntary frugality” finding in greater depth, and
analyze the role of other family members (e.g., grandparents) in transmitting these values.

This work is licensed under CC BY-NC 4.0
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